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ABSTRACT 


The purpose of this study was to evaluate a two- 
weeks training program in business and industry ("stage") 
for all the graduating vocational education students of 
the Huntingdon School Board, in Quebec, for the school year 
1981-82. The students were enrolled in two distinct types 
Gry programs: = Lond Vocatlonaleand shorts vocationals “The 
program mix in the long vocational program was auto mechanic, 
business education, carpentry, clothing and textiles. The 
short vocational program comprised auto servicing and 
shop joinery. 

They Opinions Of alle participating vocational education 
students, cooperative employers and vocational teacher- 
coordinators were gathered to ascertain the worth of the 
program; the perceived degree of importance of the program 
objectives, and the effectiveness of the program in meeting 
these objectives. 

Twenty-two program objectives were identified and 
classified in four categories: ten student objectives, 
five teacher objectives, four employer objectives and three 
school board objectives. Students were requested to 
evaluate only the ten student objectives; both employers 
and teachers were asked to assess all the 22 objectives. 
Three written questionnaires were specifically developed 


for this study. The students' and employers' questionnaires 
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were pilot tested and were respectively mailed to 83 
students and 72 employers. The teacher-coordinators' 
questionnaire was administered to the six respondents on 
an individual basis in an interview setting. 

A telephone follow-up was conducted to ensure the 
highest rate Of returns. All the teacher—coordinators 
completed their questionnaires, and 72 students and 57 
employers also completed and returned the questionnaires. 

All returned questionnaires were classified, and the 
responses coded and tabulated as to the degree of impor- 
tance and degree of accomplishment of the program objec- 
tives. Responses regarding the overall program assessment 
were also coded and tabulated. The data gathered were 
reported and analyzed. Comparison of the responses were 
made between the three populations, and between the 
students and employers by program type and by aun 
to ascertain any existing differences in opinion among 

the respondents. 

Phe Malin Lindings ano conclustOns Cb thic study were: 

i In general the majority Of the students, employers 
and teachers perceived that all the student oriented objectives 
are important and were all accomplished. A few differences 
in opinion were found among the respondents regarding the 
accomplishment of these objectives. 

2. In general the majority of the employers and teachers 
perceived that the teacher, employer and school board-oriented 


objectives are important and were all accomplished. There 
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were a few major differences in opinion among the respondents 
regarding both the importance and the accomplishment of 
these objectives. 

3. The need assessment analysis showed that in general 
the perceived degree of importance of the objectives is slightly 
higher than the degree of accomplishment. There were some 
agreement among the respondents regarding the priority ranking 
of the needs. 

4. The number of students who obtained employment in 
their occupational training through the "Stage" seems to indi- 
cate that this program is a viable means of placement for the 
Students and also for increasing the correlation between 
Sceupetlon ana training. 

5. Approximately half of the students who had been on 
this program were employed at the time of this survey. 

64 The majority Of the Students did not encounter any 
problems during the "stage." 

7. Approximately half of the students felt that the duration 
of the "stage" should be extended for one or two weeks. 

6. The great majority of the employers and teachers 
perceived a need for an advisory committee to help in promoting 
and organizing the "stage." 

9, The majority of the respondents perceived coordina-— 
HiOnevT SITS tO, bemimeortcant bor the “stage. 

10. Halt of the employers involved in this survey use the 
"Stage" as a recruitment tool. 
11. The cooperative employers are satisfied with the 


vocational graduates at their employ. 
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CHAPTER 1 


Introduction 


THe anstitucionalazation Of education for work Started 
with the advent of the Industrial Revolution, because the 
traditional apprenticeship training system was unable to 
meet the increasing demand for trained workers. However, 
educational institutions have never been fully satisfactory 
substitutes for apprenticeship, mainly because schools cannot 
create the psychological environment and conditions prevail- 
Ingy in etne mmndustiny,. 

There have been several attempts made to bridge that 
gap between education and work, and these efforts have re- 
sulted in the implementation of such programs commonly known 
today aS cooperative vocational education, work study, work 
experience, and many others. Although the specific objec- 
tives of these programs may differ considerably, they do how- 
ever have one common goal--to facilitate the transition of 


SuueeheSe from Sscnool “toe thne, worla on Work. 


The Polyvalente Arthur Pigeon 


The Polyvalente Arthur Pigeon is a comprehensive 
secondary school under the jurisdiction of the Huntingdon 
School Board, in the province of Quebec. It has an enroll- 
ment capacity of 1,000 students. A yearly average of 30 
percent of the student population choose a vocational route 


leading to entry-level competencies in an occupation. This 
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school offers two distinct types of vocational education 
programs: namely: (a) Long Vocational courses; and (b) 
Short Vocational courses. Students enrolled in Long Voca- 
tional courses graduate in secondary five while those en- 
rolled in Short Vocational courses graduate in secondary 
FOULS splits Institut ron mit heapregram mix fer long sVoca— 
tional courses is: (a) carpentry; (b) auto mechanics; 

(c) business education; and (d) clothing and textiles. 

Two options are offered for Short Vocational programs: 


(a) Shop joinery; and (b) auto servicing. 
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All vocational education students of the Polyvalente 
Arthur Pigeon must participate in a two/three-weeks training 
program in bwsiness Or industry ine the final year of their 
Gccupational training. Whis program 1s, 4a moditied iorm of 
cooperative vocational education. It is known in the prov- 
ince of Quebec as the "Stage en Milieu de Travail." Under 
this program the students spend two/three weeks in business 
or industry where they receive supervised training related 
to their “occupational training acquired™=in the ‘school. They 
are supervised in industry by the employers or supervisors, 
and also by the teacher-coordinators during periodical 
coordination Visits. This program has been in operation sfor 
10 years. It was implemented to enable the vocational 
education students to acquire some practical training in 


business or industry, which is complementary to their 
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institwe1onal training; ~andsalso to provide an initzal 
contact for the students with the world of work, in view 

of facilitating their placement after graduation. The 
generalpobjectives of this training program are outlined in 
a working document entitled: Politique-Cadre de Stages 
Industriels Pour les Finissant du Secteur Professionnel de 
la Commission Scolaire de Huntingdon (1981) which is as 
follows: 


1. To enable the student to develop an increased 
Interest Lor his occupational training in: a 
real work environment. 


2. To enable the student to make a self-evalua- 
bien "Or his occupational training acquired 
WLehin thewschoor. 


3. To enable the student to discover the necessary 
attitudes and qualities required for successful 
job performance. 


Ze TO taculLtateesrne sebansctclon) between ener ccnool 
and@thne WeLrld Of work. 


5. To help the student learn to assume responsi- 
bility and toOvtake initiative. 


6. To help the student to develop a good sense of 
Observation and ito thank critically at the 
higher cognitive levels. 


7. To increase the student's employment opportun- 
bees and JoObesakveraction:. 


8. To enable the school to compare vocational 
education Curriculum when thes technological 
needs of business and industry. (p. 2) 
The Problem 
All vocational eaucation students of the Polyvalente 
Arthur Pigeon must participate in a two/three-weeks manda- 
tory training program in business and industry in the final 
year Of their Occupational training. Although this program 


hase been in Operation tor MO yearc,s1t has never been 
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systematically evaluated, consequently, there are no 
empirical ~ data to, indicate its usefulness and its success — 
in meeting the intended objectives. 

The existence of this program depends entirely on the 
cooperation of employers and their willingness to invest 
their time and resources in this endeavour; it is therefore 
very important to ascertain their degree of satisfaction with 
this program in order to ensure their continuing support. 

[tas equally important EO ascertain if the vocational 
education students and the vocational teacher-coordinators 
are satisfied with this program and if they perceive it as 


being useful and beneficial. 


The purpose ofthe, Study 

The purpose of this study was to evaluate short 
Mandatory training program in business and industry for all 
graduating vocational education students of the Polyvalente 
Arthur Pigeon, in Huntingdon, Quebec. Data were gathered 
to ascertain the effectiveness and the usefulness of this 
program, together with the degree of satisfaction derived by 
all parties involved, so as to help in making recommenda- 
tions for improvement where necessary. Specifically, this 
study sought to answer the following questions: 

1. To what extent is the two/three-week training 
program in business and industry for all the 
graduating vocational education students of the 
Polyvalente Arthur Pigeon meeting the intended 


objectives stated in the working document of 
the Huntingdon Scheol Board in Quebec? 
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2. What is the degree of importance of these 
objectives as perceived by students, voca- 
tional teachers and employers participating 
im this  puegrame 

Necd shor ethe ocudy 

The shrinking educational budgets and the increasing 
demands from taxpayers for accountability in education have 
resulted in an increased interest in the evaluation of educa- 
tional programs. Commenting on the necessity for educational 
INSELTULTONS tO Carry ON program evaluation, Anderson and 
Bali Gi973) state: 

Trends indicate that interest in program evalua- 

tion has increased because funding sources re- 

quire it; accountability demands it; it is essen- 

tial to sound decision making; and it is neces- 

Saby fOr Program improvement. (Db. 12) 

Cooperative vocational education requires a comprehen- 
Sive program evaluation to ascertain the program effective- 
ness; the successful achievement of program goals and objec- 
tives: and to provide a sotind basis for decision making 
leading to program improvement. This position has been 
Supported by Haines and Mason (1972); Crawford, Klaurens 
andamever (logs); Stace and Gooch (l977)- Mitchell (197 je: 
Snell and Wanat (1980); Regan (1980); and many authors of 
books and articles on cooperative vocational education. 

In ‘the United States, Lt 1s mandatory for local edu- 
cational agencies to conduct periodic evaluations of voca- 
tional education programs; and funding for such programs 
are conditional to performing these evaluations (Educational 


Amendments of 1976, Public Law 94-482, Title II, Vocational 


Eoucation, Section 112b). 
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Serge Tessier, Directeur des Etudes of the Polyvalente 
AGenur Pigeon (1982) inaicates that the training program 
for vocational education students in business and industry 
has been in operation for 10 years; and that systematic 
evaluation of this program has never been performed. The 
need for this study is further justified by the statement 
made by Girard Jacques and Morin Jacques (1979), in the 
"OoChOOls Of QWUEbeC,” “which 2s as fLollows: 

The organization of on-the-job training is 

very difficult and numerous barriers between 

education and work often limit practical 

training to the workshops in secondary insti- 

Ettione .. (Db. .ao) 

This study was designed to provide useful information 
regarding the degree of importance of the program objectives 
and the effectiveness of the program in meeting these intended 
objectives, upon which recommendations were made for sound 


decision making to improve the program where the needs were 


Laen titted, 


Assumptions 

Assumptions made in this study include the following. 

i Thiet all individuals anecluded™=in thistctudy will 
willingly cooperate with the researcher in the data collec- 
tion procedures; and 

2. That all questions asked to individuals will be 
answered honestly and to the best of their knowledge and 


ag ierry. 
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Limitations of the Study 
Thissstudy hadsthe following Limitations: 


1. The evaluation of the success, worth and effective- 
ness of the program was, to a large extent, based on opinions 
and perceptions of individuals involved in the program, 
consequently the findings must be interpreted in that con- 
Gees sand 

2.5 ive Untavorableseconomic. conditions  prevalling: in 
the province of Quebec, with an unemployment rate of 15 per- 
cent, could have influenced some aspects of this evaluation 


negatively. 


scope or. the study 


This study was specifically designed to evaluate the 
two/three weeks training program in buSiness and industry for 
the graduating vocational education students of the Poly- 
valente Arthur Pigeon, Huntingdon, Quebec. 

Only individuals who were directly involved in this 
program during the 1981-82 school year were included in this 
study. 

Any findings and recommendations resulting from this 
study, apply to the specified program at the Polyvalente 
Arthur Pigeon, consequently no generalizations can be made 
to other programs in other schools. However, it is hoped 
that esene sm indingsmotethas Study Mayele OL Interest. to Other 
educational institutions; it may also stimulate their interest 


in conducting periodic evaluations of their own programs, 
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and possibly the methodology employed here may be used as 


a guideline in similar endeavours. 


Definitions of Terms 

Cooperative Vocational Education. In the United States, 
part of the Vocational Educational Amendments of 1968 defined 
cooperative vocational education as follows: 

A program of vocational education for persons 

who, through a cooperative arrangement between 

the school and employers, receive instruction, 

including required academic courses and re- 

lated vocational instruction “by alternation of 

Study sin scnool (wrenea Jobin (any) occupational 

field. The two experiences, related vocational 

instruction and job, must be planned and super- 

vised by school and employers, so that each 

contributes to the student's education. Work 

periods and school attendance may be on alter- 

nate half-days, full days, weeks, or other 

Derltods of time. 

Drage. fh) Prenechatermalced sinmthe prov Incemor Quebec 
to designate a modified form of cooperative vocational edu- 
cation, where the graduating vocational education students 
receive two to three weeks full-time supervised on-the-job 
training in business Or industry related to their occupa— 
tional training. The students are supervised in business or 
industry by the employers and by the teacher-coordinators 
during periodical coordination visits. The students receive 
no financial rewards from the employers while they are on 
stage 

Vocational Education. The educational experiences 
offered at the secondary school level in Quebec that provide 


the students with skills and talents to develop capacities 


for entry level employment in business or industry. 
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Long Vocational Program. A program of vocational 


education offered in Quebec secondary schools, requiring 
EiVesyears Of successfulssecondary school attendance for 
graduation. 

snort Vocational Program. A program of vocational 
education offered in Quebec secondary schools, requiring 
four years of successful secondary school attendance for 
graduation. 

Teacher-Coordinator. A teacher employed by the school 
board who has the responsibility of coordinating and super- 
vising the students during their training program in indus- 
ELYeand Of» providing! thesin-Sschool occupational training to 
the students. 

Employer. An enterprise (business or industry) which 
provides training to a vocational education student belong- 
ing to an educational institution, also referred to sometimes 
aS cooperative-employer. These terms are used interchange- 
ablyn 

Supervisor, solallebe Gélined as layperson designated 
by an enterprise (business or industry) to supervise the 
students during their training period in business or 


INAUSELY, 


Procedure 
Data for this study were gathered through mailed 
questionnaires from the three groups of individuals who par- 


ticipated in the “Stage” organised by the Polyvalente for 
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the academic year 1981-82, namely: (a) graduating voca- 
tional education students; (b) cooperative-employers; and 
(c) vocational teacher-coordinators. 

The questionnaires specifically designed for this study 
attempted to determine the perceptions of the students, 
employers and teachers regarding the degree of importance 
of the objectives formulated for the "stage," together with 
the effectiveness of this program in meeting these intended 
Objectives. The three populations involved in this study 
were also requested to answer questions developed to survey 
other general aspects of the "Stage" to generate data for an 
Overall assessment of this program. 

A telephone follow-up was conducted to ensure high 
returns. All questionnaires returned were coded, and the 
responses were compiled and analysed. The analyses attempted 
to determine the degree of importance and the degree of 
accomplishment of the objectives of the "stage" as perceived 
by students, employers and teachers. All questions related 
to the overall assessment of the "stage" were also compiled 
and analysed. Comparisons of the responses among the various 
groups included in this study were made where appropriate. 


The results of the analyses are presented in Chapter 4. 
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CHAPTER, «2 


Review ot ene. ml terature 


This chapter reviews the literature relevant to: 
the definition of program evaluation, program evaluation 
theories, program evaluation models, evaluative studies in 
vocational education, work experience education and cooper- 
ative education, to provide a framework for designing, 


planning. and rconductingsthisestudy. 


Program Evaluation Defined 
Berk (1981) observes that Ralph Tyler (1942) was among 


the first to define “evaluation,” in connection with the 
Eight-Year study at Ohio State University. Evaluation was 
defined as "the process of determining whether objectives of 
a program have been achieved--congruence between performance 
andwsobyecEsves” (p.84)% 

The Phi Delta Kappa National Study Committee on Evalua- 
Gren defines educations evaluation was: | the process of 
delineating, obtaining, and providing useful information 
for jJudgingedecisiongal ternatives: (Stutfilebeam,, et alin, 
Lo7l, py 40). The PD Ko committee identifies eigne key 
fermseinethic definition of education evaluation (as under— 
binedwabove) ,.anduthern Gerinivions of tnesceskey termseare 
as follows: 

1. Process--A particular and continuing activity 
subsuming many methods and involving a number of steps or 


operations. 
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2. Delineating--Identifying evaluative information 
required through an inventory of the decision alternatives 
tO be weighed and thes criteria to be applied in wetghing 
them. 

3. Obtaining--Making information available through such pro- 
GCesses “as collecting, organising, and analyzing and through 
such means as measurement, data processing, and statistical 
analysis. 

4. Providing--Fitting information together into systems 
Or subsystems that best serve the purposes of the evaluation, 
and reporting the information to the decision maker. 

Se User ——Sativstying scene. SClentiiic,spractical and 
prudential criteria and pertaining to the judgemental criteria 
to be employed in choosing among the decision alternatives. 

6. Information--Descriptive or interpretive data about 
entities (tangible or intangible) and their relationships, 
in terms of some purpose. 

Oud ng ——T hen ages OlecChiOOsinge anenguenewsever al. 
decision alternatives; the act of decision making. 

8. Decision alternatives--Two or more different actions 
that might be taken in response to some situation requiring 
altered action. (pp. 40-43) 

Another definition of evaluation is proposed by Worthen 
and Sanders (1973): 

Fvaluation is the determination of the worth of 

Avthing. bt inelides Obtaining information for 

use in judging the worth of a program, product, 

procedure, Or Objective, or the potential utility 


of alternative approaches designed to attain speci- 
fied sob  ectivesm(p, <19)c 


jotyamsetal os 


' , 


7 a J ? 
saviiwarzertea w@ieisap FD 1D Wid“ 


ontsigiew a2 GallQQe 6 Gi, bine! 4 


ny i yiuanlleve ty 6% 
i ef T. ‘ih “SR. . tt -4 
i22¢09CtIa BAA . PHERESERT] © 4 
mearere i] sr Si f 
; rsa SJ ts i 4 
© iG . 
6 
ots Lat P é 
DPA Ves § a it [ 
rece «> io 4 
, on ‘4 4 S\t¢ sve ‘ 
; j qx ’ vil 
4 at Bt / 
OAs: Preece adi i, Sa 
BIC eQuese?d .! Léeits j¢ - 


gaiyd) enstao~pgie 
wnt ae. 


ee 


ae 
a 


sly 


‘2a 
, —_~? i e 
Lily cLiys 


Lan “as ta 
~~, _ oa 
i 


_ 


‘ie Gaggd es 400 ‘ee baIey 


end ado weyai rns a od 
a 


oor iy dj 
> 
id $4.41 'ore ‘ nals JS 
ae 
! 24 Gener minyat Th. 
=@/rs gus 
a 
Sn 4 ‘ 
i =e call j 
ae dinl 


| = 
A@QQ WH rape 


h, Cnn ae 


i3 


Berk (1981) argues that the literature offers many 
dpprerent. definitions ofvevaluation i(e,g., Alkiny. 1O7 2: 
Cooley se bohnes, 1976 ;Cronbach, 11963,.1977> Fink. & Kose— 
core, 1ICO; Freeman, lon /4) Guba, 19660; Popham, 1975 
Poascavac es Carey se ICU PrOVuUsS, © L961, 0-97 be Seriven,s 1960 - 
Stake, lI67 7 Sturplebeam wetwal., “LO7L; Walberg, 1974+ Wolf, 
Loo) Re ea caretul analysis of these definitions shows that 
they all have one’ thing in common, 1.e€., “evaluation is 
the process Of —PEOViding  1nLoOrmatioOn FOr “decision making” 


(10% ne as)" 


Program Evaluation Theories 

Manuel (1976) quoting Taylor and Cowley (1972) observes 
that "the history of curriculum evaluation is easily sub- 
divided in three eras: pre-1930s, the Ralph Tyler era, and 
the present eras O(p.. 15) a eManvel 6(1976) “still quoting Ralph 
Ty lece GUG7 22 ppww lerand 4 eestatess that in the first “era 
"evaluation was equated almost exclusively with the adminis- 
tration of standardized tests. Comparisons, when these 
were appropriate, were made between two groups or between 
target group and ia Set of norms. Wp. 15). The second era was 
Cheracterised “by Ptsmstress Onwotating objectives behaviorally 
and a lack of stress on valuing the objectives themselves" 
(‘Oto the characeerieacionmoOne une -pELesenu seat 
evaluation has been the attempt by several writers to formu- 
late conceptual framework for curriculum evalviatLon= (Dp. 5) 

Popham (1975) notes that although Scriven has not 


provided any model for educational evaluation, complete 
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with "diagrams and flow charts," he has however brought 

a series vor rimportantvinsightseand Glarificationssregarding 
var led "aspects of educational evaluation" (pp. 26). Manuel 
(Eo LO arques <thateSoeriven'seeontribution “ievaréatest an 
the theory of evaluation” “(pi .15)i; for these reasons the 
recommendations made by Scriven regarding educational 


evaluation as reported by Popham (1975) are reviewed here. 


The Formative and Summative Distinction 
Popham (1975) observes that Scriven was the first 
evaluation theorist to make the distinction between formative 
and summative evaluation. In explaining formative and 
summative evaluation Collett (1981) provides the following 
interpretation: 
The purpose of formative evaluation is improvement. 
It is an evaluative approach suited for the devel- 
Opment of new techniques or programs, Or as an on- 
going developmental approach. Summative evalua- 
tion, on the other hand, has been defined as a 


weinmal” Or terminal evaluation of the worth on 
effectiveness of competing instructional programs. 


(Ohd SANTO) 

StuttLlebeam (1967) points out that the role of evalua= 
tren as) providing information for decisvon making (pro- 
active) is formative and that evaluation for accountability 
(retroactive) is summative. Many evaluators, however, be- 
Wveves that 10 ise oObten c1ErireulLe to ditterentiate berween 
formative and summative evaluation, because numerous eval- 


uations seem to contain both the formative and summative 


aspects. 
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Aeeentione to Ehe Quality of Goals 


In reporting Scriven's recommendations for the quality 
of goals, Popham: (1975)) notes: that "Scriven conceives eval— 
Wabion aS an assessment of merit” (p. 26). Scriven believes 
that, educational evaluation) is*not merely to determine at 
the goals were achieved or not, but he stresses the need to 
evaluate the merit of these goals themselves. Scriven (1970) 
Says.) diy goals arent worth achieving thensits ls unanter— 
esting how well they have been achieved" (p. 52), and he 
added "the evaluation proper must include as an equal partner 
with the measuring of performance against goals, procedures 
FOr ithelevalvation, off thesgoals ss (pa 52)6° Popham Wi975) 
points out that Scriven recommends repudiation of the goals 


if evaluation shows that they are not suitable. 


Goal and Role 

Scriven also made the distinction between the goal and 
role of evaluation. In a recent evaluative study Collett 
(RICINE neportang Scravenm (1967) points four that thiewdoal 
of evaluation is to determine the worth of an educational 
Unt e(ow 1 7)o. Wi nthecames study Collerr, (1904) merer ming 
to MacKay and Maguire (1971) notes that "the role of 
evaluation is broken into two broad categories by two other 
concepts advanced by Scriven, namely formative and summative 


CvVauiicielOn:: ie ld). 


Payoff Evaluation 


Scriven (1970) identifies two approaches to educational 


evaluation, namely: "intrinsic evaluation" and "pay-off 
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evaluation." The intrinsic evaluation approach focuses on 
INtCLrINSIC Criteria (process criteria), while the pay-off 
evaluation approach focuses on extrinsic criteria (product 
Criteria). Popham (1975) states: ““although Scriven tends 
COUStress pay-Ofr evaluation, rather Chan intrinsic evalua— 
tion, “hey ae Not disdainftul of intrinsic evaluation” Wp. 27)\. 
ine tace Scriven A970) snimsebm Guatesse canncevaluat ion 
involving some weighting of intrinsic criteria and some pay- 
Off Criteria might be a worthwhile compromise” (p. 54)... 
Worthen and Sanders (1973) in an attempt to provide 
an application to Scriven's paper on "The Methodology of 
Evaluation" of 1967 establish the distinctions between 
intrinsic, pay-off, formative and summative evaluations as 


Showniam Cable le 


Comparative Evaluation 


Scriven (1967) makes the distinction between comparative 


and non-comparative evaluation. Popham (1975) commenting on 
Scriven's paper on "The Methodology of Evaluation" (1967) 
States: “Seriven Opts for a@ COMpalrative Oblentation Lo 
evallatlon, PpOlnting OuL that the decision focus of educa- 
tional evaluation typically involves choice among competing 
alternatives, hence requiring comparisons of the competi-— 
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Goal Free Evaluation 
In reporting the recommendations made by Scriven re- 


garding educational evaluation Popham (1975) observes that 
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Table Lf 


Distinctions between Intrinsic and Pay-off Evaluation 
and Formative and Summative Evaluation 


Ay 


Ineransic Pay-Off 
Formative Judge intellectual Judge interim 
integrity of content effects for feed- 
(Ee. Sia SeUuC LORE se— back or developers. 


quence "OL concent) . 


Summative Final judgement of Final judgement of 
materials. effects. 
Source: Worthen and Sanders, Educational Evaluation: 


THeOrywand Practice, 1973. 
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Scriven made the difference between goal-based and goal- 
free evaluations. In a goal-based evaluation the evaluator 
lamitseihimselt tosthe  program.qoeal and to the extent to 
which these goals are achieved, whereas for the goal-free 
evaluation the evaluator focuses his attention on the 
intended as well as unanticipated outcomes of a program. 
Popham (1975) points out that "the chief advantage of goal- 
free evaluation is that it encourages the evaluator to be 
attentive to a wider range of program outcomes than might 
be the case with a goal-based evaluator who has been influenced 
tov lookvat project results consonant with project aims” 
(Oreo) es 

Another concept emerging in the field of educational 
evaluation is the metaevaluation. Stufflebeam (1981) de- 
fines metaevaluation as "the assessment of the worth and 
merit Ofven evaluation’ 1(p. 150). she alco provides) an 
operational definition of metaevaluation. "Metaevaluation 
is the process of delineating, Obtaining, and using 
descriptive and judgemental information about the utility, 
Practicality, ethics and technical adequacy of an evalua— 
tion bn Order to guide the evaluation and publicly to repore 
its strengths and weaknesses" (p. 151). 

Another innovative approach in educational evaluation 
Has been cdvancea byYeperlet Gand Ham2lcon (1972) ney 
define their concept of evaluation as follows: 


Illuminative evaluation is introduced as belonging 
ora ecntrasting Yeantropological’s research paradign 
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Attempted measurement Of “educational products” 

is abandoned for intensive study of the program 

as a whole: its rationale and evolution, its 

Operations, achievements, and difficulties. The 

innovation is not examined in isolation, but in 

the sehoo!l «contextor “learning milieus" Obser— 

Vation, interviews with participants (students, 

INSELUCTOLrS, administrators and others) ,; 

questionnaires, and analysis of documents and 

background information are all combined to help 

"illuminate" problems, issues and significant 

program features. Ones) 

In this section evaluation has been defined and the 
Scriven's recommendations on educational evaluation have 
been reviewed to provide a Eiramework for ‘conducting this 
Study. 

All educational evaluation theorists seem to agree 
that evaluation is the process Of providing information for 
decision making. 

Scriven has provided educators with a sound theory on 
educational evaluation. According to Scriven the “goal” 
of evaluation is to determine the worth of an educational 
program, whereas the "role" of evaluation is to provide in- 
formation for decision making (formative) or accountability 
(Summative). 

Scriven recommends that evaluation should not only 
assess the achievement of the program objectives, but also 
appraise the importance of these objectives. He indicates 
that evaluation should provide information on the intended 
objectives as well as unanticipated outcomes. Scriven 


supports the view that good evaluation includes both some 


measure Of intrinsic and pay-off criteria. 
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The Scriven's recommendations on educational evalua- 
tvon had the following implications in the design of this 
study: 

1. Attention to both the formative and summative aspect 
of evaluation. 

2. Evaluation of the degree of importance and the degree 
of accomplishment of the program objectives. 


3. Evaluation of unanticipated outcomes of the program. 


Program Evaluation Models 

In this section program evaluation models designed by 
Tyler, Hammond, Metfessel and Michael, Stake and Stuffle- 
beam are reviewed to provide a foundation for guiding the 
actions of this evaluative study. The model proposed by 
Scriven is not discussed here because Scriven's recommenda- 
tions on educational evaluation have already been analysed 
earlier in this chapter to provide a theoretical framework 


ONS iwlomiicy Chamelyg 


Tyler's Goal Attainment Model 

Tyler (1942) provides one Of Lhe edrliest appreaches 
to evaluation, with very strong emphasis on objectives and 
performance. 

According to Tyler's model of program evaluation, the 
general approach includes the following steps: (a) formulate 
goals and objectives; (b) define these objectives in behav- 
forall terms; (c) “Specity ideal situations for the achievement 


of these objectives; (d) select appropriate measures; 
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(e) measure the achievement of the objectives; (f) compare 

the achievement with the previously established criteria. 
Im this approach vi tne goals are not attained 1 

shows inadequacies in the program, and on the other hand 


the program is considered successful if the goals are met. 


Hammond EPIC Evaluation Model 

Hammond describes his evaluation model in his paper 
on VEvaluation at the Local Level" (1967). Hammond's 
approach to evaluation is the determination of the effective- 
ness of a program in achieving the intended objectives. A 
diagrammatic representation of Hammond's evaluation model is 
given in Figure 1. Hammond identifies three sets of 
Variables in this-model;, namely instruction, institution and 
behavior. Under the set of variables identified as instruction, 
Hammond includes organisation, content, method, facilities 
and: cOst. “The @nstitueional waraables include student, 
teacher, administrator, educational specialist, family and 
community. The behavioral variables comprise the psycho- 
motor domain, the affective domain and the cognitive domain. 
The following quotes will help to clarify how Hammond con- 
ceives his evaluation model: 

The success Or failure of innovations in modern 

programs Of instruction is determined by the inter-— 

action of specific forces within educational 

environment. The forces affecting innovation are 

described in terms of specific dimensions and varia- 

bles operating in a three-dimensional structure. 

The interaction Of Variables from each Of the three 

dimensions produces combinations of variables 


described as factors to be considered in the evalua- 
tion Of a given program. The importance Of any 
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combination of variables is determined by the nature 

Of the instructional program selected for study. 

(Pa pels 2) 

Hammond's model of evaluation includes five basic 
steps: (a) isolate the subject to be evaluated in the pro- 
Gram, (b) define the institutional and instructional varia-— 
bles, (c) formulate objectives in behavioral terms, (d) 
assess the behavior identified in the objectives, and (e) 
analyse the results of the assessment. In this model 
Hammond establishes the relationship between the degree to 
which the objectives are achieved and the three sets of 


Vartables, namely the instruction, the instztution, and the 


behavior. 


Metfessel and Michael Evaluation Model 

Metfessel and Michael (1967) propose another evalua- 
tion model with strong emphasis on behavioral objectives. 
They identify eight main steps in their approach to evalua- 
tion. Popham (1975) reports these steps as follows: 

1. Involve members of the total community. 

DemaCOnstruct brOadmgoals) and Speciuric Objectives. 

Sau Translate specific Ob JeECLIVes, Into forms thal, are 
communicable and that facilitate learning. 

4. Develop measurement instrumentation. 

5. Carry out periodic measurement. 

6. Analyse measurement data. 

7. Interpret analysed data. 

8. Formulate recommendations for program change or 


modified goals and objectives. (p. 24) 
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The most Userul contribution of this models 1s that. Lt 
makes provision for criterion measures against which the 
actual achievement can be compared to determine if the ob- 


jectives have been achieved. 


Stake Contenance Model 

Stake (1967) proposes his evaluation model in a paper 
entitled "The Contenance of Educational Evaluation." Eval- 
uation presented in this model has two main operations, 
description and judgement, provided in data matrices, as 
illustrated in Figure 2. The description matrix comprises 
intent and observation and the judgment matrix includes 
Standards and judgements. Stake suggests that the evaluator 
mist collect. 4nfOrmation in wntent, observation, standards 
and judgement in terms of antecedents, transactions and 
outcomes. Stake provides his definitions of antecedent, 
transactions and outcomes as follows: 

An antecedent-- a condition existing prior to teaching 
and learning which may relate to outcomes. The status of 
the student. prior to-his lesson, ices, his aptitude, pre— 
vious experience, interest, and willingness, is a complex 
antecedent. 

Transactions--are the countless encounters of students 
With teacher, student with student, author with reader, 
parent with counselor--the succession of engagement which 
comprise the process of education. Examples are the presen- 


tation Of a film, a Glass discussion, the working of a 
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Figure 2. 


A Representation of the Process of 
Judging the Merit of an 
Educational Program 


Source: Worthen and Sanders, Educational Evaluation: 
Theory ;neuPracttoe, .1 972. 
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homework problem, an explanation on the margin of a term 
Papers and) the> administration of a test. 

Outcomes--as a body of information would include 
measurement of the impact of instruction of teacher, adminis- 
trators, counselors, and others. Here, too, would be data 
On wear and tear of equipment, effect of the learning 
environment, cost required. Outcomes to be considered in 
evaluation include not only those that are evident, or even 
inexistent, as learning sessions end, but include appli- 
cations, transfer, and relearning effect which may not be 
available for measurement until long after. In short, out- 
comes are the consequences of educating--immediate and long- 
range, cognitive and conative, personal and community- 
wide a(pev 5)r. 

The Stake model of evaluation calls for the need to 
identify the rationale of the program being evaluated. 

Stake (1967) says: "The rationale should provide the basis 
FOreevValaacindg Anventon (0p. 9) s. 

Refering to the judgement matrix, Stake states that 
wenere: are two bases tor Judging the characteristics Of ga 
program: (1) with respect to absolute standards as reflected 
by personal judgements and (2) with respect to relative 
standards as reflected by characteristics of alternate 


Brogcams a (o.oo )r. 


Gtuttlebeam—-CLlPP Evaluation Model 


CIPP designates the four types of evaluation comprised 
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in thisemodel, namely: context, input, process and product 
evaluation. (eStutfilebeam (1971) indicates that this -evalua-— 
tion model provides information for decision making with 
regard to planning, programming, implementing and recycling 
educational programs. Stufflebeam suggests that these 
decisions can be served by four types of evaluation: con- 
text, iMpuc, Wrocescseuand product. 

Stufflebeam describes the purpose of context, input, 
process and product evaluations as follows: 


Context--evaluation is the most basSic type. It 
is to provide a rationale for determination of ob- 
jectives. Specifically, it defines the relevant 
environment, describes the desired and actual con- 
ditions pertaining to that environment, identifies 
unmet needs and unused opportunities, and diagnoses 
the problems that prevent needs being met and 
Opportunities being used. Diagnosis of problems 
provides an essential basis for developing objectives 
whose achievement results in program improvement. 
(Ore s)) 


input-—-evallation 8S £O Provide intormation 
for determining how to utilize resources to meet 
program goals. This is accomplished by identifying 
and assessing (1) relevant capabilities of the 
responsible agency, (2) strategies for achieving 
program goals, and (3) designs for implementing a 
selected strategy. This information is essential 
for structuring Speciticvdesigns toraccomplish 
program objectives. (pp. 222-223) 


Process--evaluation is necessary to provide periodic 
feedback to persons responsible for implementing 
plans and procedures. Process evaluation has three 
main objectives--the first is to detect or predict 
defects in the procedural design or its implementa- 
tion during the implementation stages, the second 
is to provide information for program decisions, and 
thes third is tComnadintain a trecord of thesprocedure 
aoe oLOCcoCuULS. (pe 229) 


Product--evaluation is to measure and interpret 
attainments Not only atu the end Of a project cycle, 
but as often as necessary during the project term. 
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The general method of product evaluation includes 
devising Operational definitions of objectives, 
measuring criteria associated with the objectives 

Of the activity, comparing these méasurements with 

predetermined absolute or relative standards, and 

making rational interpretations of the outcomes 

USING Ehe recorded context, Input, and process 

Intormatton. Gels ZEA 

Figure 3 summarizes the main features of the four types 
ef evaluation. 

In this section six models for educational evaluation 
proposed to educators by evaluation theorists in recent 
years were reviewed. These theorists have developed their 
theories into: models to provide guidelines for conducting 
program evaluation that are feasible, easily monitored and 
capable of producing usable data. All these models are 
functionally etiteient and outline the procedure for their 
implementation in operational sequences. Although these 
models may differ considerably in theory and procedure, 
they do, however, have one commonality, which is the emphasis 
on the accomplishment of the program objectives to deter- 
mine the worth of a program. The models reviewed in this 
section can be classified into three broad categories: 
goal-attainment models, judgmental models and decision- 
faciiatation models. 

The review of these various educational models pro- 
vided the following guidelines in designing and planning 
chius study: 


1. Assess the "stage" by determining its effectiveness 


in achieving the intended objectives. 
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2. Identify the program objectives. 

3. tInclude all those directly involved in the 
program in the survey, i.e., students, employers and 
teachers. 

4. Develop appropriate measuring instruments for 
gathering facts and opinions from the three populations 
involved. 

5. Administer the measuring instruments. 

6. Compile, analyse and interpret data. 


7. Formulate recommendations. 


Evaluative Studies in Vocational Education, Work Experience 
HeUCatTOn, and VOCat tonal Education 

In this section some evaluative studies conducted in 
the field of vocational education, work experience education 
and cooperative vocational education are reviewed. 

McKinney (1977) made a review of program evaluation in 
vocational education in the United States. He reviewed the 
literature relevant to program evaluation in vocational 
education since 1970. His conclusion was that although 
educators agree that program evaluation is important for 
better decision making, for many reasonsacomprehensive and 
systematic approach to program evaluation has been slow to 
develop. McKinney also observes that more emphasis should 
be placed on cost analysis studies and that more resources 
should be devoted for the formulation of objectives which 


are essential elements to program evaluation. 
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MhesOriice of Vocational Bducation of the South 
Carolina State Department of Education conducted an 
assessment of vocational and technical education needs in 
i978. 5 The model utilised in this study comprised four 
major steps: (a) edatascotlection;, (b) synthesis of data, 
(eNwedisenepancy sanalyois md) acategorizationsor necds.. The 
following design was used for this assessment. 

National Overview: (a) futures studies, (b) educa- 
tional issues consensus, (c) federal legislation, (d) pub- 
ELC .Opinvongpoldl ; candy(e\ statiicticaledatas 

Stave Context: (a) population and economic character- 
DStLes, @(D)mOrganazat von endsagovernancesof vocatronal 
education, (c) economic and employment projections, and 
(d) state legislation. 

System Overview: (a) input variables, (b) process 
variables, output variables. 

Perceptual Overview: (a) general public, (b) business 
ana andustryy. (Cc) “students ,,.and (d). educators, 

Synehesis Of iData: (a) national trends, (b) state 
trends, (c) data summary, and (d) assessment of vocational 
education needs. 


Data gathered from educators, students, business and 
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industry representatives and the general public were analysed 


and the conclusion reached was that vocational education in 


South Carolina is giving adequate preparation to the students 


for employment and/or further studies. Business and industry 


rated the work habits, attitudes and attendance records 
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of program graduates high. Teachers were found to have a 
positive attitude toward vocational education. Ninety per- 
cent of the employers indicated that they would hire program 
graduates if they had the specific skills required. 

The recommendations made were to continue to develop 
vocational education systems to serve more students and to 
carefully plan and monitor this development in order to 
ensure that the needs of both students and business and 
industry are met. 

Daniels et al. (1977) conducted an assessment of the 
comprehensive high school in Georgia, for the Georgia State 
Advisory (Counce) Jom Vocational, Education, AtVanta. “The 
purpose of this study was to assess the procedures and per- 
formances of the comprehensive school and to gather data 
fer decision-making for future programs. “A total of Liz 
comprehensive schools were surveyed. The investigation was 
performed with the help of questionnaires and interviews. 
The poplilation involved principals, faculty and students 
enrolled in vocational education programs. 

The majorelindings Of this srudy are: 

ie ebhewmayoOrveyeOracltudents intend yeorpunsie poSst— 
secondary training. 

2. Vocational instructors have the most influence on 
the! students” selection Gi programs, Jobs and post-secondary 
Chain in . 

320 Graduates feel that vocational education programs 


prepare them better than academic programs. 
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4. Employers prefer to hire graduates from comprehensive 
high ‘school's: 

The recommendation made was to expand the number of 
comprehensive high schools, as well as the number of occu- 
pational education components in these schools in order to 
serve as many of the students of Georgia as possible. 

Germscheid (1980) conducted a study to evaluate the 
program effectiveness and organisation of Work Experience in 
the high schools of the province of Alberta, Canada. He 
used the Stake (1967) model for this evaluative study to 
generate indicators of antecedents, transactions and outcomes. 
He designed two questionnaires to gather information from 
students, teachers and employers involved in the Work 
Experience program. Out of the 155 schools offering work 
experience programs, 26 (16.77%) were selected as the sample. 
Germscheid used a stratified sampling technique for four 
schools in Calgary and Edmonton; other schools outside these 
limits were selected randomly. The coordinators were chosen 
by schools and they were requested to choose 15% of the 
students on the class list. The students were then matched 
with their supervisors from business and industry. 

The questionnaires were issued to teachers, coordinators 
and students and they were reguested to return them in one 
package. The supervisors were requested to mail their 
completed instrument in a stamped return envelope. Follow- 
up to coordinators was done by telephone. The rate of 


return was: students (N=132) 70.45%, coordinators (N=27) 
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85.19%, supervisors (N= N3'2)s56°. 06 3. 

Germscheid concluded his study by making the following 
recommendations: 

1. Increase sponsor contribution to program integra- 
Lon. 

2.) sincrease: schoolecontmi bution to program integration. 

3. Increase mutual or two-way program integration. 

4. Increase the degree of formalization of sanctions. 

5. Increase resource commitment. 

6. Increase coordinator interaction with student and 
Supervisor at the job site. 

Whiting SGLoy 7 jerconducted a tstudy to evaluate the work 
6xpeuvence program Of the ‘Calgary Board of (Rducation for the 
school year 1973-74. This study was designed to determine 
the opinions of students and employers involved in work 
experience programs in terms of benefits and problems en- 
countered in work experience. 

A guestionnaire was designed for the students and an 
interview guide for the employers. The questionnaires were 
Mawled to Vsjustudents (N=Us7)) and24 “employers selected by 
a stratified sampling technique were interviewed. A total 
of 103 student questionnaires were returned, and all 24 
employers were interviewed. 

Whiting lise COncIUSiOhnc=Olethis study are as follows: 

1. The students consider the program to be beneficial 
to them. 


2. The duration of the program was considered too 


short. 
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3. Employers participate in this program to help 
Ehe= Students and sto establish a reeruitment pool, 

4. Employers are not meeting any serious problems in 
PaLcicipatings in this, program. 

Winer (1980) made a survey to determine the job satis- 
faction of work experience students at the secondary school 
level. The research questions for this study were: 

1. Which type of work experience provided the greatest 
degree of satisfaction for student participants? 

2.5 DOES work Satusraction of students partica pating 
in school supervised work experience programs differ when 
the work experiences are curriculum related and when they 
aver nore 

Winer selected 122 students for this study, and only 
24% were placed in unrelated jobs. The students were involved 
in Cooperative Education, Work Study and CETA. Data were 
gathered from the students through a written questionnaire. 

After analysing the data Winer concludes that the 
students viewed the work experience as “an important part of 
the curriculum and saw it as a means of testing post gradua- 
tion employment and earning money while in school" (p. 74). 
The following conclusions were also made: 

1. The females were generally more satisfied than the 
males with their work experience. 

2. There was’ no Significant difference in the work 


Saticbaction Of Studentemby Drogram type. 
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So.) DEhere Was PNG; Sidntelcant diLterence in the work 
satisfaction of students across grade level. (Dp. 74) 

Herrnstadt et al. (1979) conducted 4 study to determine 
if COOperative vocational education at the secondary school 
level scan taecilitate the transition frem school to the 
world of work. 

Phe spopulacwen tor this study ancluded. 427 hagh school 
graduates enrolled in four different programs: cooperative 
vocational, regular vocational, work study and general 
academic The students were interviewed first while seniors 
and then after graduation in three follow-up interviews 
spread over an 18-month period. The interviews prior to 
graduation elicited information concerning employment exper- 
lences during high school and post-high school plans. The 
subsequent interviews sought information regarding first 
post-high school jobs, labor force participation, employment 
experiences, unemployment experiences and wages. 

The authors concluded that the successes of graduates 
from cooperative vocational programs were not significantly 
greater than those of graduates from other programs, and that 
work experience contributes significantly to the successful 
Evanston Crom SCHOCOURCO tier words OL work. 

The Quebec Ministry of Manpower conducted a follow-up 
study of the vocational education graduates at the provincial 
level in 1979. The population for this study consisted of 
7,543 vocational education graduates selected using a 


stratified random sampling technique. Data were gathered 


attooe hegina maey Galziziett es ® 


reqies Gata Thb wndtanivytess 9) °: we NT * 
welens aon sehndyediy Filo yst)'t ae! AE ‘vehi pe | 
Sovdhet Gre GhURe aii « teavtieicy Sep eeee 
aeubewh elade 24414 BeoraiaiP ini 8°? weaaigae oA? 
swiiedusni) qhe-vwalio® eise? ") 4 | teyl@ne caste, 
ng wale Ciesvivisrns sat (Oru tey iiqge" re. te¥e 
ena Greeny leis) Giliadenie me facieke “dailgtte revs 
ete bs dep antne Gkit teem, wire 11st ASi ard teh 
sath galniesug wel seFIOIg! 474)16 obelven tad 
sdamraboun ,folseds wet Jt 1 ay’  shet Tapes nytt 
eutne bal COWieli que soieygehey 48 

satautinsy Vo. ee2ertes® iit fers os) ‘u7e @eBavem @47 
YiS nRSIANGHLS 102 BIGk Ste eed ( Hee) ReeY gait eh: aque. 
SaNs GPa faesage es CCGA OT) AE fume i TH Panay ctads 
ti teavnove GAT «ot (44aei5 tos 4 surg CRIs way e, 
_jiule Se Bitpse wy oF 1 ee tat 
H-ehi lel & hatyrtcss | Sayers at ves ae einai ut 
LalufhlVert aht fa oesaubryp porregit> Lae ‘asians ad 
(ciladeieeay Gils W494), we) CwigeLame: alt Mowe ot 
GQ GQALLY  Gesans ds GeAsVIeND, VO)! velme 


Pweesray eFe% atev. ~@i@inise? yalionsy 


through mailed questionnaires. One section of the question- 
naire surveyed the "stage" of the vocational education 
graduates in business and industry. 

Lie EIncings Of Ehiemctudyawith regard to the. stage. 
revealed that 69.3% of the vocational education graduates 
in the province of Quebec had received on-the-job training 
related to their occupational specializations in business 
and industry. It was also found that 44.5% of the students 
who had been on "Stage" were able to obtain employment in 
their field of training and that 14.8% of these students 
were hired by the cooperative employers. 

The conclusion reached was that the "stage" is a good 
means of facilitating placement and increasing the correla- 
tion between occupation and training for vocational educa- 
LON oraduates’. 

In this section evaluative studies in vocational educa- 
tion, cooperative vocational education and work study have 
been reviewed. 

These evaluative studies in vocational education, work 
study and cooperative vocational education indicate that 
educators are conscious that periodic program evaluation is 
an importante aspect Of ‘the educational activities ian these 
fields. There is a growing interest for comprehensive and 
systematic program evaluation in vocational education for 
sound decision making, accountability and program improve- 
ment. The maim sources of data for these studies reviewed 


were students, employers and teachers, and there is a 
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strong reliance on mailed questionnaires for gathering 
these data. 

The review of these evaluative studies provided the 
methodology and background information necessary for 
developing the mailed questionnaires and for analysing and 


interpreting the data for this program evaluation. 
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CHAPTER’ 3S 


Methodology 


Populations 


The populations, form this study consisted of three 
groups of individuals who were directly involved in the 
two/three weeks "stage" conducted by the Polyvalente Arthur 
Pigeon for the academic year 1981-82; namely, (a) all 
Graduating vocational education Students (N-83), (b) all 
cooperative employers who sponsored vocational education 
SeUGentos hOL a SStcge ss Inmtnelr penterprises (N=7 1) and 
(c) all vocational teacher-coordinators who supervised their 
SrudenctS in business ancieinauctny (N-6) [hestoval popula— 
tion of employers is only 71 as compared with that of the 
students (83), because 12 employers had two students on 
rstage: in CHhelr enterprises. 

The population of students and that of employers were 
classified by program type (Long Vocational or Short 
Vocational) and by specialty (Auto Mechanics, Business 
Favcakcionm,. Carpentry, Clothing and Textiles, Auto Servicing, 
and Shop Joinery). Because of the small size of the popu- 
lation of the teacher-coordinators, no specific classifica- 
tion was given to that group to ensure confidentiality of 


the responses. 


Instrumentation 
It was decided to use written questionnaires to gather 


data for assessing tne "stage from students, employers, 
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and teachers. Three questionnaires were specifically 
developed for this survey: 

1. A mailed questionnaire for the students. 

2. A mailed questionnaire for the employers. 

3. A questionnaire for the teacher, which was adminis- 
tered on an individual basis. 

As all the populations involved in this study were 
Francophones, all three questionnaires used were written in 
the French language. 

A number of related studies in vocational education, 
work study and cooperative vocational education were consulted 


in developing these three questionnaires. 


The Students! Questionnaire 

The students' guestionnaire was in two sections. In 
Section I the students were asked to evaluate the objectives 
of the "stage," and Section II aimed at an overall assessment 
Of theyprogram. 

The following list of variables were included) in the 
students' questionnaire. 

Section 1 


1. Degree of importance of the program objectives. 
2. Degree of accomplishment of the program objec- 
tives. 


Section I] 


1. Degree of importance of coordination visits. 


2. Number Of Students applying for a job with the 
cooperative employers. 
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3. Number of students hired by the cooperative 
employers. 


4. Employment status of the students at time of 
Survey. 


5. Correlation between occupation and training. 
See lransiLen Ob itradnuno. 


7. Difficulties encountered by the students during 
the "stage." 


8. What the students liked best about their "stages." 


9. What the students liked least about their 
"stages." 


10. Changes proposed by the students to improve the 
"stage." 


After analysing the 22 objectives of the "stage" formu- 


lated by the Huntingdon School Board, it was decided that 


10 of these objectives had direct implications for the voca- 


tional education students and could be evaluated by these 
students. Consequently these 10 objectives were included 
in the students' questionnaire. These 10 objectives are 


included in Appendix I. 


4l 


Bach question in Section I of the students"® questionnaire 


was in two parts. In Part I, the students were asked to 
rate the objectives of the "stage" in terms of importance 
on a five-point scale: 5--Very Important; 4--Quite Impor- 
tant; 3--Some Importance; 2--Not Very Important; and 

l--No Importance. 

In the second part of each question in Section I, the 
students had to respond to a series of evaluative ques- 
tions designed to assess the accomplishment of the program 
objectives. A YES or NO response pattern was used to 


evaluate the accomplishment of the objectives to force 
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absolute positive or negative responses. Most of the 
10 objectives included in the students' questionnaire had 
more than one implication, two evaluative questions were 
developed to assess each implication of an individual 
objective. 
Section II of the students’ questionnaire consisted 
of a series of evaluative questions based on the selected 
variables, to generate data for an overall assessment of the 
"stage." Open-ended and YES or NO questions were used in 
this section, depending on the nature of information sought. 
The final draft of the students' questionnaire developed 
for this study was submitted to all the teachers involved 
ihe stage (VOC l=ey me andstoutne Director of “Studies «of 
the Polyvalente to get their feedback and to bring in the 
formative aspect of this evaluative study. Their reactions 
to this questionnaire were most positive; dencieeieneie 
no changes were made based upon that consultation. A 
French copy and an English copy of the students' questionnaire 


can be found in Appendix II. 


EMoLOyens | and Teachers' Questionnaires 


Two distinct questionnaires were developed to survey 
the opinions of employers and teachers about the "stage." 
These questionnaires had many common variables selected to 
provide relevant information for assessing the "stage." 

Each of these questionnaires had two sections. Section 
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Section II was designed to enable an overall assessment of 
the program to be made. Following is a list of variables 
that were included in the employers' and teachers' question- 
naires: 


Section: f 
Variables Common to Employers and Teachers 
1. Degree of importance of program objectives. 


2. Degree of accomplishment of program objectives. 


Section [1 
Variables Common to Employers and Teachers 


1. Adequacy of students' preparation before the 
meEtage. 


2. Adequacy--length of the "stage." 

3. Liming Of “Stage! for busmmess and andusetry : 
Anes iit Cs Orie Ss PaCienaman eel madre Ul ae 

5. Need for Advisory Committee. 


6. Employers and teachers interested to participate 
in Advisory Committee 


7. Adequacy and appropriateness of forms used for 
the "stage." 


Semel mMoOLtanCeeon PCOerdinatbiongyisi ts. 


Sect vonset 
Variables Specific to Employers 
1. Use of the "stage" as a recruitment tool. 


2. Number of students hired through the "stage" 
T9s8d—3 2%. 


3. Employers that would have hired students if 
vacancies existed. 


a Reasons for not hiring students. 


5. Number of vocational education graduates hired 
by employers, 

6. Number of vocational graduates still at the 
employ of cooperative employers. 


7. Employers satisfaction of vocational education 
Graduates. 
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sectioned I 
Variables Specific to Teachers 


1. Vocational teachers evaluating their students 
in business or industry. 


Qn) Objectivity of employers! evaluation Of the 
Students during she “stage.” 


a. SulGability of task assigned to the students during 
ther “stages = 


A careful analysis of the 22 objectives formulated for 
the “stage” (see Appendix 1), showed that all these objec-— 
tives could be submitted to both the employers and the 
teachers for evaluation. Consequently the 22 objectives 
were included in the questionnaires. 

Section I of both questionnaires was identical and each 
question In that section was in two parts. “in the first 
part of each question the respondents were asked to rate the 
degree of importance of the program objective on a five- 
point scale: 5--Very Important; 4--Quite Important; 3-- 

Some Importance; 2--Not Very Important; and 1--No Importance. 

In the second part of each question in Section I, the 
respondents were requested to rate the degree of accomplish- 
ment of the same objectives of a five-point scale also: 
5--Very Well; 4--Quite Well; 3--Somewhat; 2--Not Very Well; 
and 1--Not Accomplished. 

Section II of the employers' and teachers' questionnaires 
consisted of questions derived from the variables listed 
previously, designed to generate useful data for the over- 
all assessment of the "Stage." Most of these questions 
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few open-ended questions were also included where appropriate. 
The English and French copies of both the employers' and 


teachers" questionnaires can be found in Appendix I1. 


Pilot Studies 

The students' questionnaire together with that developed 
for the employers were both pilot tested before being mailed 
to the respondents in order to ensure correct interpreta- 
ELONTOF the questions and also tO identify any possibile 
ambiguity. 

The pilot testing of the students' questionnaire was 
carried out with the collaboration of three ex-vocational 
education graduates of the Polyvalente who participated in 
the “stage” «during-the school year 1980-1. In the pilot 
testing process these students were requested to complete 
the questionnaire by following the instructions and to note 
any ambiguity. After completing the questionnaire the 
students were asked to individually justify their responses 
Orally in order to determine the correct interpretation of 
these questions. All the students who participated in the 
pilot testing of the questionnaire were able to follow the 
instructions and interprete the questions correctly without 
any difficulty. On this basis the students' questionnaire 
was considered to be satisfactory. 

The pilot testing of the employers' questionnaire was 
done with the help of three employers who had previously 


sponsored vocational education students of the Poiyvalente 
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on "stage" in their enterprises, but who had no involvement 
in this program for the school year under consideration. 
The pilot testing took place in an interview setting on an 
individual basis. As the employers proceeded through the 
questionnaire, progressive discussions took place to deter- 
mine correct understanding of the instructions and accurate 
interpretation of each question. The pilot study proved 
that the instructions were clear and that there were no 
misinterpretations of the questions. Consequently no 
changes were made to the questionnaire which was deemed 
Seeletacvor y. 

The teachers' questionnaire was not pilot tested due 
to the small size of the population and also because it was 


almost identical to the employers' questionnaire, which was 


pilot tested and proved to be satisfactory. However, during 


the data collection process, the questionnaire was adminis- 
tered to the teacher-coordinators on an individual basis in 
am interview setting, so that any possible “ambiguity could 
be clarified progressively to ensure the most reliable 


responses. 


Data Collection 
The appropriate questionnaires accompanied by the 


corresponding covering letters and self-addressed, stamped 
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envelopes were mailed to the 83 vocational education students 


and stomthe 71 employers on July 15, 91902.) The teacher— 


coordinators were asked to sign the covering letters 
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addressed to the groups of students and employers with 

whom they had direct involvement during the program. 

This strategy of personalising the survey instruments aimed 
at generating the highest rate of returns. The deadline 

for returning the completed questionnaires was set for 

July 20,7 1982. (By the ~ndwom July, 70S Of thes studencs and 
30% of the employers had completed and returned the guestion- 
naires. Because this data collection activity coincided 

with the peak holiday period, the deadline had to be extended 
to August 30, 1982. A telephone follow-up was carried out 
between August 2 and 16, to seek increased students' and 
employers” Participation Methe study... “A total “or 72 
students and 57 employers completed and returned the survey 
instruments. 

The data collection from the teacher-coordinators took 
place between September 2 and 4, 1982. As previously men- 
tioned the questionnaire wasS administered to the teacher- 
coordinators on an individual basis in an interview-type 
setting. The six teacher-coordinators included in this 
study willingly contributed in completing the questionnaires. 

Table 2 shows the distribution Gf the total populations 
included in this study and the rate of returns of the 


survey instruments by program type by speciality. 


Treatment of Data 
The three instruments ULillised iff this study were 


designed to provide the following data about the "stage": 
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(a) degree of importance of the program objectives, 
(b) degree of accomplishment of the program objectives, 
and (c) an overall assessment of the program. 

All returned questionnaires were coded and classified 


by population, by program type and by specialty. 


ptudent) Responses 


The students were requested to evaluate the 10 student- 
Oriented objectives of the "Stage" in terms of importance 
and accomplishment. They were required to indicate their 
perceived degree of importance of these 10 objectives on 
a five-point scale as explained previously. A frequency 
count of the students' rating of these objectives was per- 
formed and the results were tabulated for the whole popula- 
tion and by program type by specialty. The number of 
"no responses" was also compiled. The frequency was then 
converted to percentage in order to facilitate comparison 
within the group and with the two other populations involved 
ibe) Weigulsy hebloner 

In order to determine the overall perception of the 
students regarding the importance of student-oriented pro- 
Gram Objectives, the *’Total important Responses” and the 
"Total Not Important Responses" were computed using the 
Leolloewing Lrationale: 

i importante Responses. The 5 and 4 (Veryelmpor cant 
and Quite Important) response categories were considered 


as being important responses. All percentages falling in 
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these categories were added in determining the "Total 
Important Responses" of an individual objective. 

2. Neutral Responses. The 3 response category (Some 
Importance) was considered as being neutral and conse- 
quently was not included in the treatment. 

J.) NOt imporcant Responses. [he 2 and 17 (Not) Very, 
Important and No Importance) response categories were con- 
Sidered as being not important responses. All percentages 
falling in these categories were added to provide the 
"Total Not Important Responses" of an individual objective. 

As mentioned previously, the students also had to indi- 
cate their perceptions regarding the accomplishment of the 
same 10 objectives by answering a series of YES or NO 
evaluative questions. Two evaluative questions were included 
in the questionnaire to assess the accomplishment of each 
Objective or each part of an objective having more than 
one part. A frequency count of the student responses to 
these evaluative questions was done. The mean frequency 
was computed for each pair of questions and, where applicable, 
the total mean frequency was computed for each objective to 
give the "Total Accomplished Responses" and the “Total Not 
Accomplished Responses." The frequency was converted to 
percentage to facilitate comparison. 

With regard to the overall assessment of the "stage," 
the students had to respond to a number of YES or NO and 


open-ended type questions. 
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The students responses to the YES or NO questions 
were tabulated according to frequency and the results con- 
verted to percentages. Similarly the responses to the 
open-ended questions were analysed, condensed and reported 


with other data in Chapter 4. 


the Employers" and Teachers: Responses 


In Section I of their respective questionnaires the 
cooperative-employers and the teacher-coordinator were 
required to evaluate the 22 objectives of the "Stage," on 
two distinct five-point scales: one for the importance 
and the other for the accomplishment of the program objec- 
tives. 

The employers' responses and those of the teachers 
were given similar treatment but were reported separately to 
enable comparisons to be made. For both populations the 
frequency and percentage distribution of the responses 
regarding the importance and accomplishment of the program 
Objectives were computed and tabulated. 

The employers!’ and teachers' responses received a 
similar treatment to those of the students in determining 
the "Total Important Responses" and the “Total Not Impor- 
tant Responses, 2.¢., .adaing the 5 and) 4 response cate— 
Georltes tor imporvant, 2eand i for not important, and  dis— 
regarding the 3 response category which was considered as 
being neutral. A similar procedure was used in determining 


the accomplishment of the objectives. The 5 and 4 response 
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categories (Very Well and Quite Well) were added to yield 
the "Total Accomplished Responses." The 2 and 1 response 
categories (Not Very Well and Not Accomplished) were added 
to give the "Total Not Accomplished Responses." The 3 
response category (Somewhat) was considered as neutral and 
was consequently disregarded. 

A further statistical analysis performed with the 
employers' and teachers' responses regarding the importance 
and accomplishment of the program objectives was the computa- 
tion Of the discrepancy scores forveach objective. “This 
treatment was carried out using the following procedure for 
each objective. 

1. Add the degree of importance scores by group. 

2. Determine the mean importance. 

3. Add the degree of accomplishment scores by group. 

4. Determine the mean accomplishment. 

5. Subtract the mean accomplishment from the mean 
importance to obtain the mean discrepancy score. 

The discrepancy scores thus obtained for each group enabled 
the needs to be ranked in priority order. 

Section II of the employers' questionnaire contained 
16 questions developed to generate data for the overall 
assessment Of the ctage. 4  Simitarly Li questions were 
included in the teachers' questionnaire for the same purpose. 
There were 8 common questions in both instruments, and again 
to facilitate comparisons, the responses were given similar 


treatment but were reported separately. In both cases 
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the frequency and percentage distribution of the responses 
were computed and tabulated. The responses to the two 
Open-ended questions included in the employers' questionnaire 
were analysed, condensed and reported with other data in 
Chapter 4. 

In the three questionnaires utilised in this survey, 
the respondents were provided with ample spaces for making 
additional comments in view of obtaining information about 
unanticipated program outcomes. Only a few respondents 
took advantage of this provision and no useful information 
was elicited from their comments. 

The results of all statistical analyses performed with 
the data obtained from the three populations involved in 
this study are presented in Chapter 4. For the population 
of the employers, the frequency count for the importance 
and accomplishment of the objectives have been omitted to 


cut (down the number Of “tables. 
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CHAPTER 4 


FINDINGS AND ANALYSIS 


The primary objective of this study was to evaluate the 
"stage" in business and industry, to ascertain the useful- 
ness and the effectiveness of the program. The opinion of 
students, employers and teachers who participated in the 
"stage" 1981-82 were gathered through written questionnaires 
regarding the degree of importance and the degree of accom- 
plishment of the appropriate program objectives. These 
questionnaires also elicited information for an overall 


assessment of the program. 


Evaluation of Student-Oriented Objectives 

The students, employers and teachers were requested to 
evaluate the 10 student-oriented objectives. When their 
responses regarding the degree of importance and the degree 
of accomplishment of these objectives were compiled and 
computed in terms of total important/total not important 
responses and total accomplished/total not accomplished re- 
sponses, the results were as shown in Tables 61 and 62, in 
Appendix 5. The degree of importance and the degree of 
accomplishment of these 10 objectives as perceived by the 
respondents are shown by the histograms in Figures 4 to 24. 
A legend for interpreting group differences on the histograms 
can be found in Appendix 6. 
Objective No. 1. To enable the student to develop an increased 
interest for his occupational training in a real work 


environment. 
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The histogram in Figure 4 summarizes the responses 
of students, employers and teachers with respect to the 
importance and accomplishment of this objective. Most of 
the respondents indicated that this objective is important 
to "the "stage." ‘Similarly most of ‘the respondents also 
indicated that they thought the objective was accomplished. 

The only noteable differences in perception among the 

respondents for this objective were as follows: 

1. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the auto servicing employers. 

2. AS might be expected the difference noted above 
existed for the short vocational program employers 
as well. 

3. The auto servicing students were in agreement with 
their employers regarding the importance of this 
objective; however, the students felt that this 
objective was accomplished at a higher degree than 
did the employers. 

A detailed breakdown of the students', employers' and 

teachers' responses regarding the importance and accom- 
plitshment OL Objective, No... 1 .can beground in Tables 177 27, 


37, 59S) ang GO ine Appendix 5. 


Objective No. 2. To enable the student to make a self- 
evaluation Of His Occupational training acquired in 


school and to discover the necessary qualities and attitudes 
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OBJECTIVE NO. 1 (Student Oriented) 


To enable the student to develop an increased inter- 
est for his occupational training in a real work 
environment. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 
Differences 


sake: Students were Employers were Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 1 


Figure 4 
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required for successful job performance. 

The histogram in Figure 5 summarizes the responses 
of students, employers and teachers regarding the importance 
and accomplishment of this objective. The great majority 
of the respondents indicated that this objective is impor- 
tant and that 1t was accomplished. 

The following noteable differences in perception were 

found among the respondents. 

1. The employers in carpentry felt that this objective 
is much less important than did those in other 
specialties. 

2. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the carpentry employers. 

3. The carpentry students and employers were in 
agreement regarding the accomplishment of the 
objective; however, the students perceived this 
objective to be far more important than did the 
employers. 

A detailed breakdown of the students', employers' and 

teachers' responses regarding the importance and accomplish- 
MentwOLsOb)ecetive NOw2 cansbe found in» Tables U3) 28,38, 


59 and 60 in Appendix 5. 


Obi ecelve No. 3. To facilitate transition between school 


and the world of work. 
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QBJECTIVE NO. 2 (Student Oriented) 


To enable the student to make a self evaluation of his 
occupational training acquired in school and to discover 


the necessary qualities and attitudes required for 
successful job performance. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 
Differences 
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Pe Total Population 
LV: Long Vocational - SV: Short Vocational 


1, AUtO Mechanics, 2. Business Hducationm, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 2 


Figure 5 
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The histogram in Figure 6 summarizes the responses 
of students, employers and teachers regarding the impor- 
tance and accomplishment of this objective. The great 
majority of the respondents indicated that this objective 
is important and that it was accomplished. 

The following noteable differences in perception 

were found among the respondents: 

1. The clothing and textiles employers felt that 
this objective is less important than did those 
in other specialties. 

2. A large difference between the relative importance 
of the objective and its degree of accomplish- 
ment was expressed by both the shop joinery stu- 
dents and employers. 

3. The shop joinery students felt that this objective 
is more important than did their employers; while 
the employers indicated a higher degree of 
accomplishment for this objective. 

A detailed breakdown of the students', employers' and 

teachers' responses regarding the importance and accomplish- 
Mee Omethts Obvectivescanibe Loundein Tables! 197 325,529, 


59°F and "6.0 in Appendix 5. 


Objective No. 4. To help the student learn to assume 


responsibility, to take initiative, to develop a good sense 
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OBJECTIVE NO. 3 (Student Oriented) 


To facilitate transition between school and the world 
of work. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 
Differences 
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P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4, Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 3 


Figure 6 
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The histogram in Figure 7 summarizes the responses 
of students, employers and teachers regarding the impor- 
tance and accomplishment of this objective. The great 
majority of the respondents indicated that this objective 
is important. The great majority of the students and 2/3 
of the employers and teachers also indicated that this 
Objective was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The three populations were in agreement regarding 
the importance of this objective, but the students 
felt that it was accomplished at a higher degree 
than did employers and teachers. 

2. The clothing and textiles employers felt that this 
objective was accomplished at a higher degree than 
did those in other specialties. 

3. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by all the teachers and by all the 
employers with the exception of those in clothing 
and textiles. 

4. The differences noted above also existed among 
the clothing and textiles students and among both 
the long and short vocational program employers. 

5. The short vocational students felt that this objec- 
tive was accomplished at a much higher degree 


than did their employers. 
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OBJECTIVE NO. 4 (Student Oriented) 
To help the student learn to assume responsibility, 


to take initiative, to develop a good sense of obser- 
YEhaCI, Ebel WE) ralle Sieulical@enlilyy 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 
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1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4p Clothing ess Lextiles 7 oA EON Servicing, iO ShODMUOLnery, 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 4 


Figure 7 
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A detailed breakdown of the students', employers' 
and teachers' responses regarding the importance and 
accomplishment of Objective No. 4 can be found in Tables 


20 OF Oy bo, sand oO. Une Appendix 15 


Objective No. 5. To increase the students' employment 
Opportunities and job satisfaction. 
The histogram in Figure 8 summarizes the responses 
of students, employers and teachers regarding the importance 
and accomplishment of this objective. The great majority 
of the teachers and approximately 2/3 of the students and 
employers indicated that this objective is important. The 
great majority of the students and teachers and slightly 
more than half of the employers also indicated that this 
objective was accomplished. 
The following noteable differences in perception were 
found among the respondents: 
1. The auto mechanics students indicated the lowest 
degree of importance for this objective. 
2. The business education and shop joinery students 
felt that this objective is more important than did 
their employers. 
3. Students and teachers felt that this objective was 
accomplished at a higher degree than did the 
employers. 


4. The short vocational employers believed that this 
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OBJECTIVE NO. 5 (Student Oriented) 


To increase the student's employment opportunities and 
job satisfaction. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 
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Students « Employers rum Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 5 


Figure 8 
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Objective was accomplished at a higher degree than 
did those in the long vocational program. 

Swe BOth Long and shortevocational students felt chat 
this objective was accomplished at a higher degree 
than did their employers. 

6. The auto mechanics; business education and shop 
jOinery students believed that this objective was 
accomplished at a higher degree than did their 
employers. 

7. The auto servicing employers were the most satisfied 
with the accomplishment of the objective. 

8. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the auto mechanics; the carpentry 
students, and also by the business education 
employers. 

A detailed breakdown of the students', employers' and 

teachers' responses regarding the importance and accomplish- 
Ment, Of Objective: NOweSecanmbe Lound in Tables 2937 41, 


59 and 60 in Appendix 5. 


Objective No. 6. To enable the student to improve his 
occupational training and his personal and social growth. 
The histogram in Figure 9 summarizes the responses of 


students, employers and teachers regarding the importance 
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OBJECTIVE NO. 6 (Student Oriented) 


To enable the student to improve his occupational 
training, his personal and social growth. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 
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4. Clothing €& Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 6 


Figure 9 
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and accomplishment of this objective. The great majority 
of the respondents indicated that this objective is important 
and that it was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The clothing and textiles employers were the most 
satisfied with the accomplishment of this objective. 

2. A large difference between the relative importance 
of the objective and its degree of accomplish- 
ment was expressed by the auto servicing and shop 
jOinery employers. 

3. The difference noted above existed also among the 
short vocational program employers. 

4. The auto servicing students were in agreement with 
their employers regarding the importance of the 
objective, but the students perceived this objec- 
tive to be accomplished at a higher degree than 
did the employers. 

A detailed breakdown of the students', employers' and 

teachers' responses regarding the importance and accomplish- 
ment of Ob ective No; 6. can be found in Tables 22, 32, 


42, 59 and 60 in Appendix 5. 


Objective No. 7. To develop the student's awareness of 
human relations, labor relations and work activities in 
business and industry. 


The histogram in Figure 10 summarizes the responses 
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OBJECTIVE NO. 7 (Student Oriented) 


To develop the student's awareness of human relations, 
labor relations and work activities in business and 
industry. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 
Differences 


: Students 


womens Teachers 
Pe total, Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
45 Clothing, & Textilles, 5.) Auito Servicing, 6. Shop) Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 7 


Figure 10 
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of students, employers and teachers regarding the impor- 
tance and accomplishment of this objective. The great 
majOrity of the respondents indicated that this objective 
is important. The great majority of students, employers 
and 2/3 of the teachers also indicated that this objective 
was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The students in auto mechanics; carpentry and 
clothing and textiles felt that this objective is 
less important than did their employers. 

2. The employers in carpentry believed that this objec- 
tive was accomplished at a higher degree than did 
the students in that specialty. 

3. A large difference between relative importance of 
the objective and its degree of accomplishment was 
expressed by the employers in auto servicing, in 
shop joinery and also by the teachers. 

4. As might be expected the difference noted above also 
existed among the short vocational program employers. 

A detailed breakdown of the students', employers' 

and teachers' responses regarding the importance and 
accomplishment of Objective No. 7 can be found in Tables 23, 
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The histogram in Figure 11 summarizes the responses 
of students, employers and teachers regarding the importance 
and accomplishment of this objective. The great majority 
of the respondents indicated that this objective is impor- 
tant and that it was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The clothing and textiles students indicated that 
this objective is more important than did their 
employers. 

2. The auto servicing and shop joinery employers felt 
that this objective was accomplished at a higher 
degree than did the students in these specialties. 

3. AS might be expected the differences noted above 
existed between the short vocational employers and 
students as well. 

4. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the students in carpentry, clothing 
and textiles, auto servicing, and also by the 
employers in carpentry. 

A detailed breakdown of the students', employers' and 

teachers' responses regarding the importance and accomplish- 
ment Of Objective Now .o.can be found in) Tables 247, 34, 


44, 59 and 60 in Appendix 4. 
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OBJECTIVE NO. 8 (Student Oriented) 


To familiarize the student with tools and/or equip- 
ment and/or methods not available in the school. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 
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1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 8 


Figure Jil 
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Objective No. 9. To develop the student's awareness of 

the prevailing economic conditions of business and industry. 
The histogram in Figure 12 summarizes the responses of 

students, employers and teachers regarding the importance 

and accomplishment of this objective. The majority of the 

respondents indicated that this objective is important. 

The great majority of the students and approximately half 

of the employer and teacher populations also indicated that 

this objective was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The students believed that this objective was 
accomplished at a higher degree than did the teachers 
and employers. 

2. The clothing and textiles employers indicated that 
this objective is more important than did those 
in other specialties. 

See The clothing and textiles students felt that this 
objective was accomplished at a lower degree than 
did those in other specialties. 

4. The auto mechanics employers believed that this 
objective was accomplished at a lower degree than 
did those in other specialties. 

5.) The auto servicing employers thought that this 
objective was accomplished at a much higher degree 


than did those in other specialties. 
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OBJECTIVE NO. 9 (Student Oriented) 


To develop the student's awareness of the prevailing 
economic conditions of business and industry. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 


cea eal 


Students cieeccot, Employers rms Teachers 


am i 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 9 
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6. The business education and shop joinery students 
indicated that this objective is more important 
and was accomplished at a higher degree than did 
their employers. 

7. The auto mechanics and carpentry students were in 
agreement with their employers regarding the impor- 
tance of the objective, however in both cases the 
students indicated a higher degree of accomplish- 
ment of the objective than did their employers. 

Se the short vocational employers thought that this 
Objective was accomplished at a higher degree than 
did the long vocational employers. 

Oo The, long vocationa® students felt that this ‘objective 
was accomplished at a higher degree than did their 
employers. 

10. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the clothing and textiles students 
and also by the employers in auto mechanics, clothing 
and textiles and shop joinery. 

A detailed breakdown of the students', employers' 

and teachers' responses regarding the importance and the 
accomplishment of Objective No. 9 can be found in Tables 


25, 55, 45, 59 and 60 am Appendix 5. 


Objective No. 10. To motivate the students towards success. 
The histogram In Figure 13 summarizes the responses of 


students, employers and teachers regarding the importance 
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OBJECTIVE NO. 10 (Student/Teacher Oriented) 


To motivate the student towards success. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 


- 


canes: Employers rea Teachers 


™ Students 
P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
A. Clothing & Textiles, 5. Auto Servicing; 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Students, Employers and Teachers Rating of the Impor- 
tance and Accomplishment of Objective No. 10 


Figure 13 
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and accomplishment of this objective. The great majority 


of the respondents indicated that this objective is important. 


The great majority of the students and teachers and approxi- 


mately 2/3 of the employers also felt that this objective 


was accomplished. 


The following noteable differences in perception were 


found among the respondents: 


iB 


Both students and teachers felt that this objective 
was accomplished at a higher degree than did the 
employers. 

The clothing and textiles students rated the accomp- 
lishment of this objective lower than did those 

in other specialties. 

The employers in shop joinery felt that this objec- 
tive was accomplished at a lower degree than did 
those in other specialties. 

The short vocational students indicated that this 
objective is more important and was accomplished at 
a higher degree than did their employers. 

The differences noted above in 4, also existed be- 
tween the auto servicing, the shop joinery students 
and their employers. 

There was agreement between the auto mechanics, 

the carpentry students, and their employers regarding 
the importance of the objective; however, both 


groups of students felt that this objective was 
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accomplished ata higher degree than did their 
employers. 

7. The long vocational employers rated the accomplish- 
ment of the objective higher than did the short 
vocational employers. 

8. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the carpentry, clothing and textiles 
students, and also by the employers in carpentry 
and shop joinery. 

9. The difference noted above also existed among the 
short vocational employers. 

A detailed breakdown of the students', employers" and 

teachers' responses regarding the importance and accomplish- 
ment Of Objective No. 10) can be found in Tables 26, 36, 


LG, 59 and, 60 an Appendix s5. 


Evaluation of Teacher-Oriented Objectives 

Five teacher-oriented objectives were identified among 
the 22 objectives £ormutated for the “stage. For the pur-— 
poses of this study these objectives were coded as Objec- 
Eives INOs [Leto 155 "ihe cooperative employers and the 
vocational teacher-coordinators were requested to evaluate 
these objectives both in terms Of importance and accomplish-— 
ment. Comparisons of the employers' and teachers' ratings 
of these objectives can be found in Table 63, in Appendix 


5. The degree of importance and the degree of accomplish- 
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ment of these five objectives as perceived by employers 
and teachers are also shown in the histograms in Figures 


Now 14° to 18°. 


Objective NO. ll. ~To enable the school to compare the 
vocational education curricula with the technological needs 
of business and industry. 

The histogram in Figure 14 summarizes the responses 
of the employers and teachers regarding the importance and 
accomplishment of this objective. All the teachers and a 
great majority of the employers indicated that this objec- 
tive is important. Approximately 2/3 of the respondents 
also indicated that this objective was accomplished. 

The following noteable differences in perception were 
found among the respondents: 

1. The clothing and textiles employers indicated that 

this objective is less important than did those in 
Other specialties. 

2. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by both employers and teachers. 

3. The difference noted above existed among both the 
long and short vocational employers and also among 
the employers in all six specialties with the 
exception of those of clothing and textiles. How- 
ever this difference was larger still among the 


carpentry and shop joinery employers. 
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OBJECTIVE NO. 11 (Teacher Oriented) 
To enable the school to compare vocational education 


curricula with the technological needs of business 
and industry. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 


Seen en 


“ae Employers meas Teachers 


Remora Popular zon 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
A CMois\owine, ( Wiese, SA LNihe~e) Sihewyakensaes, (3G Slakeys) shoeb olssy 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 1l 


Figure 14 
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A detailed breakdown of the teachers' and employers' 
responses regarding the importance and accomplishment of 
this objective can be found in Tables 47, 59 and 60° in 


Appendix 5. 


Objective No. 12. To provide an opportunity for the teacher- 
coordinator to evaluate his students' achievement (know- 
ledge, training and maturity) under different conditions; 
and to provide the necessary corrective feedback. 
The histogram in Figure 15 summarizes the responses 
of the employers and teachers regarding the importance and 
accomplishment of this objective. All the teachers and a 
great majority of the employers indicated that this objective 
is important. The great majority of the teachers and 
approximately 2/3 of the employers also indicated that this 
objective was accomplished. 
The following noteable differences in perception were 
found among the respondents: 
1. The clothing and textiles employers indicated 
that this objective was accomplished at a higher 
degree than did those in other specialties. 
Q.9The MmayOrity of the employers in atito Servicing 
felt that this objective was not accomplished. 
3. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the employers in business educa- 


tion, carpentry, auto servicing and shop joinery. 
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OBJECTIVE NO. 12 (Teacher Oriented) 


To provide an opportunity for the teacher-coordinator 
to evaluate his students' achievement (knowledge, 
training, maturity) under different conditions; and 
to provide the necessary corrective feedback. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 


(i aes ay 
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“sees: Employers vans Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
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Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 12 


Figure 15 
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4. The difference noted above also existed among the 
short vocational employers. 

5. The long vocational employers indicated a higher 
degree of accomplishment for this objective than 
those in the short vocational program. 

A detailed breakdown of the employers' and teachers' 

responses regarding the importance and accomplishment of 
Objective No. 12 can be found in Tables 48, 59 and 60 in 


Appendix 5. 


Objective No. 13. To enable the teacher-coordinator to 
evaluate his pedagogical implications in the cooperation of 
education and work. 

The histogram in Figure 16 summarizes the responses of 
employers and teachers regarding the importance and accomplish- 
ment of this objective. All the teachers and a great 
majority of the employers indicated that this objective is 
important. Half of the teacher population and slightly less 
than 2/3 of the employers also indicated that this objective 
was accomplished. 

The following noteable differences in perception were 
found among the respondents. 

i The teachers) indicated that this objective is 

more important than did the employers. 
2, The employers in carpentry felt that this objective 
is less important than did those in other specialties. 


3. The clothing and textiles employers believed that 
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OBJECTIVE NO. 13 (Teacher Oriented) 


To enable the teacher-coordinator to evaluate his 
pedagogical implications in the cooperation of educa- 
tion and work. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 
Differences 
+ 
Sir * 
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sco WAT ~ + 


“ Employers wears Teachers 
P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
45) Clothing & Textiles, 5. AutorServucing, 6. Shop Joanery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 13 


Figure 16 
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this objective is more important as compared to 
those in other specialties. 

4. The great majority of the employers in carpentry 
believed that this objective was accomplished at 
a much lower degree than did those in other 
specialties. 

5. The clothing and textiles employers thought that 
this objective was accomplished at a much higher 
degree than did those in other specialties. 

6. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the teachers, the short vocational 
employers and also by the employers in carpentry, 
auto servicing and shop joinery. 

A detailed breakdown of the employers' and teachers' 

responses regarding the importance and accomplishment of 
Obyective No. 13 can be found in Tables 49, 59 and 60, 


in Appendix 5. 


Objective No. 142 Wovenable the teacher-coordinator eo make 
a better selection of training stations. 

The histogram in Figure 17 summarizes the responses 
of employers and teachers regarding the importance and 
accomplishment of “this objective. All the teachers and the 
Great Majority Of the employers indicated that this objec— 
tive is important and was accomplished. 

The following noteable differences in perception were 


found among the respondents: 
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OBJECTIVE NO. 14 (Teacher Oriented) 


To enable the teacher-coordinator to make a better 
selection of training stations. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


vou Employers umm, Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 14. 


Figure 17 
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1. The short vocational employers indicated that this 
Objective is more important than did the long 
vocational employers. 

2. The teachers believed that this objective was 
accomplished at a higher degree than did the 
employers. 

3. The auto servicing employers rated the accomplish- 
ment of the objective higher than did those in 
other specialties. 

4, A large difference between the relative impor- 
tance of the objective and its degree of 
accomplishment was expressed by the shop joinery 
employers. 

A detailed breakdown of the employers' and teachers' 

responses regarding the importance and accomplishment of 
Obyective Now 14 cansbe found in Tebles 50, 59 and 60 in 


Appendix 5. 


Objective No. 15. To motivate the teacher—coordinator by 
re-establishing his contact with business and industry. 
The histogram in Figure 18 summarizes the responses 
of employers and teachers regarding the importance and 
accomplishment of this objective. The great majority of 
the respondents: indicated that this ebjyective ro impor— 
tant. Two-thirds of the teacher population and slightly 
more than half of the employers also indicated that this 


objective was accomplished. 


eras gea2 peconthul . ame taani dae 
usof oi? 816: ‘il p00 som BF 


* 

5 
és 
= 

: 


7 
-w a¢igear dain: ests 


7 ~ coal is bede 
2? bib AAs Reese Tae rn s bodes 


i ie a8 wt ont “at : a 


‘ 

1 
o~ 
— 
~ 
3 
t 
t 
itr 

r 

a 
* 
as 
ah 
6 


: ¥ 
: > 
4 = 0 7% oko] Hirt , - 343 Fh a : le ones a as 
4 . ; 
_aora(aluetie/ seve 
— 


nayeeee agisi A oF 


_ ne a4 i. ‘ ' z 
= * _ 
F o ; = < + WH 
ly oettes “he a j< 4, 6642 36 ead 7 
a mas ers ‘ cor Sa a: , SASL slivgtonge 
Log tne . 
= - 
* ors iO6Ber DN pve fa3 Sl oe ijasebh A 
5 \ Jane } gant {% ii Ve hes seen 1s 
aan a 
~ « cv is ae ; 
aii 6a See @F (NP eew@E™ BE th ete BA! LOM Crel sop tae 


a atbavaga 


=. 
vd ap (erst ime 4 od) 18 Ba ; . rs oft avimeist 
Ctaauinal len pilin, heyy 25d r26 1s. Nt oe 


adereapen sits vegi Versus %! | epomead ate 
ead ay pi guts) 
jae -Snm2 OUR. ott. Sree) Ft 18 i ie ory tif im 
| Pe carnsy 240%0) WE. -Svbenol it eis. B49 ne bis 
_ 
aaa a mavetneean  CIde Seiy be wotind, 


— pa piceetay: iserehs Sr hs 
é * id as pt ene oes ¥ 


OBJECTIVE NO. 15 (Teacher Oriented) 


To motivate the teacher-coordinator by re-establishing 
his contact with business and industry. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT , 
Differences 


* 


“% Employers rae Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4 GloOthing weaLexciles,. 5S. AUTO Servicing), 6. shop WoOlnenr y 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 15 


Figure 18 
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The following noteable differences in perception were 

found among the respondents: 

1. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the teachers and by the employers 
in all six specialties. That difference was larger 
still among the carpentry and shop joinery employers. 

2. AS might be expected the difference noted above 
existed also among both long and short vocational 
program employers. 

A detailed breakdown of the employers' and teachers' 

responses regarding the importance and accomplishment of 
Objectives NoO..,15.can bewfound in) Tables 51,59) and 60, in 


Appendix 5. 


Evaluation of Employer-Oriented Objectives 

Four employer-oriented objectives were identified 
among the 22 objectives formulated for the "Stage." For 
the purpose of this study these objectives were coded as 
Objectives No. 16 to 19. The cooperative employers and 
vocational teacher-coordinators were requested to evaluate 
these objectives both in terms of importance and accomplish= 
ment. Comparisons of the employers' and teachers' ratings 
Of these objectives can be found in Table 64, in Appendix 
5. The degree of importance and degree of accomplishment of 
these four objectives are perceived by employers and 
teachers are also shown by the histograms in Figures No. 
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Objective No. 16. To enable the employer to express his 
needs to the school and to make the necessary recommen- 
dations in that respect. 

The histogram in Figure 19 summarizes the responses 
of employers and teachers regarding the importance and 
accomplishment of this objective. All the teachers and a 
great majority of the employers indicated that this 
objective is important. All the teachers and slightly 
less than 273 of the employers also indicated that this 
objective was accomplished. 

The following noteable differences in perception were 
found among the respondents: 

1. The teachers indicated that this objective was 
accomplished at a much higher degree than did the 
employers. 

2. The carpentry employers felt that this objective 
was accomplished at a much higher degree than did 
those in other specialties. 

3. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the teachers and by the employers 
In all stx speetalties, with the xceptilon Or «those 
in Carpentny. 

4. As might be expected the difference noted above 
existed among both long and short vocational program 
employers as well. 


A detailed breakdown of the employers" and teachers’ 
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OBJECTIVE NO. 16 (Employer Oriented) 


To enable the employer to express his needs to the 
school and to make the necessary recommendations in 
that respect. 


DEGREE OF IMPORTANCE 


DEGREE OF ACCOMPLISHMENT 


Differences 
# * 
alte Bere rn tp i # 
* 
* 
* 
* 
# 
* 
* 
C5 


: Employers twas Leachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4, Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 16 


Figure 19 
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responses regarding the importance and accomplishment of 
Objective No. 16 can be found ain Tables 52, 59 and 60 in 


Appendix 5. 


ObueCtiverNG. U7. “lOsgivewan Opportunity to the employer 
to know the different categories of school graduates, so 
as to enable him to select an employee according to his 
specific needs for a specific job. 

The histogram in Figure 20 summarizes the responses 

of employers and teachers regarding the importance and accom- 
plishment of this objective. All the teachers and 2/3 of 

the employers indicated that this objective is important. 
Siightly more than half of the employer population and 2/73 of 

the teachers also indicated that this objective was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The teachers felt that this objective is more 
important than did the employers. 

2. The clothing and textiles employers rated the 
degree of importance of this objective much higher 
than did those in other specialties. 

Be The emplovercorein carpentry and clothing and textiles 
believed that this objective was accomplished at a 
much higher degree than did those in other specialties. 

4. The majority of the business education and shop 
Joinery employers felt that this objective was not 


accomplished. 
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OBJECTIVE NO. 17 (Employer Oriented) 


TO give an opportunity to the employer to know the 
different categories of school graduates, so as to 
enable him to select an employee according to his 
specific needs for a specific job. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 


“ Employers ven, Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. BuSiness Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance the 
Accomplishment of Objective No. 17 


Figure 20 
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5. A large difference between the relative importance 
of the objective and its degree of accomplishment 
waS expressed by the teachers and also by employers 
in auto mechanics and shop joinery. 

A detailed breakdown of the employers' and teachers' 

responses regarding the importance and accomplishment of 
Objective No. 17 can be found in Tables 53, 59 and 60, in 


Appendix 5. 


Objective No. 18. To enable the employer to participate 

in the manpower training (during the "Stage") and to con- 
Sider the possibility of extending his collaboration with 
the school. 

The histogram in Figure 21, summarizes the responses of 
employers and teachers regarding the importance and accom- 
plishment of this objective. All the teachers and the great 
majority of the employers indicated that this objective is 
important; however, only half of the teachers and approximately 
2/3 of the employers felt that this objective was accomplished. 

The following noteable differences in perception were 
found among the respondents: 

1. The short vocational employers indicated that this 

objective was accomplished at a higher degree 
than did those in the long vocational program. 

2. The business education employers rated the accom- 

plishment of this objective much lower than did 
those in other specialties. 


3. The auto servicing employers believed that this 
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OBJECTIVE NO. 18 (Employer Oriented) 


To enable the employer to participate in manpower 
training (during the "sStage") and to consider the 
possibility of extending his collaboration with the 
school. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT ; 

Differences 
* 
# * 

# 
# * 
* 

# 


“te Employers ress Teachers 


PrPehOtalasPopulatLon 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 18 


Figure 21] 
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Objective was accomplished at a higher degree than 
did those in other specialties. 

4. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the teachers, the long vocational 
employers and also by the employers in business 
education, clothing and textiles and shop joinery. 

A detailed breakdown of the employers' and teachers' 

responses regarding the importance and accomplishment of 
Objective No. 16 can be stound ian Tables 54, 59 and 60, 1n 


Appendix 5. 


Objective No. 19. To enable the employer to develop the 
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ability of evaluating the aptitudes and qualities of a future 


employee; and to facilitate his integration to the world of 


work. 


The histogram in Figure 22 summarizes the responses of 


employers and teachers regarding the importance and accom- 
plishment of this objective. The great majority of the 
teachers and employers indicated that this objective is 
important and that it was accomplished. 
The following noteable differences in perception were 
found among the respondents: 
ln The employers sin carpentry indicated that this 
objective was accomplished at a higher degree than 
did those in other specialties. 
2. A large difference between the relative importance 


of the objective and its degree of accomplishment 
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OBJECTIVE NO. 19 (Employer Oriented) 


To enable the employer to develop the ability of 
evaluating the aptitudes and qualities of a future 
employee; and to facilitate his integration to the 
world of work. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT 


Differences 


voces Employers teen Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


i. Auto Mechanies, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 19 


Figure 22 
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was expressed by the auto mechanics and the auto 
servicing employers. 
3. The differences noted above also existed among 
the short vocational program employers. 
A detailed breakdown of the employers' and teachers' re- 
sponses regarding the importance and accomplishment of Objec- 


tive No. 19 can be found in Tables 55, 59. and 60) ain Appendix 5. 


Evaluation of School Board-Oriented Objectives 

Three school board-oriented objectives were identified 
among the 22 objectives formulated for the "Stage." For the 
purpose of this study these objectives were coded as Objec- 
tives No. 20 to 22. The cooperative employers and the voca- 
tional teacher-coordinators were requested to evaluate these 
objectives both in terms of importance and accomplishment. 
Comparisons of the employers' and teachers' ratings of these 
Obyectives Cam be found in Table 65,, in Appendix 5.) The 
degree of importance and the degree of accomplishment of 
these three objectives as perceived by employers and teachers 


ane valso snown in) the  aicstoguvams in Pidures No. 23° to 25. 


Objective, No. 20. To, enable the school board to establish 
and maintain close collaboration with business and industry. 
The histogram in Figure 23 summarizes the responses 

of employers and teachers regarding the importance and 
accomplishment of this objective. All the teachers and a 


great majority of the employers indicated that this objective 
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OBJECTIVE NO. 20 (School Board Oriented) 


To enable the school board to establish and maintain 
close collaboration with business and industry. 


DEGREE OF IMPORTANCE 


DEGREE OF ACCOMPLISHMENT 


” 


3° Employers vans Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. BuSiness Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 20. 


Figure 23 
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is important. The great majority of the teachers and 


half of the employers also indicated that this objective 


was accomplished. 


The following noteable differences in perception were 


found among the respondents: 


ie 


The teachers rated both the importance and the 
accomplishment of this objective higher than did 
the employers. 

The shop joinery employers felt that this objective 
is less important than did those in other specialties. 
The auto mechanic employers believed that this 
objective was accomplished at a higher degree than 
did those in other specialties. 

The employers in carpentry felt that this objec- 
tive was accomplished at a considerably lower 
degree than did those in other specialties. 

A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the employers in general. 

As might be expected the difference noted above 
existed also among both long and short vocational 
employers and among the employers in all the 
specialties with the exception of those in auto 


mechanics. 


A detailed breakdown of the employers" and teachers' 


responses regarding the importance and accomplishment of 


Objective No. 20 can be found in Tables No. 56, 59 and 60 


in Appendix 5. 
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Objective No. 21. To enable the school board to develop 
and improve the status of vocational education among 
students, parents, teachers and business and industry. 

The histogram in Figure 24 summarizes the responses 

of employers and teachers regarding the importance and 
accomplishment of this objective. All the teachers and a 
great majority of the employers indicated that this 
objective is important. The great majority of the teachers 
and approximately 2/3 of the employers also indicated that 
this objective was accomplished. 

The following noteable differences in perception were 

found among the respondents: 

1. The teachers rated both the importance and the 
accomplishment of this objective higher than did 
the employers. 

2. The shop joinery employers felt that this objective 
was accomplished at a considerably lower level than 
did those in other specialties. 

3. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by the employers in general. 

4. The difference noted above also existed among the 
employers in business education, carpentry, auto 
servicing and shop joinery. 

5. As might be expected the above mentioned difference 
was also present among the short vocational pro- 


gram employers. 
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OBJECTIVE NO. 21 (School Board Oriented) 


To enable the school board to develop and improve the 
status of vocational education among students, parents, 
teachers, and business and industry. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT ; 
Differences 
t 
$ 
* 
* 
* 
= 


tee Employers teas Teachers 


P: Total Population 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Busine Education, 3. Carpentry, 
P 
x 


¢ ss 
. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 21 


Figure 24 


> & 
ornetee 
=i 45 
yee 


ee cw 


e? 


ré 


wed esta bed in lat 
be sofia .6°e a) ae 


v jdt 22% 
tin. Lae ic eubred 


oe ues! JE oe = 


at wanda Eoaiva ald Pa 
‘. gee larrviss ° ; 
APs — e64ni ow satead ai abiarc 


ga 
sret? pasts 
¢ 

a 
4 -% 


 @e ful podd Lasof 
ove 4 ia «VG eae sie 
o 


2 o\e tee pteet 


wr relive 
a 


i 


St Givi? 


102 


A detailed breakdown of employers' and teachers’ 
responses regarding the importance and accomplishment of 
Objective No. 21 can be found in Tables No. 57, 59 and 60, 


in Appendix 5. 


Objective No. 22. To enable the school board to identify 
the updating needs of vocational teachers and guidance 
counsellors. 

The histogram in Figure 25 summarizes the responses 

of employers and teachers regarding the importance and 
accomplishment of this objective. All the teachers and a 
great majority of the employers indicated that this objec- 
tive is important. Approximately half of the respondents 
also indicated that this objective was accomplished. 

The following noteable differences in perception 

were found among the respondents: 

1. The teachers rated the importance of this objective 
higher than did the employers. 

2. The employers in carpentry felt that this objective 
is less important and was accomplished at a much lower 
degree than did those in other specialties. 

3. A large difference between the relative importance 
of the objective and its degree of accomplishment 
was expressed by both employers and teachers. 

4. As might be expected the difference noted above 
also existed among both long and short vocational 
employers as well as among the employers in all 


the specialties, with the exception of those in 
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OBJECTIVE, NO. 225 (Schoo! Board Ordenited) 


To enable the school board to identify the updating 
needs of vocational teachers and guidance counselors. 


DEGREE OF IMPORTANCE DEGREE OF ACCOMPLISHMENT : 

Differences 

ot oe, 

ailaen " is 

* 

* 

“ * 

* 

+ # * 


“rae: Employers mers Teachers 


Pre lotal- Populdataon 
LV: Long Vocational - SV: Short Vocational 


1. Auto Mechanics, 2. Business Education, 3. Carpentry, 
4. Clothing & Textiles, 5. Auto Servicing, 6. Shop Joinery 


Histogram Showing the Percentage Distribution of the 
Employers and Teachers Rating of the Importance and 
Accomplishment of Objective No. 22 


Figure 25 
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clothing and textiles. 
A detailed breakdown of the employers' and teachers' 
responses regarding the importance and accomplishment of 
Objeeeiy eo NOwm22) cant bem tound=int Tables) 505" 50—end) 60, 


in Appendix 5. 


Need Assessment 

A need assessment was used as a further statistical 
analysis with the students', employers' and teachers' 
responses regarding the degree of importance and accomplish- 
ment of the program objectives. The aim was to identify the 
needs for program improvement or revision, and to rank these 
needs in order of priority to be addressed by improvement 
efforts. It conSisted essentially of the computation of 
the mean discrepancy scores (difference between degree of 
importance and degree of accomplishment) by group for each 
objective. These discrepancy scores thus obtained allowed 
for need identification and needs priority ranking. 

Table 66, in Appendix 5 shows the mean discrepancy 
scores of both teachers and employers for the 22 objectives 
Of the “stage.” The same Live point scale (1 to 5) wellized 
by teachers and employers for assessing the program objective 
was used in computing the mean discrepancy scores. The mean 
discrepancy scores among the teachers ranged between 0.0 
to) I. 7 and 0.0 tO 0.9 among the employers. 

Table 74, im Appendix 5 also shows the mean discrepancy 


Scores for the studemt pepulation. Because Of the nature of 
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the student questionnaire the discrepancy scores were 
calculated as the differences between the percentage of 
important responses and the percentage of accomplished 
responses. The discrepancy scores among the students ranged 
between -12 to 12 percentage points. 

Five Profiles were drawn to highlight the major 
discrepancies between the importance and accomplishment 
of the objectives as perceived by students, employers and 
teachers. 

The Profile in Figure 26 shows the comparison of the 
students rating of importance and accomplishment of the ten 
student oriented objectives. In general the students rated 
the importance of these objectives higher than the accomplish- 
ment. The only exception being Objectives No. 5 and 9. As 
shown in Figure 26, the larger discrepancies occurred on 
ObyectivesweNO.g3,. & ands. 

The Profiles in Figures 27 and 28 show, respectively, 
the comparison of employers' and teachers' rating of importance 
and accomplishment for the 22 objectives of the "stage." 

As may be seen, in general the teachers perceived that these 
objectives are more important and were accomplished at a 
higher degree than did the employers. 

The Profile in Figure 29 shows the comparison of the 
employer's rating of importance and accomplishment for 
the 22 objectives wofuthe- stage. <The employers ated the 
importance of these objectives higher than the accomplish- 


ment; the only exception being Objective No. 21. The larger 
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Profile Showing the Comparison of 
Students Rating of Importance and Accomplishment 
for the 10 Student Oriented Objectives (N=72) 


100 
90 
80 
70 
o———_© +----+ 
60 Importance Accomplishment 


Objectives 


Figure 26 
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discrepancies between the perceived degree of importance 
and accomplishment occurred on Objectives 15, 16, 18 20 and 
22) 

The Profile in Figure 30 shows the comparison of the 
teachers rating of importance and accomplishment for the 
22 Opnvecerves OL the “stage.” “The teachers, too, cated the 
importance of these objectives higher than the accomplish- 
ment. The larger discrepancies between importance and 
aCcOnpmeEshiment Occurred on Obj7ectives!: Now 4, 7, 3, 1755 13 
angry 22), 

The discrepancies between the perceived degree of 
importance and accomplishment for all three populations were 
rated as being small, medium and large. The following 
rationale was used in the case of teachers and employers: 
discrepancies of 0.1 to 0.3 were considered as small; 0.4 
to 0.7 medium and 0.8 and greater as large. Based on this 
rationale the following classification of the discrepancies 
were obtained: teachers--3 small, 11 medium, 6 large and 
for two objectives there were no differences between impor- 
tance and accomplishment. For the employers 5 discrepancies 
were identified as small, 11 medium, 5 large, and one ob- 
jective had equal ratings of importance and accomplishment. 

In the case of the students, discrepancies between 1 
to 3 percentage points were considered as small; 4 to ll 
as medium and 12 and greater as large. On this basis 3 
discrepancies were classified as large, 4 medium, 2 small 
and one objective had equal ratings of importance and 


accomplishment. 
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The final priority mating Of each Objective for the 
three groups of respondents was determined using the 
Decision Matrix shown ine tables 75, 76 and 77, in Appendix 
2. The procedure was to list each objective next to its 
relative importance and under the column corresponding to 
LES rated discrepancy; that is, large, medium, small or 
none. This procedure enabled the needs to be ranked in 
priority order while taking into consideration both the 
degree of importance and the degree of accomplishment of 
the program objectives. Table 3 shows the priority ranking 
of the needs by students, employers and teachers. Two 
objectives (no. 3 and 8) were rated as being top priority 
needs by the students; five by the employers (No. 15, 16, 
Pop eclmand 22), and Six by sehne teachers. (NO.a4,. (137 7, 
US irancme2 2)". 

Agreement occurred between these three populations on 
the priority ranking of student oriented objective numbers 
1 and 10 only. However, there was agreement between teachers 
and empleyers on Objectives No. 92) 1) 12) Lowand: 225 
There was also agreement between students and teachers on 
Objective No, 9. 

The only noteable differences in the priority ranking 
of the needs based on the teachers' and employers' re- 
sponses! Occurred on Objective No. 7, 14, le and zi. All 
other objectives, excluding those where agreement occurred, 
had a rank difference of only one priority above or below. 


The most noteable differences between students and teachers 
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Table 3 


Final Priority Ranking of the Needs Based on the 
Perceived Degree of Importance and Degree of Accmplishment 
by Students, Employers and Teachers. 

Students N=72, Employers N=57, Teachers N=6 
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Occurred on Objective No. 4. A smaller difference occurred 


On Objectives No. 3 and 8 between students and teachers. 


Students' Overall Program Assessment 

Section II of the students' questionnaire was developed 
to generate data for an overall program assessment based 
on the selected variables outlined previously in Chapter 3. 
The students' responses regarding overall program assess- 
ment are reported and analyzed in this section. 
Coordination visits 

As shown in Table 4,63 percent of the respondents 
pereeived the Coordination visits as being an important 
Peaturesforsthe “stage.” The Great majority (63%) of the 
short vocational graduates indicated that these visits are 
important; however, this opinion was shared by only 56 
percent of the long vocational graduates. In comparing the 
students' responses by specialty, the two most important 
differences found were in business education, 18 percentage 
points below the mean (63%) and in shop yOinery, 37 
percentage points above that mean. A detailed breakdown 
of the students' responses regarding the importance of 
coordination visits can be found in Table 67, in Appendix 
Bee 
Students hired by cooperative employers 

The students were asked whether they had applied for 
a job with their cooperative employers; whether they were 


hired; and if yes, to state the nature of their job. Table 
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Table 4 


Distribution of Students Responses Regarding the 
IMDOrtance On COordinaLion Vasits 
(N=72 = SAS Bongavoc., n=1s Snort Voe- ) 


Lota fmponcan. 
Responses ($%) 


Long Vocational 


Auto mechanics 64 
Basiness education 45 
Carpentry 56 
Clothing & Textijes G7 

JUenee Ml 56 


Short. Vocational 


Auto servicing Hae: 
Shops TOlInery 100 
nota l 838 


All Respondents 63 
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5 Summarizes the students' responses to these questions. 
Approximately half (47%) of the students who were on "stage," 
did apply for a job with their cooperative employers, and 
10 (29%) of them were hired; 6, full-time and 4, part-time. 
Eight of these students obtained a Job in their speciality 
and two in an occupation related to their training. The 
Students' responses were further analyzed to determine the 
number of students who were hired in each specialty and the 
results were as follows: auto mechanics, 1; business edu- 
Cavlon ia; Carpentry, 1 -aclothing and textiles, 1 auto 
servicing, 1; and shop joinery, 2. Placement through the 
"stage" seems to be easiest in business education C597 S)., 
shop joinery (40%) and clothing and textiles. A higher 
percentage of short vocational students (66.7%) applied for 
a job with the cooperative employers, than did long vo- 
cational students (41%). In comparing rate of success, 
however, no important differences were found. A detailed 
breakdown of the students' responses to the question can 
be found in Table 68, in Appendix 5. 
Reasons for not being hired 

The students who were unsuccessful in obtaining a job 
from their cooperative employers were requested to indicate 
why they were not hired. Table 6 summarizes the students' 
responses to this question. The major reason given by the 


students for not being hiredwas "no -.vacancy" (79%). Details 
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Table 5 


Occupational Information of the Students 
Hired by the Cooperative-Employers 
Through the Pstage" (1981-82) 
(N=34) 


eee 
Occupational Information Frequency Percentage 
CE) % 
i 


Replied for. gob with 34 47 
cooperative-employer 
Hired by cooperative-employer 10 29 
Nature of Employment 
Full-time 6 60 
Part-time 4 40 
In occupational training 8 80 
Related to occupational training 2 20 
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Table 6 
Distribution of Students' Responses Regarding 


the Reason for Not Being Hired 
(N=24) 
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No vacancy KS To. 
No trade certificate 2 8 
Lack of experience g 13 
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of the students' responses to this question can be found 
in Table) 68, in Appendix 5. 
Employment status of students 

As shown in Table 7, 44.4 percent of the students 
who completed and returned the questionnaires indicated 
that they were employed; 26.4 percent were employed full- 
time and 18 percent had part-time jobs. The students who 
were unemployed and still seeking jobs represented 30.6 
percent of the population; and those who planned to pursue 
EUrther studies, 23.6 percent. None of the respondents 
were categorized as "unemployed, not seeking jobs." As 
shown in Table 68, in Appendix 5, the proportion of students 
holding full-time jobs was higher (30%) among long 
vocational graudates than among the short vocational 
graduates (17%). Conversely, a higher percentage of short 
vocational graduates had part-time jobs. It is noteworthy 
that the students in clothing and textiles had the highest 
rate of full-time employment (44.43%). 

The unemployment rate among the short vocational 
Students was higher (44.4%) than among the long vocational 
students. In comparing the unemployment rate in the six 
specialties, the most important differences occurred in 
carpentry, 19 percentage points above the mean (30.63%) ; 
and in auto servicing and shop joinery, 15 and 13 per- 


centage points below that mean, respectively. 
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Table 7 


Distribution of Students' Responses Regarding 
Employment Status at Time of Survey 
(N=32) 


Occupational Frequency Percentage 
Information Gi) B 


Employed full-time 19 26.4 
Employed part-time is 1tSe IE 
Total Employed Be 44,4 
Unemployed seeking job 22 3.070 


Unemployed not seeking job ~- -- 


Willing to pursue further studies ey. 2366 
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A higher percentage of students in the long vocational 
Program (30%) indicated that they intend to pursue further 
studies, than did those in the short vocational program 
(17%). Approximately half of the respondents in carpentry 
indicated that they intend to continue their education. It 
should be noted that carpentry is the only specialty in 
which the Polyvalente offers advanced occupational training 
courses. “Very few Students in clothing and textiles and 
auto servicing expressed the desire to pursue further 
studies. Table 68, in Appendix 5, provides a detailed 
breakdown of the students" responses on this variable. 
Nature of employment 

Table 18 shows that slightly more than half of the 
active student population was employed in an occupation not 
related to their training; 12.5 percent secured employ- 
ment related to their training; and 34.4 percent had an 
Occupation im thelr specialties. Tt 1s iampertant to note 
that out of the 11 students who obtained employment in 
CheLE Specialties, & (7/33) "did so ‘through the "stage." 
Further analysis of the students' responses (see Table 68, 
in Appendix 5) shows that a higher percentage of students 
in clothing and textiles (44.4%) were able to obtain 
employment in their specialties as compared to the other 
groups. None of the students in auto mechanics held a 


job in that specialty. There were very little differences 
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Table 8 
Distribution of Students' Responses Regarding 


the Nature of Employment at Time of Survey 
(N= 22) 
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Nature of Frequency Percentage 
Employment Cr) B 
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in the nature of employment obtained by the long and short 
Vocational students. 
Teansler sor training 

The students who were employed in an occupation out- 
Side Of their specialty andmmot related to their training 
were requested to indicate if they were able to use the 
Ski lisrand Knowledge acquired to "a great extent, "to a 
Petele extent or “not ateali.) Table 9 summarizes the 
Students responses tO this (question. The majority of the 
Seudents (59%) indicatedsthat they could wse their <ckills 
and knowledge acquired to a little extent. There were no 
important differences between the students indicating "a 
(ihe ceeerctente us((h/ij6¢) Banda uniOtmatdilwn (36S jv e) Theres were 
no important differences between the long and short voca- 
tional graduates, with regard to the transfer of training. 
The students in carpentry seemed to have the highest rate 
OL transier (33.3%), tollowed by those in auto mechanics 
(21.46) ana auto Servicing (18 52%). A detailed breakdown 
of the students' responses regarding the transfer of train- 
ing can be found in Table 68, in Appendix 5. 
JOb CLE Les OL students 

All the students who held a job were requested to 
inateate their Job title. “Following are the Job titles 
Stated by the students and the number in brackets repre- 
sents the frequency count in each case: cabinet maker (lj); 
Carpenter (Il) cashier (1) driver (4): farmer (7); Gas 


Station attendant: (3) grocery attendant (3)> syanitor (2). 
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Table 9 
Distribution of Students' Responses Regarding 


Transfer of Training 
(N=) 


A 


Pieter Cie Vlrainang Frequency Percentage 
(f£) % 

SS 

Great Extent 3 aa) 

Very Little ak 58.5 

Not At All 4 23.6 
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production worker in garment PactoOry WA) e@sales 11) and 
secretary (6). Although farming is not a specialty in- 
cluded in the vocational education curriculum of the 
Polyvalente, seven students (22%) were engaged in this 
ace hve y 

Difficulties encountered during the "stage" 

Table 10 summarizes the students' responses regarding 
the difficulties encountered during their retages. | a The 
great majority of the students (78%) indicated that they 
VaewnoOe tetany ditficulty during their stages" and 116 
(22%) identified five distinct types of difficulties that 
they had come across. Among these difficulties, "insuffic- 
lent knowledge of the trade" was the most significant. 
Table 69, in Appendix 5, provides a detailed breakdown of 
the Students responses to this question. 

What students liked best about the stage 

The students were requested to indicate one aspect of 
their "stage" which they liked best, and their responses 
to this question are summarized in Table ll. Ten differ- 
ent aspects were mentioned, and it is interesting to note 
that all of the statements made are consistant with some of 
the implications contained in the student-oriented objec- 
tives formulated for the “stage.” There was a wide 
variation in perception (4% to 19%) among the respondents 
regarding the 10 aspects mentioned. With the exception of 
Nos. 6 and 7, all other aspects identified were common to 


both long and short vocational programs; however, some 
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Table 10 


Distribution of Students' Responses Regarding 
Difficulties, Encountered during the "Stage" 
(N=7 2) 


re er eI ee tr ee ee 
DitpicuLties Frequency Percentage 


(£) % 
Insufficient knowledge of the 10 14 
trade 
Assignments too hard . 2 278 
Lack of speed 2 Zo 
Transportation a 1-4 
TOO eimid al 14 


Neudustiewlitics 56 78 
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What Students Like Best During Their "Stage" 
(N= 7 2) 
All Re- Long SHORE 
Students' Responses spondents Voc. Voc? 
"Liked Best" N=72 N=54 N=18 
(3) (3) (3) 
1. Learning new skills 19 17 28 
2. Employers' confidence in 14 UE) 6 
Students 
3. Mriendly relationship 14 17 6 
employer/employee 
4, Learning new methods alah 9 In) 
5. Worked on computors, telex We is) 
and other new equipment 
Nature of work = 
Fectintate transition Lom 8 Hil, == 
school to work 
8. Good variety of assignments v 6 tea 
PUbEING theory into practice 4 4 6 
4 2 1b) 


Table: i 


Distribution of Students 
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Responses Regarding 
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differences in perception were found among the students 
in these sub-programs. Table 70, in Appendix 5, provides 
a detailed breakdown of *the students' responses to this 
question. 

What students liked least about the "stage" 

Table 12 summarizes the students' responses to the 
question requesting them to indicate what one thing they 
liked least about their "stage." Slightly less than half 
Obs tUne Student population. (46%) Indicated’ that they liked 
every aspect of their "Stage." The remaining students 
identified nine aspects of their "stage" which they liked 
least. There waS a wide variation in perception (3% to 
14%) among the respondents regarding these nine aspects. 
Onl yVathrecevotaehe aspects identified (Nos. i, 4, and 8) 
were common to both long and short vocational students. 
The most significant negative aspect identified by both 
sub-groups was repetitious work (14%). The students were 
not more explicit with regard to "nature of assignments." 
If, by nature of assignment, they also meant repetitious 
work then that aspect of the "stage" would reach an 
alarmingly high percentage (24%) for the total population 
and 28 percent for the long vocational students. Table 
71, in Appendix 5, provides a detailed breakdown of the 
students' responses to this question. 

Desirable changes to improve the "stage" 
The students were requested to name one change that 


they would like to make for improving the "stage," and 


128 


paved, genet i... >i 


2 wi enmnineay *dagyau: & od? voxcinaaie state 
qans qalil? eng te Sensis “2 oots patgueupet | a 7 


sien aéas, deel ePINOETD, “.egee"” Via? Jugs stant at - 
owit yale *eyrbysebibol lvet) cosensogey Sartore ad 
siqahuee cnini@eanely °. sence” Saeaa 16 doeqad’ x 


siLeyem ate Haley nape 
7) 


resit yarns eons ‘egain” 
ai #¢€ aul iqunwes isc Sol ret tev bv —_ e1eaiT as 
weGaned GHLE SHER? esthsagse, cs nsOGogeer G2 PPOGAs t 
> _ ~~ 

(O'iinn 4 ok -.SOm bott tots stoetqes 8A9 oe oe1ts ying 
i 

eijenmean faaeliG@eny tordc Sve gral 4300 G8 Romeve 
jim} G8 Deetigagh! eveqae #V ies gen smmaitiagle t40m_60 
axev a7nsbuta ail . ies) mi seule lteqea Bev eQUuoTE 


~ asnannpiaes Yo VIAL” 63 WIeLHeT ATS rigitque escn 


, ; o% 
bane i@je1) JHSA GBin 79" Jovrpiase YO e2usaen 93 
~ Aone) Vinde “@epeae” * , teeqea 269 aeas 63 ; 


Oigsaencgcietas ott ah 1001) aoe sancteg_ apie vier - 
sidet «edrebuse Late iesoe poet e517) 30F trewa eq, OS 
sil Ql bettbvnedl Veslieset & athiv 19 1f shanna om 

‘moddpasp ei) 1 bay sen bee 
| mith pan 09 beteeuess oem raptete 
_— iaiaattall 1 (i 


-t._ QQ. : 


Table 12 


DESEY 1 buUtTOn OF Students: 


Responses Regarding 


What Students Liked Least About Their "Stage" 
All Re- Long Shore 

Students' Responses spondents Voc. WiGrer 

"Liked Least" N=72 N=54 Nas 

(3) (3) (3) 

1. Repetitious work 4 hs) ite 
2. Nature of assignments 10 ue IS 
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7. Customers attitudes 3 : Se 
8. No salaries 3 2 5 
9. Employers attitudes g == 5 
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Table 13 summarizes their responses to this question. 
Thirty students (28%) indicated that no changes should be 
made to the "stage," and the remaining proposed eight 
changes. There was a wide variation in opinion (1% to 463) 
among the students with regard to these changes. Three of 
these changes (Nos. 1, 2, and 3) were common to the stu- 
dents=involved=in both=loengmand short vocational programs. 
The most significant change, proposed by nearly half (463) 
of the student population, was to extend the period of 


the "stage" for one or two weeks. Although the business 
education students had three weeks of "stage" as compared 
to only two weeks in the other specialties, still 18 
percent of these students felt that the period of the 
"stage" should be extended. A higher percentage of long 
vocational students (28%) suggested extending the duration 
of the "Stage" as compared to the short vocational 
Students (72). st shouldtalso besnoted that percent of 
the respondents indicated that the length of the "stage" 
should be shortened. While most of the suggestions made 
by the students fall in line with the policy of the "stage," 
three of them are contrary to the policy guidelines; these 
are: (a) abolish coordination visits; (b) salary while 

on wstage + and (Gye shorter periods of “stage. — lable 


72, in Appendix 5, provides a detailed breakdown of the 


students' responses to this question. 
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Table 13 


Distribution of Students' Responses Regarding 
Desirable Changes to Improve the "Stage" 


All Re- Long Short 
spondents Voc. VOC. 
Desirable Changes N=72 N=54 N=18 
(3) (3) (3) 
Extend the period of the "Stage" 46 28 he 
Provide more variety of 8 7 ib 
learning experiences 
Provide, training plans sto 4 4 6 
employers 
Abolish coordination visits 3} 4 a 
Make better selection of work B 4 = 
Stations 
Give more responsibility to 1 2 -- 
students 
Salary while on "stage" uh == 5 


Shorker period of “stage! a 2 
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Employers' Overall Program Assessment 
Besides evaluating the objectives of ‘the "stage," in 
the second part of their “questionnaire, the employers were 
requested to make an overall assessment of this program. 


This evaluation was based on the selected variables out-— 
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lened= previously in Chapter 3. In this section the employers" 


responses regarding the overall program assessment are 
reported and analyzed. 
Readiness of students 

Table 73, in Appendix 5, provides a detailed breakdown 
of the employers' responses regarding the readiness of the 
students when they come to business and industry for their 
"stage." Two-thirds of the employers (65%) indicated that 
the students were adequately prepared prior to the "stage." 
The employers involved in the long vocational program felt 
that the students were better prepared than did those in- 
volved in the short vocational program. There was a 20 
percentage point difference in their responses. In compar- 
ing the employers' responses in the six specialties, the 
only notable difference found was in auto servicing, 21 
percentage points below the mean (65%). 
Diravrem Ol. ystage. 

Nee shown Jn Vaplerw3,. 1m) Appendix 5, 68 percent or ail 
respondents indicated that the duration of the "stage" is 
adequate. A 23 percentage point difference in opinion 


was found between the employers involved in the long 
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(63%) and short (86%) vocational program. When the 
employers' responses were compared by specialty, the three 
most important differences occurred in auto servicing and 
shop joinery, 21 and 18 percentage points respectively above 
themmeaiw (68%); and inpearpentry, 25 percentage points be— 
Low wehawemnean. | Only e43epercenmt of the employers, in car— 
Deneryeteltythat the durationsof the “stage"™ 1s adequate. 
Timing of "stage" for business and industry 

The employers were vasked to indicate it the stage" 
Was Held at sthe best time of the year for their ibusiness- 
details of their responses are presented in Table 73, 
Appendix 5. The great majority of the employers (91%) felt 
thatethestiming Of the “stage was appropriate for their 
business. When the employers' responses were compared by 
program type and by specialty, no important differences 
were found among these various sub-groups. 
LimrngeOt gthe Ustagel sin cursiculum 

As shown in Table 73, Appendix 5, the great majority 
of the employers (88%) indicated that the "stage" is held 
Uneche.bestspeniod of wihevstudents! occupational training 
program. In comparing the employers' responses by program 
type and by specialty, no important differences were 
found. 
Use of the "stage" as a recruitment tool 
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useethe “Stage” as a recruitment tool. There was a 14 
percentage point difference in responses among the employers 
involved in the long (50%) and short (644) Pvocatlonal 
programs. When the employers' responses were compared by 
Specialty, the most notable differences occurred in auto 
mechanics, 16 percentage points below the mean and in 
shop joinery, 33 percentage points above that mean. 
Cooperative employers hiring students 

As shown in Table 73, in Appendix 5, 10 employers 
(17.5%) indicated that they have hired a student who was on 
"stage" during the 1981-82 school year. The employers in 
the long vocational program hired eight students as compared 
to only two, by those in the short vocational program. In 
the long vocational program two students were hired in 
each@or the specialties; andtin the short yocational pro— 
Gram, ,One Was hired™ineeachn. “As previously reported, the 
Students were also asked if they had obtained a job from 
thelr cooperative employers. Ten answered positively. Con- 
sequently there were no differences between the students' 
and employers" responses to this question. 

The employers who did not hire a student were asked 
if they would have offered employment to a student if they 
Hadshad-a vacancy in theirefirms. As shown in Table 73, 
Appendix 5, 37 employers (65%) indicated that they would 


have hired a student if a vacancy had existed. 
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Reasons for not hiring students 


The employers who did not hire any student were asked 
to state the reason why; the results were as shown in Table 
14. Of the 47 employers who did not hire a SruGgent, somivaes a 
answered the question. The most prevalent reason given by 
the employers for not hiring a student was the economic 
recession. There was, however, a difference of 25 per- 
centage points in the responses of the employers involved 
imethe long and the short vocational programs. The second 
reason given, which is common to the employers in both 
programs, was lack of experience. There were no important 
differences in their responses. The three other reasons 
given applied only to the employers in the long vocational 
program. AS was reported earlier, the students gave three 
reasons why they were not hired by their cooperative 
employers: (I) no vacancy (79%), (2) Leck of experience 
CLsz) sands (3) no strade certeiricate (82)... “Three of ithe 
reasons put forward by the employers correspond exactly to 
those given by the students, and there were little differ- 
ences in the responses of both populations. 

Vocational graduates hired through "stage" 

The employers were also requested to indicate how many 
vocational education graduates of the Polyvalente they 
have recruited through the "stage"; how many were still in 
their employ and finally, if they are satisfied with the 


performance of these graduates. A detailed breakdown of the 
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Table 14 


Distribution of Employers' Responses Regarding 
Reasons LOrsNOu Hiring Students 


re 
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Respondents Voc. Voc. 

Reasons N=31 N=Z2 Ne? 
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employers' responses to these questions are presented in 
Table 73, in Appendix 5. The respondents indicated that 
they have recruited 53 vocational education graduates of 

the Polyvalente through the "Stage." The number of students 
Pecsulted sin the six specialities are evenly distributed, 

the only exception being clothing and textiles with only 

Six recruitments. 

Only 18 (34%) of the 53 vocational education graduates 
recruited by the cooperative employers were still in their 
employ. 

Employer satisfaction with vocational graduates 

As shown in Table 73, in Appendix 5, the great majority 
(98%) of the employers who had had or still have the voca- 
tional graduates of the Polyvalente in their employ were 
Satisfied with the performances of these graduates. None 
of the employers who responded to this question expressed 
any dissatisfaction with the performance of the graduates; 
however, there was a 2 percent "no response" rate. There 
was very little difference in opinion between the employers 
involved in the long and the short vocational programs 
regarding the performances of the vocational education 
graduates. 

Advisory committee 

When the employers were asked if they thought the 

Polyvalente should set up an advisory committee grouping 


individuals from education, and business and industry to 
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provide input for the organization of the "stage"; the 
majOrity of the respondents (77%) replied positively (see 
Table 73, in Appendix 5). There were little differences 
in Opinion between the employers involved in the long 
(77s) sana eehne short (792) =vocational programs. 

The employers were also requested to indicate if they 
would like to participate in that advisory committee. As 
shown in Table 73, in Appendix 5, 39 percent of the re- 
Spondents expressed the desire to participate in the work 
OL "such a committees A higher “proportion ‘of the employers 
in the long vocational program (42%) was interested in 
participating in the advisory committee compared to the 
ShHOrte vocational program (292) . 

Evaluation of forms 

As shown in Table 73, in Appendix 5, the great majority 
OLethe employers: (832) f£ele that the various forms used in 
connection with the "stage" are appropriate and adequate. 
There was little difference in opinion between the 
employers involved in the long (81%) and the short (863) 
vocational programs. When the employers' responses in the 
Six specialties were compared, the most notable differences 
occurred in carpentry, 25 percentage points below the mean 
(S22). and in clothing and textiles and shop joinery, both 
18 percentage points above that mean. 

Importance of coordination visits 
The employers were asked to indicate whether or not 


they felt that the teacher coordination visits contribute 
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EO the success of the studemt. As shown in Table Tay 

in Appendix 5, 60 percent of the respondents replied “yes”: 
31 percent, "No"; and there was a 9 percent rate of no 
response. A higher proportion of employers in the short 
yveocatronal™ program (722) replied positively to that 

question than did those in the long vocational program (56%). 
When the employers' responses were compared by specialty, 

the most important responses occurred in clothing and tex- 
tiles ana shop joinery, 25 and 20 percentage points respec- 
tively above the mean (60%); and in business education, 16 


percentage points below that mean. 


Teacher Coordinators. Overall Program Assessment 

Similar to the students and employers, the teacher- 
coordinators were also requested to make an overall assess- 
ment of the “stage” in Section II of their questionnaires. 
The questions for this evaluation were developed on the 
basis of the selected variables outlined previously in 
Chapter 3. Table 15 summarizes the teacher-coordinators' 
responses regarding the overall program assessment. 
Readiness of students 

As shown in Table 15, all the vocational teacher- 
coordinators (100%) indicated that the students were 
adequately prepared before being placed in business and 


industry for their “stage.” 
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Table 15 


Distribution of the Teacher-coordinators' Responses 


Regarding the Overall Program Assessment 


CNS) 


Questions 


Readiness of the students 
for the "stage" 


Duration of "stage" 


PVE AOE. Lstage” eror 
business and industry 


Mini noe Ofeo stage’ in 
Enr pt iculum 


Teachers' evaluation of 
students 


Objectivity of employers' 
evaluation 


Importance of coordination 
visits 


Tasks assigned to students 
Need of advisory committee 


Vocational teachers interest 
in advisory committee 


Forms used for the "stage" 
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DuUraktioneoet” the istage" 


The great majority of the teacher-coordinators felt 
Chace thescuration or ther “stage in» business: and industry 
is adequate for the vocational education students. One 
teacher =COOrdinator (lye however, indicated that the 
duration of the "stage" could be extended for a week (see 
Table 15). 
Timing of) "stage" for business and industry 

As shown in Table 15, the teacher-coordinators unani- 
mously (100%) agreed that the "Stage" is held at the best 
time of the year for business and industry. 
DMing Lore he "stage! inweur ruc’ lum 

The great majority of the teacher-coordinators (83%) 
indicated that the stage is held in the best period of the 
students' occupational training program. One teacher- 
COOrdinator. (172) ) replied negatively to that question, but 
failed to provide any alternative solution (see Table 15). 
Teachers' evaluation of students 

As shown in Table 15, all the teacher-coordinators 
indicated that they do evaluate their students in business 
and industry during the "stage." 
Objectivity of employers! evaluation 

The great majority of the teacher-coordinators believed 
that the employers evaluate the students objectively 
@uring the “stage” tin business and-andustry. One teacher— 
eGordinavor (i72) iduwserered in opinion trom the west sor ‘the 


group (see Table 15). 
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importance of coordination visits 


As shown in Table 15, all. the teacher=coordinators 
(100%) felt that the coordination visits contribute to the 
Success of the students during the "stage." 

Tasks assigned to students 

All the teacher-coordinators (LO0¢)) felt-<that the 
tasks assigned to the students by the employers during the 
stage were relevant to the students' occupational Eeainang 
(See) slab he s1h5\)4 
Advisory committee 

When the teacher-coordinators were asked whether the 
Polyvalente should set up an advisory committee grouping 
individuals from education, and business and Industry to 
provide input for the organization of the stage, they 
unanimously (100%) answered "Yes." However, Only 50 percent 
of the respondents expressed an interest in participating 
in that advisory committee (see Table 15). 

BValuaeion. Of TOrms 

AS Shiewn in Table 15, the great majority of the teacher— 
Coordinators (832) indieated that the varrous Eorms used 
by the Polyvalente in connection with the "stage" are 
appropriate and adequate. One teacher-coordinator (17%), 
however, differed in opinion from the rest of the group. 

Comparison of Employers" and Teachers' 
Overall Program Assessment 
As mentioned previously in Chapter 3, there were 


eight variables common to both the employers' and the 
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teachers' questionnaires in the section related to the 
Overall assessment of the "stage." The employers" and 
teachers' responses to these common variables are compared 
here to determine any differences in opinion which might 
exist between these two populations. 

Bowshown ein Table 16,. there are five instances in 
which the responses of these two populations differed by 
more than 10 percentage points on the selected variables. 
In each case the teachers provided a higher percentage of 
agreement responses than did the employers. These variables 
are: 

tly Readitvess Of “student tor the "staga" 

(2) Disa tlonmor votage. 

(3) Need of advisory committee 


(Qerncercst in participating in van. adivsory 
committee 


(oy) Importance Of coordination Vicits. 

Comeecening the first variable Jisted above, while all 
of the teachers believed that the students were well pre- 
Pared for the "stage,” a third of the employers felt that 
they were not. These employers did not provide any addi- 
tional comments to support their reply. 

With regard to the second variable, “duration of the 
'stage,’" it is important to note that while 83 percent of 
the teachers and 68 percent of the employers indicated 


that the duration of the "Stage" is adequate; 46 percent of 
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Table 16 


Comparison of Employers! and Teachers' 
Responses Regarding Overall Program Assessment 


Employers (N=S7)7, Teachers 


Re a 


Variables 


Readiness of students for the 
"stage" 


DUGattoOn OL, stage" 


Timing of "Stage for business 
and» industry 


Timing Of “stage” in curriculum 
Need of advisory committee 


Interest inv participating in 
advisory committee 


Forms used for "stage" 
(appropriate and adequate) 


Importance of coordination 
visits 


Employers 
Yes 


60 


(N=6) 


Teachers 
Yes 


100 
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the students believed that it should be extended (see 
Table 24), pd. ). A high percentage of students (46%) 
and employers (30%) therefore perceived a need to extend 
ehes-lengeh. Of the “stage | 

Although the great majority of the employers and 
teachers indicated that the Polyvalente should set up an 
advisory committee for the “stage," there was still a 23 
Percent, ditference in their responses. Tt should be noted, 
however, that the rate of "no responses" among the employers 
was 9 percent (see Table 74, in Appendix 5). 

There was a considerable difference between employers' 
(60%) and teachers' (100%) responses regarding the impor- 
bance sof the teachers’ coordination visits at the work 
Stations. As reported previously (see Table 4, p. ) 
only 63 percent of the students perceived the coordination 
visits as being an important feature of the "Stage." There 
were few differences in opinion between the students and 


employers regarding the importance of coordination visits. 
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CHAPTER 5 


Summary 


The Problem 

This study was conducted to ascertain the worth of 
the "stage" in vocational education: the degree of impor- 
tance of the program objectives; and the effectiveness of 
this program in meeting these intended objectives in the 
Opinion of the participating vocational education students, 
cooperative employers and the vocational teacher-coordi- 
Matos: 
Populations 

Tye=popularions for this study consisted of the three 
groups of individuals who were directly involved in the 
"stage" organized by the Polyvalente Arthur Pigeon in 
Quebec, during the 1981-82 school year; namely: Cahier: 
Graduating vocational education students (N=83))"7 0b) "ad 
the cooperative employers (N=71); and (c) all teacher- 
coordinators (N=6). 
Procedure 

Three written questionnaires were specifically developed 
for this study; one for each population involved. In each case 
the questionnaire was designed to elicit information from 


the respondents regarding the degree of importance and the 
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degree of accomplishment of the Program objectives, and 

also for an overall assessment of the program. The students 
were requested to evaluate only the 10 student-oriented 
objectives, while the employers and teachers were asked to 
assess all 22 objectives formulated for the "stage." 

The students" and employers' questionnaires were 
Hailed tothe ~espondents: on Judy 15, 1982 s.withea covering 
letter and a self-addressed return envelope, while that 
OF VEhe teacher -coordinatore was administered on an individual 
basis in an interview setting. 

A telephone follow-up was conducted among the students 
and employers to ensure the highest possible rate of returns. 
BPyshugusess0,.1982, 0a total of)72 students and 57 employers 
had completed and returned the questionnaires. The 6 
teacher-coordinators also completed their questionnaires. 

All returned questionnaires were Classified, and the 
responses were coded and tabulated into frequencies and 
percentages with regard to the degree of importance and 
the degree of accomplishment of the program objectives, to- 
gether with the overall assessment of the program. All 
data gathered were reported and analyzed. Comparisons of 
the responses from the three populations were made where 
appropriate to ascertain any differences in opinion which 


might exist among the respondents. 
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Findings 
Evaluation of Program Objectives 

The major findings derived from the data analysis re- 
garding the degree of importance and the degree of accom- 
plishment of the 22 objectives of the "Stage" were as 
EOlLoOws. 

Students-oriented objectives 

inegeneral Ehe majority of the Students, employers and 
teachers perceived that the 10 students-oriented objectives 
are important and that all these objectives were accomplished 
during the "stage." The data revealed no major differences in 
Opinion among the respondents regarding the degree of importance 
of these objectives; however, a few differences were found with 
regard to their degree of accomplishment. The two most noteable 
differences occurred on Objectives No. 5 and 9. 

Comparison of the students' responses by program type 
Showed no major differences in opinion between the long and 
Snort vocational students. Similarly no major differences 
in Opinion were found between the employers in these two sub- 
programs on the importance of these objectives. There was, 
however, some disagreement between long and short vocational 
employers regarding the accomplishment of Objectives No. 5, 
pamonod. LU. 

Comparison of the students' and employers' responses by 


program type showed no major differences among the respondents 
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regarding the degree of importance of the Objectives. A few 
differences were found among the respondents concerning the 
degree of accomplishment. The largest differences occured 
onsObjiectives No. 5 andr 9eimn the Wong vocational program 

and on Objectives No. 4 and 10 in the short vocational program. 

No major differences in opinion were found among the 
students involved in the six specialties regarding the impor- 
tance and accomplishment of the objectives. In the case of 
the employers, a few differences were found on both the impor- 
tance and accomplishment of these objectives. 

Comparison of the students' and employers' responses by 
specialties showed a few differences among the respondents 
regarding both the importance and the accomplishment of the 
objectives. Most of these differences occured on Objectives 
NCES pros anc: a0. 

in general no major differences were found among the 
three populations between the relative importance of these 
Objectives and their degree of accomplishment. However, when 
analyzing the students' and employers' responses by specialties, 
a few of these differences were found. 

Teacher-orlented Objectives 

In general the majority of the employers and teachers 
felt that the 5 teacher-oriented objectives are important and 
that these objectives were all accomplished during the "Stage." 
No major differences in opinion were found among the respondents. 
When the employers' responses were compared by program type, 


no major differences in opinion were found between the 
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long and short vocational employers. 

Comparison of the employers responses by specialties 
Show no major differences in opinion among the respondents 
concerning the importance of the objectives; however, a few 
differences were found with regard to their degree of accom- 
plishment. The most noteable difference occurred on Objective 
No. 13 in carpentry and clothing and textiles. 

Few differences between the relative importance of the 
teacher-oriented objectives and their degree of pCcon ie ene 
were found. 

Employer-oriented objectives 

in general the majority of the employers and teachers 
indicated that the four employer-oriented objectives are 
important and that these objectives were all accomplished 
during the "Stage." The only two major differences in opinion 
found between the teachers and employers occurred on the 
accomplishment of Objective No. 16 and on the importance of 
Objective No. 17. 

No major differences in opinion were found between the 
long and short vocational employers. 

When the employers responses were compared by specialties 
the only major differences found among the respondents occurred 
Cie the=importance of Objective No. 17 in clothing, and teéex— 
tiles on the accomplishment of the same objective in carpentry 
end clothing and textiles. 

Few differences between the relative importance of employer- 


Oriented objectives and their degree of accomplishment were found. 
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School board-oriented objectives 


The great majority of the employers and teachers indi- 
cated that the three school board-oriented objectives are 
important for the "stage." However, fewer teachers and 
employers felt that these objectives were accomplished. The 
only major difference in opinion found among the respondents 
occured on the accomplishment of Objective No. 20. 

Comparison of the employers responses by program type 
and by specialty showed only one major difference in perception 
among the respondents. This difference occured in carpentry 
on the accomplishment of Objective No. 22. 

There were some differences between the relative impor- 
tance of the objectives and their degree of accomplishment 
in all three objectives. 

Need Assessment 

The need assessment analysis showed that in general the 
perceived degree of importance of the objectives is higher 
than the degree of accomplishment. The top priority needs to 
be addressed by the improvement efforts are Objectives No. 
SeanGmomwaccOLladnd COsune «Students NOw elS 7 il. 10 ec Omwondese 
acCOrging to: the employers, and NO. 4, 7, 13, 1/13 ande22 
according to the teachers. 

Students Overall Program Assessment 

The major findings derived from the students’ question- 

naires regarding the overall program assessment were as 


follows. 
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Coordination visits. The majority of the students 
(03%) felt the coordination visit to be important for the 
"stage." The short vocational students (93%) perceived the 
coordination visit as being more important than did the long 
vocational students (56%). 

Placement through the Ustage." Approximately half of 
Ene student population on "stage" in business and industry 
applied for a jJOb with their) scooperative employers. Ten 


(29%) were hired. Eight of these students obtained a Ob 


in their field of training. Placemént through the “stage" was 
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easier for the students in business education. There was little 


difference in the rate of success between the long and short 
vocational students. The most important reason given by the 
students for not being hired by their cooperative employers 


Wace MO) Vacancy "9 (79%). 


Employment status Of students. The data revealed that 44.4 


percent of the graduated students were employed; 30.6 percent 


were still seeking jobs; and 23.6 percent intended to pursue 
further studies. Among the students who were employed, 26.4 


percent had full-time jobs and 18 percent worked part-time 


Only. The unemployment rate was higher among the short voca- 


tional students (44.4%) than among the long vocational stu- 
dents (26%). 

Nature of employment. Slightly more than half (533) 
of the active student population obtained a job not related 


to their training; 12.5 percent secured employment related 
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to their training; and 34.4 percent had an occupation in 
their specialties. Approximately 3/4 of the students who 
were able to obtain @ jOb in their specialties did so through 
the "stage." There was little difference between the long 
and short vocational students with regard to occupation and 
Lira WL 

Transier Of training.  Thetgreat majority of the 
students (76%) who were employed in an occupation other 
than their specialties, indicated that they were still 
able to use the skills and knowledge acquired in their occu- 
pablonalLirrainang . 

Dibbvcubties encountered 

The majority of the students did not encounter any major 
G@LeEriculties during the “stage.” 

Wietectidents ikedsbesreanpout the stage. All the 
statements made by the students regarding what they liked 
best about the stage correspond to the goals of the student- 
Oriented objectives; however, "learning new skills" ranked 
highest, 19 percent. 

What students liked least about the "stage." Slightly 
less than half of the student population (46%) liked every 
aspect Of their “stages.” Among those who reported dis— 
Satisfaction with the stage, the most common dissatisfactions 
were repetitious work (14%); nature of assignments (10%); and 
insufficient work (8%). If repetitious work is equated with 
nature of assignment, then 24 percent of the students were 


doing repetitious work. 
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Desirable changes to improve the "Stage." The students 


proposed eight distinct changes for improving the “Stage”; 
among which the most commonly cited ones were to extend the 
period of the "stage" for one or two weeks (46%), and to pro- 
vide a more varied learning experience (oey 

Employers and Teachers Overall Program Assessment 

The major findings derived from the analysis of the 
employers' and teachers' questionnaires regarding the overall 
program assessment were as follows. 

Reauiness Of Students. oll che teachers and 2/3 ofthe 
employers felt that the students were adequately prepared 
for the "stage." The employers in the long vocational program 
(70%) thought that the students were better prepared than 
did those in the/ short vocational program (50%). 

Duration of "stage." The majority of the employers 
(Gee) sana teachers (63%) belweved that the duration of the 
"stage" is adequate. This view was shared by 63 percent of 
the long vocational employers and 86 percent of the short 
vocational employers. The majority (57%) of the employers 
in Carpentry felt that the: duration of the “stage” should 
be extended. 

TiminguoL “stage. es All the teachers: and a qneat majority 
of the employers felt that the timing of the "stage" was 
appropriate for business and industry. The great majority 
of the employers (88%) and teachers (83%) also indicated that 
the "stage" is held in the best period in the students' 


Occupational training program. 
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Advisory committee. All the teachers and the majority 
of the employers (77%) indicated that the Polyvalente should 
set up an advisory committee to provide input in the organiza- 
tion and promotion of the "stage." Half of the teachers and 
39 percent of the employers expressed a desire to participate 
in the work of such a committee. 

Evaluation Of forms. | /Theigreat majority of the employers 
(83%) and teachers felt that the various forms used in 
connection with the "stage" are appropriate and adequate. 

Coordination visits. Allvthe teachers and 60 Dercent of 
the employers perceived the coordination visit to be an impor- 
tant aspect Of the “stage.” Similar to the students, the 
employers in the short vocational program (71%) perceived the 
coordination visit as being more important than did those in 
Ehewleng vocational program) (56%). 

the “Stage as a recruitment tool. Approximately half 
of the employers indicated that they use the "Stage" as a 
recruitment tool. 

Cooperative employers hiring students. In l9¢l—s2 there 
were 10 employers (17%) who hired a student sponsored for the 
"Stage." The majority of the employers stated "economic 
recession” as a main reason for not hiring ‘students. Fitty 
vocational graduates had so far obtained employment through 
the "stage" with the employers involved in this study. The 
great majority (98%) of the employers are satisfied with 


the performances Of these graduates. 
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student, evaluation. All the teachers indicated that 
they evaluate their students during the “stage.” The great 
majority (83%) of the teachers felt that the cooperative 
employers evaluate the students objectively. 

Tasks assigned to Students. All the teachers believed 
that the tasks assigned to the students during the "stage" 


weresreleyvant, to the students soccupational training. 


Conclusions 

The following conclusions were drawn based on the findings 
OLmthis study. 

The majority of the students, employers and teachers 
viewed the ten student-oriented objectives as important and 
these objectives were all accomplished during the "stage." 
There were a few large differences of opinion among the re- 
spondents regarding the degree of accomplishment of these 
objectives. 

In the opinion of the majority of the employers and 
teachers, all the teacher-, employer- and school board-oriented 
objectives are important and were all accomplished during 
the "Stage." There were a few large differences of opinion 
among the respondents regarding the degree of importance and 
the degree of accomplishment of these objectives. 

In general, the perceived degree of importance of the 
objective was slightly higher than the perceived degree of 
accomplishment. On the basis of the opinions gathered through 


this study, there seems to be no need for revising the 22 
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objectives™of the “stage,” las "they were all perceived to be 
important by the majority of the respondents. The discre- 
pancy between the relative importance of some of the Objectives 
and their degree of accomplishment, however, does suggest a 
need for program improvement to enable a higher degree of 
accomplishment of these objectives during the "Stage." Ob- 
jectives No. 3 and 8 were identified by the students as being 
of top priority and needing to be addressed for improvement. 
The priority needs as identified by the employers are on 
Objectives No. 15, 16, 18,) 20 and 22, while teachers, put the 
priority for improvement on the accomplishment of Objectives 
ING eee) paleo lies UO canCy a2 2. 

The overall program assessment indicated that the great 
majority of the students, employers and teachers are in general 
satisfied with the program organization and operation. Some 
additional conclusions were also drawn from the overall pro- 
gram assessment and are as follows: 

1. The "stage" seems to be a good means of increasing 

the correlation between occupation and training, as 
well as being a viable means of placement for the 
graduates. 

2. The employment outlook for vocational graduates is 
relatively good in this geographic region, even in 
this period of economic recession. 

3. Vocational graduates from the Polyvalente who are in 
the field are performing to the expectations of 


employers. 


4. The duration of the "stage" does not seem to be 
adeguate in some specialties. 


5. There 1S a common awareness among employers and teachers 
regarding the need for setting up an advisory committee 
to help in Organizing and promoting the “stage.” 
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In summary, the conclusion drawn is that the "stage" 
in business and industry conducted by the Polyvalente Arthur 
Pigeon, in Quebec, is viewed by the majority of the students, 
employers and teachers as being a useful, worthwhile and 
effective program, although improvement in some areas is 


necesSary. 


DUSCUSsSTOn MOG eche Findings 


In considering the findings of the study, it seems 
useful to comment on some elements which appear relevant 
even though they are outside the immediate focus of this 
study. 

Enrollment 

All graduating vocational education students of the 
POolyvalente were able to participate in, the “stage” in 
business and industry for the year under consideration. 
DpuSwGLate Ore particapatton as far above the provincial 
SeEandand. | sikttass nNotedmonepage 66,7 that the®strvey conducted 
by the Quebec ministry of manpower in 1979 revealed that 
only 69.3 percent of the vocational education students across 
the province were able to participate in the “stage” in 
DUsIness and) Industry, 

Students securing employment 

The study revealed that 29 percent of the students who 
applied for a job with their cooperative employers (or 143% 
of the total population) were hired by these employers. 


This rate of placement through the "Stage" 1S comparable to 
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the provincial standard) for 1979, whvch was 14.8 percent, =as 


noted on page 36. 


Difficulties encountered 


The study revealed that “4>percent Of the students felt 
that “imsutficient knowledge of the trade was one of che 
most serious difficulties encountered during the “Seage. 
This setnaing raises the following questions: 


Are the employers familiar with the objectives of 
the "stage"? 


Are the employers familiar enough with the two 
@istamce types Of vocational programs (long and shore) 
and their training Content to be able to assign 
Suitable tasks LO the students according to their 


skills and knowledge? 


tistructional function Of the “stage | 


The most common dissatisfactions reported by the 
students about the stage were: (a) repetitious work; 


CojpenabuLre Gn sass onmentsy 9(C) AnNSULEVCLent wok, 


(dq) cleaning up and insufficient responsibility. “There 


could be three broad explanations for this Gtsesa tS ace Lose 


(aythe employers May mOt be suiLtrcirently informed Of | tie 


Pactructional function of the “stage” and the Students: 


Warning obyectives; —(b) =the work station may not eneble 


the students to achieve the learning objectives and (co) the 


students may have unrealistic expectations about work. 


Duration of Est aces 


The study revealed that, in general, the Malerity Ob 


the employers and teachers felt thavethe Gdubatvon OL Ehe 


"stage" is adequate. However, comparison of the employers’ 
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responses by program type and by specialty showed considerable 
differences among the employers. The majority of the 
employers in carpentry (57%) indicated that the duration of 
the "stage" is inadequate. Even in business education where 
the students had a three weeks "Stage," 1/4 of the employers 
pelliecelttathatathe “Stagey srs too short. Approximately 
half of the students also proposed extending the duration of 
the “stage” for one or two weeks. These findings raise the 
following question: 

should the duration of the “stage” be set 

according to the specific needs of each 


specialty instead of having a standard dura- 
ELON Common GO alle 


Advisory committee 

The great majority of the employers and teachers indi- 
cated that the Polyvalente should set up an advisory committee 
LO provide input for the promotion and organization of the 
"Stage." However only three out of the six teachers and 39 
percent of the employers expressed a desire to serve on such 
a committee. An advisory committee would usually meet in 
the evenings. The question raised here is whether or not the 
teachers would be willing to attend these meetings, which 
would be an addition to their normal workload. 
Coordination Visits 

Approximately 1/3 of the employers and 17 percent of 
the students felt that the coordination visits to the work 
stations by the teacher-coordinators are not important. On 
Ene Hbacia Of this finding, the following questions are 


raised: 
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Are the Students and employers fully aware of the 
basic philosophical foundation of the "stage" and 
the role played by the teacher-coordinators? 


Are the roles of the’ teacher=-coordinators clearly 
defined, and should these roles be redefined to 
meet the expectation of students and employers? 


Do the teacher-coordinators possess the necessary 
skills and knowledge to perform efficiently and 
effectively? 


Differences of Opinions 


A few large differences of opinion were found among the 
respondents regarding the degree of importance and the degree 
of accomplishment of the program objectives. This study 
revealed no specific evidence to explain the existance of these 
differences. The following questions are raised regarding 
the justification of these differences. 


Are the differences in opinion among the respondents 
due to the highly individualized nature of the 
"Stage"? 


Did the differences of opinion occur because of the 
uniqueness of each firm, and/or the uniqueness of 
the existing training facilities within the firms? 


Were the differences a direct or indirect result of 
the set of priorities and expectations of individual 
respondents? 


lis it the: Vacksor a Seusor Criteria for evaluating 
the objectives that forced the respondents to make 
judgements based on individually self-established 
Criteria that resulted in these differences? 


Isat the duratloneorethes stage. whicieie appropriate 
for some specialties and/or some firms, but inadequate 
for others that provoked these differences? 


Are the differences of opinion among the respondents 
due to the fact that some employers are familiar with 
the "stage" while others were involved in the program 
for the first time only? 
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Recommendations 


The findings of the study lead the investigator to 


make the following recommendations: 


ie 


That consideration be given to establishing an 
advisory committee grouping educators and repre- 
sentatives from business and industry to assist 

Hn ehe PEOMOtLON@ ands the, Organization of the “stage. * 


That the advisory committee make every effort to 
maintain the standard on objectives already having 
a high degree of achievement. 


That the advisory committee develop a strategy 
to address efforts to improve the program in areas 
where the needs have been identified. 


That the advisory committee publicize the objec- 
tives of the "stage" among students and employers 
in order to ensure realistic expectations as well 
as a high degree of achievement of common goals. 


That consideration be given by the advisory committee 
to providing the cooperative employers with a 

student syllabus in each specialty at the beginning 
of the "stage," to ensure that the tasks assigned 

to the students are within their reach. 


That consideration be given by the advisory committee 
to providing the cooperative employers with indi- 
vidual student training plans to ensure that stu- 
dents receive a predetermined variety of learning 
experiences during the "Stage," that can be more 
easily evaluated. 


That consideration be given by the advisory committee 
to reviewing and establishing the duration of the 
"stage" according to the specific needs of individ- 
ual programs. 


That the advisory committee inform the employers 

OL tne Dasle pal lOosophical foundation Of thes stages 
and of the important role played by Ene teacher— 
coordinator in this whole endeavor. 


That the advisory committee examine the role OF . 
the teacher-coordinators to ascertain ways in which 
they can serve more useful functions. 


16 


iio 
ab ba 31 


’ 


* oon tu ond 
~gpit venus ats 


cCétenet ida Joie 
ime Soodennqet 7; 
“ae asii9 ab wee 


As Ia 


~~ 


‘Se che 8 


net 


a 
a 
vod riseghFe0UR 
7 - 
} : a —805) * Hee » e0T 7 ce 
“iu a 
ab eninylieeree ae rer.' mize Y 
eyes 58s efemamwoe Ooi froi1g sels ianee CgivaL 
\ascae af VANEeRAL De 46% 1 wat Statanng sh ek 
case” mip 1m. pe eap beng brut Paes ont mk | 
-s5Tta Giees Ghee ws cwosives ads vant « 
srival Ghewihe eOVeeretiu i) «tne an? shea 
Ps 4 ' - 4S ae tged fics a 
wy - 
Ypeze <3 4 We~eeed co: > v7 satyte, od jade ak OM 
os a vosg: ef Fans ya oF tee He eaerthbs oF 
Aul STAN ae Fy sheed af- ey) sie 
= _ 
hom wil end ad dies ec7Jinra> yous vip SM2 JaRE ye = 
(san Se . ives. “cade” oft Sa savis 
iiw = —0iSaJieareh Silvtis=: <tatae GF peta as 
7 e if> ° “ : 9 wet a’ Ts A e3 i 
IBS “te ”@ @ !2eret? 27) ot 
s @2)@ ee ele s2ygo"s one BRIBLYoIg OF" a 
‘aaenpe > S@ VAEeas* a egal ive tiahud a) ee ' 
Agk i ae Ole Gets aie 4 * epee", 207) 2052) c4 
inméps. 1408 asnevuss 293.07" - 
sasiemeon I } Ag ¢d : jd POL ian sod? .2 
liawi iti } ‘Qe Ley = sf enipe vo7g GD 
gee. Ces atusta 24 Maly Gnininss jSrokwss Ceuldl yy): 6 i 
prin oi iv 9a)'sne ei [sig & SVigvel c7nas . 
se ef enn dels “ote i onisnt <enpmet WegKe) = 
4 @ viave “hs one Ms 7 
ae ta 6 wer a} 4 y : "i 96% =) beaca ‘cht Pa 
aes 3a std ub af GPs ad so hae yolweivrt. os. 
hvises Su. Gaser OFF) 2046 ar 3 er tros0e ° ronan % 
ararmond Lag 
BANU Gide 304 taQint peer Late: Vicels iz 


KOR 


lates 


Ua 


163 


That the advisory committee organize suitable in- 
service training programs for the teacher-coordi- 
nators to upgrade and update their skills so as to 
improve their effectiveness. These inservice training 
sessions should be conducted by qualified professionals. 


That the advisory committee ensure a more critical 
selection of training stations, to enable the stu- 
dents to get the best possible educational experiences 
during the “stage.” 


That the advisory committee explore different 
alternatives in which the students knowledge 
can be improved in areas where the needs have 
been identified, and develop a policy for it's 
implementations. Alternate school and work 
program where the students spend three days in 
school and two days in business and industry, 
could be considered. 


That consideration be given to providing incentives 
to the vocational teachers involved in the work of 
the advisory committee. 


The following recommendations are suggested for further 


study: 


ie 


To explore why, in the opinion of students, 
employers and teachers, some objectives were 
accomplished at a relatively low degree. 


To establish a set of criteria for evaluating 
the effectiveness of the "stage" in meeting the 
intended objectives. 


To survey regional business and industrial 
enterprises that are willing to provide work 
Stations: £0) On—jOb training Of vocational edu— 
cation students, with the view of establishing 
a directory in which these enterprises would be 
rated in terme OL their capacities for and 
attitudes toward Offering relevant training ex-— 
periences to the students. 
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APPENDIX 1 


OBJECTIVES OF THE "STAGE" 


1/0 


Objectives of the Stage 


Student-Oriented Objectives 


Objective No. 1 


To enable the student to develop an increased interest 
for his occupational training in a real work environment. 


Objective NO -2 


To enable the student to make a self-evaluation of 
the occupational training he has acquired in school and 
to discover the necessary qualities and attitudes required 
for successful job performance. 


Objective No. 3 


To facilitate the transition between school and the 
WOnLaGOF Fwor lc; 


Objective No. 4 


To help thesstudent ‘assume responsibility, tottake 
initiative, to develop a good sense of observation, and to 
Pine rte Le a iy. 


Objective No. 5 


TO increase the student's employment opportunities 
and: JOD saLreraction. 


Objective No. 6 


To enable the student to improve his occupational 
training and his personal and social growth. 


Objective No. 7 


To develop the student's awareness of human relations, 
Pabor velations and work activities In business and anawc— 
ERY 


Objective No. 8 
TO famidiabize the student with the tools. and/or 
equipment and/or methods not available in the school. 


Objective No. 9 
To develop the student's awareness Of prevailing 
economic conditions of business and indsutry. 
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Objective No. 10 


To motivate the student toward success. 


Teacher-Oriented Objectives 


Objective No. 11 


TO enable the school to compare vocational education 
curriculum with the technological needs of business and 
indsutny. 


Objective No. 12 


To provide an opportunity for the teacher—-coordinator 
to evaluate his students' achievement (knowledge, training, 
and maturity) under different conditions and to provide the 
necessary corrective feedback. 


Objective No. 13 


To enable the teacher-coordinator to evaluate his 
pedagogical goals in the cooperation of education and work. 


Obyieceive Now s14 


To enable the teacher-coordinator to make a better 
selection of training stations. 


CObiecelverNOnmlo 
To motivate the teacher-coordinator by re-establishing 
his contact with business and industry. 


Employer-Oriented Objectives 


Objective No. 16 

To enable the employer to express his needs to the 
school and to make the necessary recommendations in that 
respect. 


Objective No. 17 


To give the employer an opportunity to know the 
different categories of school graduates so as to enable 
him to select an employee according to his specific needs 
Oued ssoDeCit LCejCbs 


Objective No. 18 

To enable the employer to participate in manpower 
fraining (during the @stage-) “and to consider the possibility 
Of extending his ‘collaboration with the sehool 
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Objective No. 19 


To enable the employers to develop the ability to 
evaluate the aptitudes and qualities of a future employee 
and to facilitate the employee's integration into the 
Wl Gw Ol awWwOrlk. 


School Board-Oriented Objectives 


Objective No. 20 


TO enable the school board to establich and maintain 
close collaboration with business and industry. 


Objective No. 21 

To enable the school board to develop and improve the 
Status Of vocational education among students, parents, 
Ceachers and business and industry. 


Objective No. 22 

TO enable the school board to identify the need to 
update information given out by vocational teachers and 
guidance counselors. 
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STUDENT QUESTIONNAIRE AND COVERING LETTER 
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y 40TTaSste “iaute ” 


Cosa ee ae Fhantingdon i 
Kb Rlpalints Luh P-garn 


CASIER POSTAL 250 HUNTINGDON, QUEBEC, JOS 1M TELEPHONE: 364-6374 


uly 5 09682 


Dear 


The Polyvalente Arthur Pigeon is presently conducting 
a survey among the students, employers and teachers who 
participated in the "stage" in business and industry during 
the school year 1981-82. 


As we are very interested to know your opinion and 
experiences about the "Stage," we would very much appreciate 
if you could kindly complete and return the enclosed ques- 
tlonnaire before; July 30, 1982: Please use the self- 
addressed, stamped envelope herewith enclosed. 


We greatly appreciate your cooperation to this survey, 
which will enable us to improve the "Stage" to better meet 
the needs of our students. We take this opportunity to 
wish you a very successful career. 


Teacher 
Polyvalente Arthur Pigeon 
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Foo Oe Sie ale Fhantingdon 
Eb Pipralnts Lithen P,gaon 


CASIER POSTAL 280 HUNTINGDON, QUEBEC, JOS tHO TELEPHONE: 286-8374 


Loy UULitet,, L982 


Bonjour 


La Polyvalente Arthur Pigeon effectue présentement 
une étude auprés des étudiants, des enseignants et des en- 
ployeurs qui ont participé au stage pendant l'année scolaire 
1981-82. 


Tu trouveras ci-joint un questionnaire que je te 
demande de bien vouloir compléter, en te basant sur les ex- 
périences que tu as vécues durant ton stage. Tu pourras 
ainsi nous aider a améliorer les stages pour mieux rencon- 
trer les besoins des é6tudiants. 


Compléte et retourne ce questionnaire dans 1'enveloppe 
timbrée ci-jointe. 


Je te remercie de ta collaboration a cette étude 
et je te souhaite beaucoup de succés dans ta carriére pro- 
fessionnelle. 


Professeur, 
Polyvalente Arthur Pigeon 
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POLYVALENTE ARTHUR PIGEON 


ASSESSMENT OF THE "STAGE" IN 
IN BUSINESS & INDUSTRY 


Please Complete and Re- 
tun Dy oul ys 30, ee ooZ 


wh Questionnaire for Ex=Students 


This questionnaire gathers information among graduates who 
have participated in the "stage" in business and industry, 
organized by the Polyvalente Arthur Pigeon, aUuring the 

school year 1981-82. Your responses will help us to iLmM= 


preve Ene "stage". 


DIRECTIONS: SECTIONS. 


There are TWO parts to each question. The 
frurstepart wse te seacon why students participate 
in the stage, and the second part ists .aenumbe noe 
statements to survey your experience during the 
"stage." Would you please answer each question by 
first rating the reason for participating 2m) cne 
Stage, Sime cetmceo fa cne importance of the ~Scage™ 
to your vocational training, such as Very Important, 
Quite Important, Some Importance, Not Very impor- 
tant, or No Importance; then answer YES or NOlmys| to 
the statements which follow. 


Example 
1. Practicing a sport helps to keep fit. 


SL ieee Shy Saeed P) a NS) aes 


Very Quite Same Not very No 
Important Important Importance Important Importance 


a) I enjoy all kinds of sports 


aus eed no [WJ 


b) I practice one hour of sport every day 


YES [7] NO LS] 
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ORJSCTIVESOr THE “STAGE” FOr Gftice 
“use only 


7O enable the students to develop an increased in- 
Eeresieeilor iis/ieroccupecional training in -a weal 
work environment. 


HOW IMpOEtant 1S Chis "Gbyective for the STAGE? 
San 4 | | S| 2 1] 


Very Quite Some Not very No 
Important Important Importance Important Importance 


ASSa, resulc.or my Participation in the STAGE: 


aj Wane co wOrk in tie trade for which I was 
trained. 


YEO NO | 


be. f lehacd te make a chovce again, I would choose 
the same trade. 


vest 4 NOt 


OBIJIECTIVEDOF THE "STAGE. 


To enable the student to make a self-evaluation of 
his Occupational Craingng acquired in school “and 
to discover the necessary qualities and attitudes 
required for successful job performance. 


HOw important 1s this Cayective for the STAGE? 
oe 4 Su 2 | aN 


Very Quite Some Not very No 
important  Immcrcant Importance Important Importance 


My STAGE has enabled me to: 


ajmevaluate mynoccupational training acquired in 
school: 


YES. No _] 


b) realize the relationship existing between educa- 
t10n and work. 


Heater ea a NO | 
c) have a more positive feeling about work. 
VES. | NO | 
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dad) become more conscious of the importance of 
punctuality and regular attendance at work. 


| SSE 


Naas: | NO | 


) 


e) have a better knowledge of the basic qualifica- 
tions required for employment in my trade. 


YES H =) NO | 


f) become more aware of the importance of being 
a skilled worker in my trade. 


YES NO 


OBJECTIVE OF THE “STAGE” 


To facilitate transition between school and the 
WOctd wOuaWwoLrk. 


HOw impOrcant, 1S thismeb jective for the “STAGES? 


5 4 | 3 | 2 Peas 
Very Quite Some Not very No 
Important Important Importance Important Importance 


Re a resalteor my pantLei pation in the “STAGES: 


a) I know better what is expected from me at work. 
YES | NO | | 


bio beamumove contident. chat I can succeed in my 
trade. 


YES. | NOT. 


CEUBCTIVE, Of THE, STACK. 


To help the student learn to assume responsibility, 
to take initiative, to develop a good sense of 
opservation, and to, tnink critically. 


How important is this objective for the "STAGE? 
Da 4 | 3a) ey | | 


Very Quite Some Not very No 
Important Important Importance Important Importance 


As a result of my participation in the STAGE 


a) I am more aware of my obligations to complete 
correctly and efficiently all tasks assigned to 
me at work. 


YES | | NO[ | 
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b) I have learned to work with minimum supervision. 
YECRRe NO | 


c) I have learned to solve minor problems at work 
by myself. 


Yes NO | 


a) 2 have learned to make, minor decisions ‘at work. 


YES | NO | 


e) I have learned to watch carefully and to notice 
in derail various, operations on the job. 


VES NO | 

£) I have learned some aspect of the trade by 
watching. 
YES | NO 


Get have Learned to make better distinction be- 
tween good and poor methods and procedures. 


SC aRS) | | NO | 


Hh) © have learnca to makerbetter distinction be- 
tween good and poor quality products. 


YES NO 


OBUECTIVE SOP THE  SSTAGE: 


To increase the student's employment opportunities 
and 9Ob Satisfaction. 

Howimoorcant is thisecbjectave for the “STAGE, 
| 4 | oy eee 2 ae 


Very Quite _ Some Not very No 
Important Important Importance Important Importance 


As a tesult of my participation in the "“STAGE}©: 


a) The experiences gained have helped me when look- 
ing fOr a JOD: 


Ves ys ee) |e 


biel consides that] have pectrer, chances of secur- 
ing employment in my trade. 


YES | j NO | | 
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Vea 


GC] 1 Neve learned to like and enjoy work in my 
trade. 


oS NO | 

djl consider that the working Cenditions in my 
trade are’ good: 
VES ie o% NOf 2 


— 


OBJECTIVE OF THE “STAGE” 


TO enable the student, £O improve his occupational 
Eragning wns personals ancisocial, growth. 

HOw imMeOrtant is this objective for the’ "STAGH"? 
5 | 4 | | 3) a ah 


Very Quite Some Not very No 
Important Important Importance Important Importance 


AS ley Gesulieot my participation, in the STAGE: 


a) I am more aware of the importance of using the 
correct language at work. 


YOR Ss NO | 

Bb) DP have Learned to collaborate with other wor 
kers. 
YES [ NOnimaee 


¢) I pay more attention to my behaviour and cloth- 
Lng ac work. 


aS 4 aeoal NO ag] 

a) EP iwork in an orderly and methodical manner: 
ei eee NO eens 

e) I have improved the quality of my work. 


YES | NO | | 


f) I have improved my knowledge for the trade. 
VES aoe NO | 
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OBJECTIVE OF THE: “STAGE” 


To develop the student's awareness of human rela- 
tions, labour relations and work activities in 
business and industry. 


How imponbanteis this objective for the "STAGE's 


ah ~ S) Z il 


Very Quite Some Not very No 
Important Important Importance Important Importance 


ASea Tresulr OL My Par~eLrecrpation in the “STAGE”: 


a) )Indearn to develop and! to maintain a good rela-— 
tionship with other workers. 


a6 as Olan 


bye ly iearned tO respect authority . 


aes | NO [ | 

Si gan work to berantimpontant activity an our 
Secrecy. 
Se sey| | NO 


d) I learned pbout how a business functions. 
YES ; NO | | 


e) I learned the role played by the union. 
YES NO | 


£f) I know why the workers sometimes go on strike. 


YES (1 NO 


OBJECTIVE OF THE "STAGE" 


To familiarize the Student with tools and/or 
equipment and/or methods not available in the 
SCHNOGL. 


HOoweemportantie as thas fobygective for the “STAGE? 


Sy ee 1 ES Ns) ee) Pe eee 


Very Quite Some Not very No 
Important Important Importance Important Importance 
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ASQ@omeresult or My Participation in the “STAGE”. 


a) I learned to operate tools and/or machines and/or 
equipment not available in the school. 


YES") NO: oe 


b) I learned new methods and procedures not taught 
reel lolgieyen he 


YES NO | 
OBJECTIVE 2OF THE STAGE! 


To develop the student's awareness of the prevail- 
PNG SConomic Conditions of business and industry. 
How impoptant is this objective for the "STAGE? 

5 4 | 3 | 2 1 


Very Quite Some Not very No 
Important Important Importance Important Importance 


RS@amceSultaOL MyspartacipatLzon ain the “STAGE”: 

a) I am more aware of the effect of our present 
economic conditions on business and industry. 
Tesi | NO 


b) I am more aware of the employment outlook in my 
trade. 


YES NO | 


OBJECTIVE OF “THE? (STAGE | 


To motivate the student toward success. 

HOW important 1s this Objective forthe slAGe” = 
Sela Aaa Aenea. | 2 ae) he 
Very Quite Same Not very No 
Important Important Importance Important Importance 


ayo The “stage” maintained, my interest to Succeed 
iiemyTOCCUpAtLONal training. 


YES | No a 


Rate the teacher s Visit on the job) Site Un terms 
StePrS importance tor your, Stage. - 


5 | Nagle So ae 25a ce 


Very Quite Some Not very No 
Important Important Importance Important Importance 
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ANSWER "YES" OR "NO" 
12. Did you apply for a job with your cooperative employer 


while you were on "stage"? 


YES ae NO eae! 


a a= a ear Te evo 
If your answer is NO, please go immediately to 
Ouest lon No. 14, 


13. Were you hired by your cooperative employer? 
vsT J wf] 


If your answer is NO, please indicate the reason for not 


being hired. 


SS eft ecto 


14. What is your employment status? 


Check (» ) the appropriate response. 


Employed full time. 
Employed part time. 
Unemployed seeking job. 


Unemployed not seeking job. 


es} (Se) ©) ‘us! ae 


Willing, to spureue. further “studies. 


f you are unemployed, please go immediately to Question 


Cee 


[ee tenolcesijol. 


AS li my Occupational training. 
B. Related to my Occupational Training. 


CG. NOt trelated to my OCclipational training. 


£ your answer to this question is A or B, please go 


immediately to Question No. 17 
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PEN, 


Mian yyousvesy much) foreyour cooperation in fviling in 


Can you use the knowledge and skills acquired 
during your trade training in yoOuriaioOb 7 


he YES, tOedsoreat extent 
Beeves  DULEVerysLiuttle 
CG. NGtvatealD 


TREve-On your ‘actual, job: 


Did you face problems during your stage? 
LES NO 


Lf YES, which ones? 


What ONE THING did you like BEST about your 
istage"? 


—e—eee RerKmrm aoe ee ee ee 


What ONE THING did you like LEAST about your 
BS cage. 2 


If you could make ONE change to improve the 
"Stage", what would that ONE change be? 


this questionnaire. 
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POLYVALENTE ARTHUR PIGEON 


PERCEPTION DiSe PINTSSANTS (ES) (SUR LE 
STAGE EN MILIEU DE TRAVAIL 


SV-5. Veuillez Compléter et 
Retovrner avant le 30) Juillet, 


eee 


Ce questionnaire a pour but de recueillir des informations 
aupres des finissants(es) qui ont participé au stage en 
milieu de travail, organisé par la Polyvalente Arthur Pigeon, 
durant l'année scolaire 1981-82. Vos réponses nous aideront 
a améliorer les stages. 


DiREC Vivir: SCT EONS: 


Il y a deux parties a chaque question. La 
premiére partie représente les objectifs du stage pour 
les finissants(es) du secteur professionnel. Veuillez 
s'il vous plait y répondre en spécifiant le degré 
d'importance que vous accordez a chacun de ces objec- 
AS soit: Tres Important; Assez Important; Plus ou 


Moins Important; Pas Trés TmpOmreant ; OU, Aucune Impor— 
mance. 


La deuxieéme partie porte sur votre évaluation per- 
sonnelle du stage. S'il vous plait répondez-y par Oui 
ou par Non cA selon le cas. 


Assurez-vous de répondre aux deux (2) parties de 
chaque question avant de passer a la suivante. 


Exemple: 


1. La pratique du sport aide a maintenir une bonne 
forme physique. 


Sy a, 4Cy 2] ed 2 (are =a 
Tres Assez -- Plus ou Moins Pas Tres Aucune 
Important Important Important Important importance 


a) J'aime pratiquer tous les sports 


oul aaa NON Eva) 


b) Je pratique une heure de sport par jour 


OUI non [__] 
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Obse CL UU LAGE 

Permettre a l'étudiant(e) d'accroftre son intérét 
pour sa formation professionnelle. 

Quelle est l'importance de cet objectif pour le STAGE? 
5 (haves, ee! a) ginal Zien Gel em 


Trés Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 


A la Suite de ma participation au STAGE: 


a) Je désire encore plus exercer le métier ous 
lequel j'ai 6té formé(e). 


our C_) NON [__] 


b) Si j'avais a refaire le choix d'un métier, mon 
choix serait le méme. 


OU ty aes Non [__] 


OBJECTIF DU, STAGE 


Permettre a 1l'étudiant(e) de vérifier les con- 
naissances acquises et les qualités et attitudes 
requises au bon exercice du métier. 


Oueite est L'importance de cet objectif£ pour le STAGE? 


5a) nes eee cae 7st) mete 
Tres Assez Plus ou Moins Pas trés Aucune 


Important Important Important Important Importance 
Mon STAGE m'a permis: 


a) d'évaluer les connaissances acquises 4 l'école. 
CUL | NON [__] 


b) de réaliser la relation G6troite existant entre 
ecole et le monde: du travail. 


GUL (ten NON [| 


eledtavyoixr Une Opanien beaucoup plus® positive du 
travail. 


OULimaa NON [__) 


d) de prendre conscience de la nécessité d'étre 
assidu(e) au travail. 


our [J Non [J 
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e) d'avoir une meilleure connaissance des compé- 
tences que l'employeur exige de 1l’employé(e) 
dans mon métier. 

OUL [eer NON [_] 
£f) de prendre conscience de la nécessité d'@tre 


compétent(e) 


OU am non [__] 


OBJECTIF DU STAGE 


Favoriser l'intégration de 1'étudiant(e) 


du travail et son adaptation a 
tions: cerrtravai]). 


Quelle est l'importance de cet 
syieaei de btu) 425 jean) 

Trés Assez Plus ou Moins 
Important Important Important 


A la suite de ma participation 


dans mon métier. 


au monde 
ses futures fonc- 


Obgectan pour Le STAGE: 


oa a ee 
Pas trés Aucune 


Important Importance 


au STAGE: 


a) Je connais mieux les attentes de l'employeur. 
OUL ae NON [ 
b) Je suis plus confiant(e) de pouvoir réussir 


dans mon métier. 


OuUL NON | 


OBJECT IF. DU. STAGE 


Sensibiliser l*étudiant(e) 
CLVe, 
CrLEerque, 


cele 
au sens des responsabilités, a l'esprit 
au sens d'observation, de m@éme qu'a 


esprit ide inivela= 


l'esprit d'analyse et de synthése. 


Quelle est l'importance de cet 


fad: ah) aaa ee ea 
Trés Assez Plus ou Moins 
Important Important Important 


Avlassuate de Ma participation 


objectif pour le STAGE? 


INN aa) ia 
Pas trés Aucune 


Important Importance 


au STAGE: 


a) Je suis plus conscient(e) de mon obligation de 
remipilir correctement et avec efficacité toutes 
les tAches qui me sont assignées au travail. 


ene ie NON [__] 
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b) J'ai appris a travailler avec un minimum de 
supervision. 


oul ie NON [7] 


c) J'ai appris 4 solutionner moi-méme des problémes 
Mineurs) rencontres au) travail. 


oul NON [_) 


d) J'ai appris Aa prendre des décisions mineures au 
travail: 


Our [aaa NON [7] 


e) J'ai appris a mieux observer et a4 analyser les 
é 


différentes étapes des opérations au travail. 
OU iam) NON 

f) J'ai appris certains aspects du métier par ob- 
servation. 
OU rie) NON [__] 


g) J'ai appris a mieux distinguer entre une bonne 
et une moins bonne methode de travail. 


OUI NON 
h) J'ai appris a mieux distinguer entre un produit 


de bonne qualité et un autre de qualité in- 
férieure. 


OUI | | NON 


OBJECTIF DU STAGE 


Accroftre les possibilités et la satisfaction du 
placement par la mise en présence préalable d'éven- 
tuels partenaires socio-économiques. 


Quelle est l'importance de cet objectif pour le STAGE? 
= Ce 8 ee 213) ce eee 

Trés Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 


A la suite de ma participation au STAGE; 


a) Je considére que l'expérience acquise m'a été 
trés utile lors de la recherche d'un emplol. 


Ur [aaa NON [_] 
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Je considére que j'ai de meilleures chances de 
trouver un emploi dans mon métier. 


OUI NON [1] 


J'ai appris a aimer et & apprécier mon travail. 


0 eae NON [_} 


Je considére que les conditions de travail dans 
mon métier sont bonnes. 


OUI | NON | | 


OBJECT MaDUrS TAGE: 


iS 


Permettre.a l'étudiant(e) de parfaire sa formation 
personnelle, sociale et professionnelle. 


Quetle eseml umpoptancemde cetvobyectic, poticsle: STAGE? 


5 4 | | 3 25 ee i 
Trés Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 


A la suite de ma participation au STAGE: 


a) 


b) 


£) 


Je suis plus conscient(e) de la nécessité 
d'utiliser un langage soigné au travail. 


Oud: | NON | 


J'ai appris a mieux collaborer avec les autres 
eu Grange. 


Cul NON 


Je porte une plus grande attention a la tenue 
qu'exige mon travail. 


ous NON 

Je travaille d'une facon plus ordonnée et 
méthodique. 

OUI | NON | 


‘J'ai amélioré la qualité de mon travail. 


OUly Ee | NON [__} 


J'ai approfondi ma connaissance de mon métier. 


OUI | | NON | 
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Lod. 
OBJECTIF DU STAGE 


Permettre a ]l'@tudiant(e) d'acquérir une certaine 
experience en relations humaines, en relations 
Gow Gravain' eb en aceivirecsde travail. 


Quelle est l'importance de cet objectif pour le STAGE? 
2h ene) nS eae es sie e elneae) 


Trés Assez Plus ou Moins Pas trés Aucume 


Important Important Important Important Importance 
Am lescur te de ma Pabeicipation aw STAGE: 


a) J'ai appris a développer et A maintenir de 
bonnes relations avec les autres au travail. 


CUliae NON (__] 


Digg) Gl nap P ri sia) respecten i Yautorite: au ‘travail: 


CUia aa NON [__] 


c) Je considére le travail comme étant une activité 
humaine importante dans la société. 


OUL NON 
da) Je comprends mieux le fonctionnement d'une 
entreprise. 


OUI | NON 


e) Je comprends mieux le rdéle joué par le syndicat 
auetraevail 


OUI NON [ 


£) Je comprends mieux pourquoi les travailleurs 
(euses) ont parfois recours aux gréves. 


OUTS NON 


OBJECTIF DU STAGE 


Permettre a l'étudiant(e) de s'initier 4 des 
méthodes de travail et/ou a des équipements et/ou 
a des outillages différents de ceux rencontrés a 
l'école. 


Quelle est l'importance de cet objectif pour le STAGE? 
Si ieoa sy ay 2 7 el a) eal pind! = el Ey 


Trés Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 
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A la suite de ma participation au STAGE: 


a) J'ai appris le fonctionnement d'outils et/ou 


de machines et/ou d'équipements non-disponibles 
anal ecole: 


CUT, ame! NON [__] 


b) J'ai appris de nouvelles méthodes de travail 
non-enseignées a l'école. 


Lz 
OUtula si NON [__| 


OBCECTLE - DU «STAGE 


Permettre & l'étudiant(e) de prendre conscience de 
la réalité économique du milieu. 


Quelle est l'importance de cet objectif pour le STAGE? 


See eras weer Toh as es) aes 
Trés Assez Plus ou Moins Pas trés Aucme 
TmDOncan=, | Mmorcant | inmemcant Important Importance 


A la suite de ma participation au STAGE: 


ay Jessuls plus conscient (6) dew 'citet des condi— 
tions 6économiques actuelles sur le secteur du 
commerce et/ou de l'industrie. 


oul 1] NON [TJ 


b) Je suis plus conscient(e) des possibilités 
d'emploi dans mon métier. 


OUr fa NON [_] 


GOBJECTIF DU STAGE 


Ajouter un élément de motivation au succés scolaire 
de 1'étudiant(e). 


Ouellerest 1 ampormtance de cet Ob jecti=t pour Le sTACE? 


=) Eas ee ee 7) a ad pe 


Trés Assez Plus ou Moins Pas trés Aucume 
Important Important Important Important Importance 


a) Le stage A été pour moi un élément de motivation 
pour réussir dans mes études. 


ejene ay NON [ __} 
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14. 


SECTION= Tt 
COCHEZ (Y) LA REPONSE APPROPRIEE 


Visites des étudiants(es) en stage par leur profes- 


seur. Indiquez le degré d'importance que vous .y 
accordez. 

cy 4 el ra eae ees 
Trés Assez Plus ou Moins Pas trés Aucune 


Important Important Important Important Importance 


REPONDEZ PAR “OUL" OU "NON" (Cy) 


Avez-vous fait une demande d'emploi auprés de 1l'em- 
ployeur ot vous étiez en stage? 


OU pe Non [7] 


Si votre réponse est NON, passez immédiatement 
Sea questron NOs 145 


Avez-vous 6té engagé par cet employeur? 


OUL pal NON [__] 


Si votre réponse est NON, veuillez indiquer la rai- 
son de ce non-engagement. 


Quel est votre état actuel? 
Cochez (/) la réponse appropriée. 
Employé(e) a plein-temps 
B. Employé(e) a temps-partiel 
C. Sans emploi, a la recherche du travail 
D. Sans emplom, ne--cherchant pas de travail 


E. Désirant retourner aux études 


Si vous 6tes sans emploi passez immédiatement 


a la question No 7 3 
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io) al. un emploi: 


A. Dans ma formation 
B. Relié a ma formation 


C. N'ayant aucune relation avec ma formation 


a ee 


Si votre réponse a cette question vest A. ou Bb 
passez immédiatement a la question No. 17 


16. Pouvez-vous utiliser certaines des connaissances 
Gtehabiiites: acquises aucours de votre formation 


professionnelle dans l'emploi que vous occupez 
actuellement? 


A. Oui, beaucoup 
Pee Oui tees peu 
CGemrase on) towe 


17. Nommez le titre de votre emploi actuel. 


REPONDEZ PAR "OUI" OU "NON" (Y) 


18. Avez—-vous rencontré des difficultés pendant votre 
stage? 


OU pea NON [7 


SOUL, precisez 


19. Nommez UN des ASPECTS de votre stage que vous avez 
aime LE PLUS 


20. Nommez UN des ASPECTS de votre stage que vous avez 
aimé LE MOINS 


21. Si vous pouviez effectuer UN changement pour amé- 
liorer le stage quel serait CE changement? 


Merci beaucoup pour votre génereuse collaboration a 


cette étude. 
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APPENDIX. 3 


EMPLOYER QUESTIONNAIRE AND COVERING LETTER 


co TI) RLV, 


Zoe Soke: ale Ptantingdon a 
Kooks Golyvolonts EOE AS 


CASIER POSTAL 250 HUNTINGOON, QUEBEC, JOS 1HO TELEPHONE: 286-6374 


Ub ye > 7 £982 


Dear Mr./Mrs. 


Your valuable contribution to the on-the-job training 
of our students has been greatly appreciated by the Poly- 
valente Arthur Pigeon and by the Huntingdon school board. 


We are presently conducting a survey among the students, 
employers and teachers who participated in the "stage" in 
business and industry during the school year 1981-82. The 
information thus obtained wiil enable us to improve our 
program to better meet the needs of employers and students. 
Your demonstrated interest in our vocational education pro- 
grams and your expertise in manpower development urge us 
to seek once more your collaboration in the assessment of 
the "stage." 


We would be most grateful if you could kindly complete 
and return the enclosed questionnaire as soon as possible. 
Please use the self-addressed, stamped envelope herewith 
enclosed. You have our assurance that your responses will 
be treated and analyzed confidentially. 


Thanking you for devoting your precious time and effort 
EO "this survey, 


Yours Sincerely, 


Teacher 
Polyvalente Arthur Pigeon 
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CASIER POSTAL 250 HUNTINGDON, QUEBEC, JOS 1HO TELEPHONE: 264-5374 


15 juillet 1982 


Cher( ere) M. /Mme 


Votre amportante collaboration a La formation de nos Etudiants 
en milieu de travail a grandement été appréciée par tout Le personnel 
de La Polyvakente Arthur-Pigeon et par La Commission Scokaine de Hun- 
tingdon. 


Votre expertise en matiére de main d'oeuvre et L'intérét que vous 
avez port a nods stagiaines nous améenent a solliciter de nouveau votre 
collaboration & L'évatuation du stage des finissants du secteur pro- 
fedsconnel. Nous recueillons actuelLement au moyen de questionnaires 
des informations auprds des Etudiants, des enseignants et des empLoy- 
Quis, ayant participe au stage, au cours de L'année scolaire 1981-82. 
Cette evaluation a pour but d'améLliorer ce programme afin de pouvoir 
mieux Servint Les employeurs et Les Ctudiants. 


Veucllez trouver ci-joint une copie du questionnaire destinée aux 
employeurs ainsi qu'une enveloppe de retour assranciie. Nous pouvons 
vous donner L'assurance que vos A€ponses seront analysées et traitées 
congidentiellLement. 


Nous apprécions L'esgort et Le temps que vous prendrez a complé- 
ter ce questionnaire et a nous Le netourner dans Le plus bres délat. 
Je vous prie d'accepter mes salutations distinguées. 


PAO f2SSCUL 
Polyvatente Arthur-Pigeon 
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POLYVALENTE ARTHUR PIGEON 


EMPLOYERS" PERCEPTION OF THE STAGE 


Please complete and 
returneby duly 30/782 


A Questionnaire for Employers 


Ths questronnaire Gatterssinsormation about the "stage 
in oustnNess ana Industry sOLevocatzonal education Ss tu— 
dents, organized by the Polyvalente Arthur Pigeon, with 
yVOuUr KimcdicOGperation., —YOummuesponses will help as to 
assess this program. 


DIRECTIONS ; 


This questionnaire has two parts. Part 1 
tists sehewe 2 ObaeGulvessor ne stage. ~The Poly— 
valente would like you to assess each objective 


inweeriis= OLce (a) BESuimportance tor the stace;, 
and (b) how well it was accomplished during the 
stage. 


Part Dl asks ftorsgeneral information which 
will help the Polyvalente to make an overall 
assessment of the stage. 


MS SS 000 


Loo 


OBJECTINE OF THE, “STAGE” 


Mo, enable Ene students to develop an increased interest 
for has/ner occupational training in a real work en- 
Yuronment. 


ay How wmportant 2S thas Gbyective fer the STAGE? 


=a ea Aciacea| c) eel PA Ed i (ees 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


= Geel 4C_) =) Coe 2) aa 5 ie) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


OBJECTIVE OF THE: “STAGE” 


To enable the student to make a self-evaluation of his 
occupational training acquired in Secheo! and tovdiscover 
the necessary qualities and attitudes required for suc- 
Cessiul Job perrormance. 


a) How important is this objective for the STAGE? 
Syl) 4C__) cq coe 7s 4 oid Wipes 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


Aired iad geal Dinan pf Cans 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


er ne recur eI 


De a 


It a by I cas 
ant ny '  @en2 othe? 
Seslalienovad ” Pro) tafe oe ae 


“SuATS* Ber so syvrsecee 
aid to porgevleve-Tles © upan or Jnshus¥ Oe sidehs’ e> 
sevenetb or Ope Iocfigs Gi beticp>* eopntaxt Ingolcegnage) 


~gye tof betiypet SPAS IFN aire on >it lace Yeagetob SAD 
wsctmetsey dot tulaees 


VROATA 2@9 toh Gyirobido alts ol snsczogat woe. a 
)4 ts cae cos Goat 


o* rev Je bent etisg ; 
ssqctioss= jgeatzeqel evaprsog:t tos lege danitTog 


caoeT= wi ye Getetiquwems erizse(cd sist av fiew som | 7 
a Eas coe cj + af : 
Tae 2 =o e ad. is . 
bataiiuvrncs tine Peet ra 


Leo) 


200 


OBJECTIVE OF THE “STAGE? 


b) 


To facilitate transition between school and tthe world 
One Gyonel< . 


How important is this objective for the STAGE? 


| tas co ee 5! EE cara 


Very Quite some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


3 ea Ea “coe 2 Sat 1 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


nnn nn ee ELE aE SSSnS sss 
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OBJECTIVE OF ,THE “STAGE" 


a) 


b) 


To help the student learn to assume responsibility, to 
take initiative, to develop a good sense of observation, 
ana to chink, critically. 


How important is this objective for the STAGE? 
a A, ee ey) Ela se a ae) 


Very Ourte Some NOt rvery No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


ks 2 es, =) 2 ae ky Eel 
Very Cute Some Not. very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBJECTLVE OF Lu “STAGE. 
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To increase the student's employment opportunities and 


Oo seaeus ac. On 


a) How important is this objective for the STAGE? 


a 4) 
Very Quite 
Important Important 


} (a 7 1 en 
some NOw, Very No 
Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


Sa) Asa 
Very Quite 
Well Well 


35 (eee) 7 Eee ig iS 
Some Not very Not 
What Well Accomplished 


Additional Comments 
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OBJECTIVE OF THE "STAGE" 


To enable the student to improve his occupational 
training, his personal and Social GruowEen. 


a) How important is this objective for the STAGE? 


Sees As [aeees 


Very Quite 
Important Important 


=) SI 2 [ares iS 
Some NOtevery No 
Importance Important Importence 


b) How well was this objective accomplished by the STAGE? 


Cy ae 4[_) 
Very Quite 
Well Well 


= Sac 22 eae hae 
Some NOGAVeELY Not 
What Well Accomplished 


Additional Comments © 


ee re 


es eee ee ne ee 


Sr snedn oil ~ Oa - 
el . ae 
wank P| 
Pei A 


: oy , 6m pe ote 
eh, pe i vs b-4.4 


fenalsoqerse 412 svar) oo sasbisn Ory 91 a 
Saves, iaisce ban lenceveg @ih ,onl 


CoRAta wuts gt evidpetuc «its al Snagsoqud “an 


Lit cot amt: (a4 emer J 


ao ier t0o4 eure arte vue. 
re7teye. feral minctequ’. icnrseyil Ansett <= 


7 


TEEATOG aff? (So NessitGesine evics sin city ene dow COR “= 
C4 Cas ai: oe Lot 


70 zee Jia aye ay . 
erhed Sagaesirte tive sala tm | faa 


20/2 


OfILeCTIVELOr THis PE STAGE. 


a) 


b) 


To develop the student's awareness of human relations, 
labour relations and work activities in business and 
WneUStry. 


How important is this objective for the STAGE? 


=) Cees Ad ch) Emel 2) [nae] ein 


Very Quite Some NOtsvVenLy No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


4 atlas) <), Coes 27a 1) fhe) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


ee Oo 
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OBJECTIVE OF THE “STAGE" 


a) 


b) 


To familiarize the student with tools and/or equipment 
an@/or methods not available in the school. 


How important is this objective for the STAGE? 
hy Eres A Eee oh a 25 [saat (a) 


Very Quite Some Not very, No 
important Important Importence Important Importance 


How well was this Objeceive accomplished by the STAGE? 


Sis 4[_) =) (Com 2a 1 ee 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBJECTIVE OF THE “STAGE. 


To develop: tne students awareness of the prevailin 
economic’ condi tiens an business end oinGcustry- 


a) How important is this objective for the STAGE? 


ya ae <9 as rae SS > ae: 


Very Ougte Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


Seer) 4C_] | eae 2a ie 
Very Ouite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


i —— 
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OBJECTIVE OF THE "STAGE" 


To. Ore vade yan additional element to the vocational 
teacher for motivating his students towards Success... 


a) How important is this objective for the STAGE? 
=p Se 4[__} 54 cea rae ee eae) 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


= Ce cS ae 2) 2 ees Oe 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBGPCLLVE OF blancs TAGES 


To enable the school to compare vocational education 
curricula with the technological needs of business and- 
Leaustry. 


a) Hew important is this objective for the STAGE? 


Sige 4 aa <7 ee (SS 1 oe | 


Very Oui te Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


ea 4) fea Bye) 2 (eas) oy es 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBIEECTIVE OF -THE USTAGES 


To Provide an Oppoptunity, for Ene teacher-coordinator to 
evaluate his students' achievements (knowledge, Crazn2ne, 
maturity) under different conditions; and to provide the 
necessary corrective feedback. 


a) How important is this objective for the STAGE? 
ae 4 ee 3: le 27 ee) Lies) 


Very (O}batiel= Some Note Very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


ae 4s ee rg 1 aed 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBJECTIVE OF THE STAGE 


a) 


b) 


TO enable the teacher/coordinator to evaluate his peda- 
gogical implications in the cooperation of education and 
work. 


How important is this objective for the STAGE? 


= ars sje) ec iis ea 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


Oe aeaee) 7G Baad ch a, 2 eee 
Very Ou aee Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


nnn nn nee UE aEEEEa nnn 
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OBJECTIVE OF THE "STAGE" 


a) 


b) 


To enable the teacher/coordinator to make a better selec- 
tion of training stations. 


How important is this objective for the STAGE? 


See a a = {Es alae a7 eee) 


Very Ori ce Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


So (eee as 2} |i, 2) eee 1 ee 
Very Quite Some Not very Not 
Well Well What Well Accomplished 
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ObUECTLVETOreTIRES4STAGE”’ 


To motivate the teachern/coordinator by re-establishing 
has contect wlLen busimess/ Industry. 


a) BHOwsaMpoOLtant asetnaSEmOojeCt1 Ve erorethesSTAGH2 


See: A em) 2a 2) st ee 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


| a) 5) Ea 225 a Le ees 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


OPsEGTUVESOrS Tor USTAGE. 


To enablesthe employer to vexpress his meeds stonche school 
and to make the necessary recommendations in that res- 
DeCcu. 


a) How important is this objective for the STAGE? 
4 a 4 ee 2) cae 25 ee i 


Very Cuute Some NOt every No 
Important Important Importance Important MImportancs 


b) How well was this objective accomplished by the STAGE? 


faa 45 (ae) 3 Lad 7) 4 aa as Gael 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OpgrC live OF THE Oo lAGEn 


a) 


b) 


Touc1Vewan OUpOL cunmiey, £Or tne employer (to iinow .tnerdi 7 — 
ferent, Categories oO Senool .graduates,..so.as) tO enable vham 
fo Select an employee <ccouding to hissspeciticmnescds Lor 
a SpeCELIC JOD. 


How important 15) this» objective for the STAGE? 
=) | Coma 46{ poral c) | ae 7 | st es 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


ae 45a) =} a 24m ds (seal 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


ORJECTIVE OF THE “STAGES 


a) 


b) 


Additional Comments 


To enable the employer to participate in manpower train- 
ing (during stage) and to consider the. pessibulrey ce 
extending his collaboration with the Sscnood. 

How important is this objective for the STAGE? 

a = ieee =} ame 2a} a 


Very Quite Some Not very No 
Important Important Importance Important importance 


How well was this objective accomplished by the STAGE? 


Sp eee Al <| ew 71 | EES of eens 
Very Quite Some Not very Not, 
Weil Well What Well Accomplished 


Scien nnn 


ere ee eee 


=tJ eis) BeuERAWS A) afaGiciver, ©: zavelame BHF cléane es 

be Gol Miva OE) ROhiee>: 32 dae)-foppda miss) Gehl Os 

hooese 2f3 Gilv aorssiodcelios eid End baerES Ona 

CWIATE ee wot eeiseeru: oidt af \sussroge eet tal 

ys cH. a emma Cae 

aa vter rod a a7 t#0 Vo 
etnastagyl «fcr uel seerue ‘na rsode’ -SaRrtaegEt / 


TROATS ait yc Gael lquese weizsecds cia enw Efewiwee Gay 
os ios cs cos Te 

0 Oo gaae ont actyd at ty - 

Rarle Ligaen (lew Jae Liaw 


a ee 


ACh 


208 


OBVEGTIOVE OF THE SSTAGEY 


a) 


b) 


To enable the employer to develop the ability of evaluat- 
ing the aptitude and qualities of a future employee; and 
Oo facilitate has wntegration to the world or work. 


How important is this objective for the STAGE? 


5) iam 4 pee =) a 21a il 


Very Oreree Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


=), faa ile Sas 2 ad) BCS 
Very Omawe Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


ee Se Se eee 


eS ee a 


OBJECTIVE OF THE “STAGE"' 


a) 


b) 


To enable the school board to establish and maintain 
close collaboration with business and INaGUSTLY.. 


How important is this objective for the STAGE? 


Si] ae: ef a 2 es vf toes 


Very Oia ce Some Not very No 
Important Important Importance Important Importance 


How olkwasm eas eobyecur ve accomplished by the STAGE? 


Syl EEE 3) 25 ea 15 aes 
Very Ouute Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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ORUECTIVESOFs THE “STAGE. 


a) 


b) 


To enable the school board to develop and improve the 
status of vocational education among students, parents, 
teachers, and business and industry. 


How important is this objective for the STAGE? 
Ses! aa ae! ial al 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


cane i el ol ees rx, eed ie aes 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


a 


re 


OBJECTIVE OF THE “STAGE! 


a) 


b) 


fo enablie the school board’ to identify the needs for up- 
@ating vocational teachers and guidance counsellors. 


How important is this objective for the STAGE? 
3 iol 2° (ead) ch ee 2h eae i) 


Very Quite Some NOt very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


ss a ae? cf eae Zc ca 
Very Quite Some Not Very Not 
Well Well What Well Accomplished 


Additional Comments 
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PART iif 


OVERALL ASSESSMENT OF THE "STAGE" 


DIRECTIONS : 


Check (”Y) YES or NO. You can use the spaces provided if 


you want to make additional comments. 


20 


24. 


2D) 


20 


27. 


Zo 


PREM 


Is the student adequately prepared when 
he comes to you for his stage? 


Is the length of the "Stage" adequate? 


Is the "Stage" held at the best time of 
the year for your business? 


Is the "stage" held during the best period 
of the Student! s occupational training 
program? 


Do you use the "Stage" as a recruitment 
and screening tool? 


Did you hire a student who was on "stage" 
imevyour firm form-the year 1981-82? 


Se nn 
Sn 


If NO, would you please indicate if you 
would have hired him if there was a 


Vacancy? 


SSN SS ee 


ee 


YES 


YES 


YES 


YES 


Gas) 


YES 


YES 


NO 


NO 


NO 


NO 


NO 


NO 


NO 
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34. 


Bele 


367 


Se. 


cree 


If you did not hire him/her, would you 
please indicate why, to provide us some 
feedback of our graduates. 


How many vocational education graduates 
from the Polyvalente Arthur Pigeon have 
you recruited through the "stage"? 


How Many are still at your employ? 


Are you satisfied with their performance? 


Do you think that the Polyvalente should 
set up an advisory committee grouping in- 
dividuals from education, and business and 
wnNdustry tLOmprovide input Lor the organi— 
Zatvoneor une “stage? 


Would you be interested to participate in 
such a committee? 


Do you consider that the various forms 
used in connection with the "stage" are 
appropriate and adequate? 


Do. vou think that the teacher coordination 
Visits contribute to the success of the 
"stagiaire”? 


Are you interested in knowing the besules or 


thus study? 


Yeo 


YES 


iS 


YES 


YES 


YES 


NO 


NO 


NO 


NO 


NO 


Thank you very much for your cooperation an completing this 
questionnaire. 
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POLYVALENTE ARTHUR PIGEON 


PERCEPTION DU STAGE PAR LES EMPLOYEURS 


S.V.P. Veuillez Com- 
pléter et retourner 
avant Le 30 Jurllec, 32 


Questionnaire des Employeurs 


Ce questionnaire a pour but de recueillir des informations 
auprés des employeurs qui ont collaboré avec la Polyvalente 

thur Pigeon a L'organisation des stages des finissants du 
secteur professionnel. Vos réponses nous aideront a éva— 
luer ce programme. 


parties a ce questionnaire. La 
premiére partie dresse la liste des 22 objectif 
du stage. La Polyvalente voudrait que vous éva— 
luiez chacun de ces objectifs en terme ce: 

(aye umpontance demcetrobjecti= pour le stage; 
6t..(5) ila realisation de cet ocbjectit au cours 
Gu stage 1981-82. 


La deuxiéme partie recueille des informations 
pouvant aider la Polyvalente a effectuer une eva- 


luation générale du stage. 
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OBJECTIF DU STAGE 


HPermetere 2 (stagiairesd accroL’ere son imtersée. pour esa 
formation professionnelle dans un milieu réel de travail. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


5 2 ome 2 (al a i ee 
res Assez Plus ou Moins Pas Trés Aucune 
Pmoorcanc Import can® Imporcanc important Importance 


b) Cet objectif a-t-il été bien réalisé? 


Si al S aoe 7 es ta 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


SpJeCr i DU STAGE 
Faciliter, par cette étape de formation, 12 vérification 


des connaissances acquises et des qualités requises au bon 
exercice du métier. 


a) Quelle est l'importance de cet objecti= pour le STAGE? 


5) al S| =) Sra 2 oe 
Trés Assez Plus ou Moins Pas tres Aucune 
Important Important Important important  —Lmpcr cance 


b) Cet objectif a-t-il été bien réalisé? 


=) Coal 40 <) al 7 LS ae | 
Tres Assez Plus ou Moins Pas tres Pas fa 
Bien ~ Bien Bien Bien Réaliseé 


Autres commentaires 
2 Ee Te 
Se el eee 
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PeJnbecTir DU STAGE 


Favoriser l'intégration du stagiaire au monde du travail 

et son adaptati a ses futures fonctions de travail par le 
bénéfice qu'il recoit de l'experience et des connaissances 
des professionnels oeuvrant dans le méme domaine. 


eg 
on 


a) Quelle est l' importance de cet objectif pour le STAGE? 


=) ewe 7 al 4 a 2 Lees ener) 
Tres Assez Plus ou Moins Pas Trés Aucune 
important Important Important Important Importance 


o 


Cet objectif a-t-il é6tS$ bien réalisé? 


=| ee 47 eee oh a 2 (pes J (ae 
Trés Assez Plus ou Moins Pas tras Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


SEJE CIES DU STAGE 


.Sensibiliser le stagiaire a l'esprit d'initiative, ou sens 
des responsabilités, a4 lL'esprit critique, au sens d'obser- 
vation de méme qu'a l'esprit d'analyse et de synthése. 


a) Quelle est L'importance de cet cbjectit pour le STAGE? 


Soe rg eee <3 Ee 20 104 
Trés Assez Plus ou Mcins Pas trés Aucune 
Important iImpertant Important important Importance 


b) Cet objectif a-t-il été bien réalisé? 


=) ae i Ges 3S) ee cae ae 
Tres Assez Plus ou Moins Pas trés Pas 
Bien 7 Bien Bien Bien Réalisé 


Autres commentaires 
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OBJEC lie OU STAGE 


Accroitre les possibilités et la satisfaction du placement 
par la mise en présence préalable d'éventuels partenaires 
socio-économiques. 


a) Quelle est l’importance de cet cbjectif pour le STAGE? 
>| Paul VES 2 ae) i cL teaeel 
res Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important importance 
b) Cet objectift a-t-il 6té bien réalisé? 


a 1 aed < m 2 a 5) es 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


G@BJECTIE DU STAGE 


(D 


f 


Permettre a l'étudi 
rorcte 


deppariaize Sa S0rmactionnrersonne ll. 
sociale et p di 


a) Quelle est l'importance de cet objectif£ pour le STAGE? 


= aaa se = 2s (eae 2 Eee 
Tras Assez Plus ou Moins Pas trés Aucune 
Important Important Important important importance 


b) Cet objectif a-t-il été bien réalisé? 


=) (ae Al ee) S| Fae ZF eae a [Ese 
Tres Assez Plus ou Moins Pas trés Pas 
Bien i Bien Bien Bien Réalisé 


Autres commentaires 
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See a l'étudiant d'acquériz une certaine expérience 
en relations humaines, en relations de travail et en acti- 
vites de travail. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


eae] 4 loea + ea 2 aaa Se 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


Spee | as eeet os 2 ane i ee 
Trés Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


ae 


OBJECTIF DU STAGE 


Permettre 32 l'étudiant de s'initier a des méthoces de 
travail et & des équipements et outiltages différents de 
ceux Gu'il rencontre a 1 ecole 


a) Quelle est 1'importance de cet objectif pour le STAGE? 


res) 4 Ji Aa oe) 
Trés Assez Plus ou Moins Pas trés Aucune 


Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


Sp as 40) ee 2a) ea 
Tres Assez Plus ou Moins Pas tres Pas 7 
Bien 7 Bien Bien Bien Réalisé 


Autres commentaires 
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OBJECTIF DU STAGE 


Permettre 4 l'étudiant de prendre conscience de la réalitée 
économique du milieu. 


a) Quelle est l'importance de cet objectif pour le STAGE? 
=) zal 4 Ga 2) (eae as 
Trés Assez Plus ou Moins Pas Tres Aucune 
Important Important Important Important Importance 
b) Cet objectif a-t-il été bien réalisé? 


ee) {el | fy ar 10 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réaliseé 


Autres commentaires 


ee 


ne 


OBJECTIF DU STAGE 


Permettre 2 l'enseicnant d'ajouter un élement de motivation 
au succes scolaire de l'éléve. 


a) Quelle est l'importance ce cet obj ecti® poum te, STsGes 


5 aaal 7 aa =) a 7s a5 ee 
Trés Assez Plus ou Moins Pas trés Aucune 
Important Important important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


= esa 4) 4 ia 2) eee 3) es 
Tres Assez Plus ou Moins Pas tres Pas ; 
Bien a Bien Bien Bien Realise 


Autres commentaires 
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OBJECTIF DU STAGE 


Permettre aux institutions d'enseicnement de comparer leurs 
programmes ce formaticn aux réalités technologidques de 
ieee industri ie. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


> ae) gE 2. 2 ad J 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important important Importance 


b) Cet ebjectif a-t-il été bien réalisé? 


= ay 4 [aed 2 a) 3 ag ee 
Trés Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réealisé 


Autres commentaires 


nn nal 
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OBJECTIF DU STAGE 


Permettre A l'enseignant d'évaluer ses éléves sous divers 
-aspects (connaissances, préparation, maturité) dans des 
‘conditions différentes et au besoin, faire un enseignement 


corzectif. 

a) Quelle est l'importance ce cet objecti£f pour le STAGE? 
5 4 as ee a 
Tres Assez Plus ou Moins Pas trés Aucune 
RSet} e(e)sene:—belye! Important Important Important Importance 


b) Cet objectif£ a-t-il été bien réalisé? 


5 aoa) ? ee 2 oe 2 ae nh ed 
Trés Assez Plus ou Moins Pas tres Pas 
Bien * Bien Bien Bien Réalisé 


Autres commentaires eee 
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OBJECTIF DU STAGE 


Permettre & l'enseignant d'évaluer son implication pédago- 
gigue dans une collaboration industrie-école. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


See) ees ses) 2 ile Le 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


57 fecal) Clams 2 iain! ae 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


OO 


i 


Gps Cllr OU STAGE 


Permettre 2 l'enseignant d'identifier et ce choisiz—les 


a) Quelle est l'importance de cet ebjectif pour le STAGz? 


>) 4 [eel Sis) 2 ew 2 aaa 
Trés Assez Plus ou Moins Pas tres Aucune 
Important Important Important Important Importance 


b) Cet objecti£f a-t-il été bien réalisé? 


=) 4 [aoe] <} ee 2 [aes a) Eas 
Tres Assez Plus ou Moins Pas trés Pas . 
Bien 4 Bien Bien Bien Réalisé 


Rutres commentaires ee 
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OBJECTIF DU STAGE 


De motiver l'enseignant gui reprend contact avec 1’indus- 
erie. 


a) Quelle est l'importance de cet cbjectif pour le STAGE? 


2) 2 el 2 ere) Pi Tosca i 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 
Cy ae 40) c) aed 2 ee 
Tres Assez Plus ou Moins Pas tres Pas 
Bien Bien Bien Bien Réalisé 
Autres commentaires 
a a rr 


OBJECTIF DU STAGE 
Permettre & l'entreprise d'exprimer ses attentes eux insti- 
tutions d'enseicnement et de leur faire toute recommenda-— 


€i0n, Pe-ecinence-: 


a) Quelle est 1l' importance de cet objectif pour le STAGE? 


a, fies] =} aaa 7 oo 
Trés Assez Plus ou Moins Pas trés Aucune 
iImpertans Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


=) 4C) <{) al 7A haa a aad 
Trés Assez Pius cu Moins Pas tres Pas = 
Bien Fi Bien Bien Bien Réalisé 


Autres commentaires 
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OBJECTIF DU STAGE 


Pere sere a Pyenerepr tse cess intormer et der connet sea1e> 
Civerses clientsles - scolaires, et ainsi choisir un employé en 
fonction des besoins spécifiques a un poste de travail 


donné. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


>) ieee 2 ie eas) 2) ae Zee) 
Tres Assez Plus ou Moins Pas Trés 
Important Important Important iImporecanc 


b) Cet objectif a-t-il été bien réalisé? 


(Ean a (ac 2 a 2 
Trés Assez Plus ou Moins Pas trés 
Bien Bien Bien Bien 


Autres commentaires 


(eee 


Aucune 
importance 


2 (eae 
Pas 
Réalise 


CEJECTIs DU STAGE 


Permettre & l'entreprise de participer a la formation 
d'éventuels partenaires socio-économicues en jouant un role 
concret (au moment du stace) et en étudiant la possibilits 
a'étencre sa collaboration avec les institutions d'enseicgne- 


ment. 


a) Quelle est 1' importance de cet cbjectit cour le STAGE? 


Dt (ane) co cs 7), SS 
Trés Assez Plus ou Moins Pas trés 
Important Impcrtant Imnbvortant imporceant 


b) Cet objectif a-t-il été bien réalisé? 


5, ee 40 eee 2) | 
Tres Assez Plus ou Moins Pas tres 
Bien * Bien Bien Bien 


LS ee 
Aucune 
importance 


akg Cae 
Pas 
Réaliseé 


Butres commentaires Sess 
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Osgeciti, DULSTAGE 


Permettre a l'entreprise d'évaluer les aptitudes etles 
G@Uelt ces Ga Un tutor employe et aussi Ss habiliter a facilicen 
son intégration au monde du travail. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


ee Lia 2 on) 2) ae) NE 
Tres Assez Plus ou Moins Pas Trés Aucune 
imeortane Important “impercanc Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


Se [aes ers =) 2 Bi oe, 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Realise 


Autres commentaires 


OBJECTIF DU STAGE 


Permettre 3 la Commission Scolaire d'établir, de Mainteni> 
et de développer la collaboration et la concertation avec 
le monde du. travail: 


a) Quelle est l'importance de cet Ob ectit pour Le .sTaAce? 


-) ae 9 EE =) | BE 2 fee) sf Eas 
rés Assez Plus ou Moins Pas trss Aucune 
Important Important Boia ebarer-beles Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


Sree! 40) | 2 oe Lae 
Tres Assez Plus ou Moins Pas trés Pas — 
Bien = Bien Bien Bien Réalise 


Autres commentaires Sse 
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OBGECTISF DU STAGE 


Permettre a4 la Commission Scolaire de développer la forma- 
- tion professionnelle tant chez les éléves, les parents, 
les enseisgnants et le monde du mney Kit boul 


a) Quelle est l'importance de cet objectif pour le STAGE? 
Sora eae = ad ra A Ee 


Tres Assez Plus ou Moins Pas Tres Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 
Sp eee) 40) jE ree ee, 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 
Autres commentaires 


ee 


a 


OBJECTIF DU STAGE 
Permettre 4 la Commission Scolaire d'identifier les besoins 
de mise & jour ces enseiqnants Ge formation professionnelle 


et Ge Lliinformaticn Sco larce. ce srofessionnelle. 


a) Quelle est l'importance Ge cet objectif pour le STAGE? 


ass! 40] <} Saal 2 nj EE 
res Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 


b) Cet objecti£ a-t-il été bien réalisé? 


5) | ed yaa =} ae 7% Ea a Ga 
Tres Assez Plus ou Moins Pas tres Pas _ 
Bien 7 Bien Bien Bien Realise 


Autres commentaires 


ee Sa ee 
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SECLLON It 


DU STAGE 


DORECTIVES: 


§.V.P. répondez par CUI ou NON (/). 


Pour tout autre com- 


mentaire, veuillez utiliser l'espace alloué apr&és chaque 
question. 


PLE 


24. 


Zor. 


26. 


29°; 


L'étudiant(e) 
prévaré(e) 
stage? 


est-il(elle) sutfisamment 
lorsqu'il(elle) commence son 


La durée cu stage est-elle adéquats? 


tu 


e stage survient-il au moment idéal dans 
la. formation de l'étudiant(e) ? 


ilisez-vous le stace comme un outil ce 
cru. tement et de sélection? 


Avez-vous encacé un(e) staciaire dans 
VOtre entrerprise au cours ce ll’ annee 
198i—322 


Si votre réponse est NON, 1l'auriez-vous 
engagé si vous aviez un poste vacant? 


ourt_] 


Curia 


OU nner 


GUL 


Cuz ian 


OUL| 
+) } 
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Non(_] 


NON(__] 


Non{__] 


non{__] 


NCN{_| 


pie” 


Rqabee ai wazhrez vast Jieg=s anata 
eeessotsns «:tav su0> eftaa't eos 


ee 


EES LIO——— | —— Ew - SS — 
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Si Oas 


36%. 


Si vous n'avez pas engagé 
voudriez-vous en indiquer 
Ge nous renseigner sur 


Gey staciair 
Pas iaSOn:, 
nos gradues (es 


= 
afin 
) e 


Combien de gradués(es) en formation oro- 
fessionnel de la Polyvalente avez-vous 
recrutés(es) au moyen des stages? 


Combien de ces étucian 
a votre service? 


ts(es) sont 


Sees 


Ftes-vous satisfaits de leur rendement? 


Pensez-vous cue la Polyvalents devrait 


Mectre sus piece un com: -econsulcaci2 re= 
groupen= Les €cucateuss ecutes représen- 


tants cu commerce Gere) tncusezie pour 
aider 2 lL“ orcganisatiom 6c a la promotion 


des stages? 
ee i re re 


i  —T—T—ee—eee 


Seis =ez-vous 


geLalree Dea cle 
el big Soll ets) 


int4ressé(e) 
omité? 


Considérez-vous gue les formulaires em- 
plevés par ia Polyvalente, oncernane Le 
Stage, SOnt ecequazs? 

ee ee ee oe ee ee 
Les visites Gu professeur en milieu ce svece 
contribuent-elles au succés du stagiaize? 
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TEACHER QUESTIONNAIRE 
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» ST aieeen 


jee S ede, AARP 


ma } 
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POLYVALENTE ARTHUR PIGEON 


TEACHER'S PERCEPTION OF THE STAGE 


A,OUeStETeOnnaire for Teachers 


This questionnaire gathers information about the "stage" 
from the vocational teachers of the Polyvalente Arthur 
Pigeon, who have participated in the organization of the 


"stage = Your responses will help us to assess this 
program. 
DERECTIONS: 


This questionnaire has two Paces ate. 
lists the 22 objectives of the stage. The Poly- 
valente would like you to assess each objective 


in terms of: (a) its importance for the stage; 
and (b) how well it) was accomplished during the 
stage. 


Part II asks for general information which 
will help the Polyvalente to make an overall 
assessment of the stage. 
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GauLGlulvVE. Oh OTHE SS TAGE. 


To enable the students to develop an increased interest 
for his/her occupational training in a real work en- 
vironment. 


a) How important is this objective for the STAGE? 


a! 4: mes 3 eel yy 2 oo 


Me iay, Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


5 pa) A: [ae = cos 2 ee oll ed 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


Se a 


eee 


GORUECTIVE On /IHE SSTAGEs 


To enable the student to make a self-evaluation of his 
occupational training acquired in school ana to Giscover 
the necessary qualities ane attitudes required for suc- 
cessful job performance. 


a) How important is this objective for the STAGE? 
23 bees 4; (ae) = ames 2 ese 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


qt 4) [ees] ojos 2) en a 
Very Quite Some Not) Very Not 
Well Well What Well Accomplished 


Baditional Comments — 
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OpgEeocave OF THE “STAGE. 


To facilitate transition between school and the world 
foe \Aepale - 


a) How important is this objective for the STAGE? 


5 y(ea Ors c}, a rs a, | 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


5} Ea Ce ae =) 2 jee) Ee 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


ee 


OBJECTIVE OF’ THE “STAGE” 


To help the student learn to assume responsibilty; <O 
fake adnitiative, ©O develop a good sense Of ODServValion, 
ana to think critically. 

a) How important is this objective for the STAGE? 
jaa 4{_] =} ot 23) Asner) 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


S) | Coes 4C_j 3 ees) 2, [eeea) eC 
Very Oulce Some Not very Not 
Well Well What Well Accomplished 


Additional Comments — 
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Opsecit Vi OF THE STAGE. 


a) 


b) 


To increase the student's employment opportunities and 
FOO Satws faction. 


How important 1s) this, Objective for the STAGE? 


SS as 44 <)) ae, ce ESE, Lies 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


i SR Aes = sca 2) ee) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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ObUneCTIVE Of IME (STAGE: 


a) 


b) 


To enable the stucent to improve his eccupational 
training, his personal and social growth. 


How important is this objective for the STAGE? 
= ee Aen) ca ee Zee! Fe 


Very Ounte Some Not very No 
Important Important Importance Important importance 


How well was this objective accomplished by the STAGE? 


=a eae | 4: fom <j Ea 2) aes aa leees) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments © 
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OBJECTIVE OF THE 
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To develop the student's awareness of human relations, 
labour relations and work activities in business and 


industry. 


a) How important is this objective for the STAGE? 


5 (et) =) eS) 
Very Quite 
Important Important 


2) a 25 a | ess) 
Some NOt very No 
Importance Important importance 


b) How well was this objective accomplished by the STAGE? 


a DEES 
Very Quite 
Well _ Well 


Additional Comments 


fa) (aad 2: (eas) 1 
Some “Not very Not 
What Well Accomplished 
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OBJECTIVE OF |THE "STAGE" 


| pee a ee SS ee 


To familiarize the student with tools and/or equipment 
and/or methods not available in the school. 


a) How important is this objective for the STAGE? 


oy ee As(facs) 


Very Quite 
Important Important 


cy eae 2 ae) i ea) 
Some NOG Very No 
Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


5h | 4: our 
Very Quite 
Well Well 


cf ot 27a oh ae 
Some Not Very, Not 
What Well Accomplished 


Rdditional Comments 
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ObuUEGLLVELOF THE “STAGE. 


MoO develop the Student S awdreness Of the prevailing 
SCOnNoOMic CONdLEIONS im DUSINess and Pncusery < 


alow Important as this» objective for “the SIAGE? 


Sa ee| 4s[a ee Silas) 2iees ae 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


5 ee) 4; (ees) ei a, 2a Ie) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


Etta 


Se ee ee ne eee a 


OBJECTIVE OF THE "STAGE" 


Toe DLOv2de an additional element to the vocational 
teacher for motivating his students towards success. 


a) How important is this objective for the STAGE? 


5) ae Ap lias! cf See 2[s aes) 


Very Quite Some Note very No 
Important Important Importance Important “Lmpoxrtence 


b) How well was this objective accomplished by the STAGE? 


iS (Ee) A ies} cy, 2} cS Coo | 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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ORUECTIVE OF Lp THE, © STAGE. 


a) 


b) 


To enable the school to compare vocational education 
curricula with the technological needs of business and 
LnNeuUstry. 


How important is this objective for the STAGE? 


Saleen Ty cya ean 2 itae*) Glee 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


Si es) 4 sie oe) ra ra i) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


a 


OBCECTIVE OF THE "“STAGE™ 


a) 


b) 


To sorOvVede san Opportunity for the teacher-coordinator to 
evaluate his students' achievements (knowledge, Eran), 
maturity) under different conditions; and £O Drovide che 
necessary corrective feedback. 


How important is this objective for the STAGE? 
Bal a As |aama Siqimare} 2 ies) Hy eee) 


Very Ounce Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


=o leans) 4 (eal =i cae ye Eee i ea 
Very Gute Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBSECTIVE, OF THES SS TAGE™ 


a) 


b) 


TO enable the teacher/coordinator to evaluate his peda- 
gogical implications ine cue cooperation of education and 
WOLK. 


How important is this objective for the STAGE? 


=) a Asiees} ch Lae 24m) ee 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


Ses) cL ieee s) (ea ae ae! 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBJECTIVE OF THE “STAGE* 


a) 


b) 


To enable the teacher/coordinator to make a better selec- 
tion of training stations. 


How important is this objective for the STAGE? 

(ag | o) Eee 27(5 =) 1h eas) 

Very Ou27te Some Not very No 

Important Important Importance Important Importance 
How well was this objective accomplished by the STAGE? 
Saas) ct =) | ae 2a) =) 

Very Quiace Some Not very Not 

Well Well What Well Accomplished 
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ObUECT IVE. OF. THE AISTAGES 


To motivate the teachner/coordinator by re-establishing 
hos contact) wicn business7 industry. 


a) How important is this objective for the STAGE? 
eae 4 ea) =) 5) ase, Dae 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


ae ia eae) 2, ee a 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


De eS 0 00am 


De 


OBsserivel OF C36) so TAGE. 


To enable the employer to express his needs to the school 
and to make the necessary recommendations in that res- 
DeCu. 

a) How important is this objective for the STAGE? 
= ae Sy ees) ors) 25 om age] 


Very Quite Some Not very No 
Important Important Importance Important importance 


b) How well was this objective accomplished by the STAGE? 


= es Acree) opie) oy iy 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBJECTIVE: OP STH bmcol AGrs 


a) 


b) 


Powcive an Opportunity © the employer to know the dit- 
ferent categories of scnoou Graduates, so as tovenable him 
tomselect an. emplovecmacconrding to his sspeci ficyneeds fox 
aascpeciT le yjOb. 


How important is this objective for the STAGE? 
5[ 4 4 Cyan Pasi Lies 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


Spee) 4 lees) \ es slice sh ES 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


ee 


OBUJECTIVE OF THE "STAGE! 


a) 


b) 


To enable the employer to participate im Manpower train— 
ing (during stage) and to consicer the possibility of 
extending his collaboration with the senool. 


How important is this objective for the STAGE? 
en ae 5 ieee a) eas 2 ee) 5 ee) 


Very Quite Some Not very No 
Important Important Importance Important Importance 


Howiwelliwacuthis Objective accomplished by the STAGE? 


=| a ci el =) (Ea 2 ay oe 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 
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OBJECTIVE OF THE “STAGE. 


To enable the employer to develop the ability of evaluat- 
ing the aptitude and qualities of a future employee; and 
to facilitate his integration to the world of work. 

a) How important is this objective for the STAGE? 


= ae aa os eee 2: eee) St eg 


Very Quite Some Not very No 
Important Important Importance Important Importance 


b) How well was this objective accomplished by the STAGE? 


5 ieey 452) cf ee 2; feel ae) 
Very Quite Some Not very Not 
Well Well What Well Accomplished 


Additional Comments 


Oa eS 


Se eee 


OBJECTIVE OF THE “STAGE" 


To enable the school board to establish and meaéintarn 
Glose collaboration with business tana LnaguSsteEy.. 


a) How important is this objective for the STAGE? 


=a 4) =} See 2 SS 


Very Qusate Some NGt very No 
Important Important Importance Important Importe:ce 


b) How well was this objective accomplished by the STAGE? 


5 aed cy ESS, 2 2 Eee i es 
Very Ou te Some NOt Very Not 
Well Well What Well Accomplished 


additional Comments 


a ee ee ee aa 


Br i pa 


sauteer 44 
TA. 
anv Ta nives 


Pe easy “oe = 


sa465 saat ae Crrers oqar 


: 7 
Tsniplt ate ub Bahl iqgegaee wrrecatda oath wane Siow 
wait | Cae? Js Ts. 


. tof 86-y Bev. Het ot otiag 
Pevyia i) Goad | iow Joan iiew 
a" awa) 
i i ee a a ae ae 
~~ ID Gea Sy ES) <n oe — 
— - ee in | : ae: —_—— 2 ae 


“S2ATE* Sur 30 Svorosue 


NOMTAOP. ACK TBSNG) +aP GP Hvacd ,20HDe ony sidans ar 
sqreee tic nee, 28eniesg ey wv Seer ee 


a 


*orerTa 49. Fi" Witeotto 1)44 al gr S@uGupes ais 


—T ee om: a | ae 
of tear com Le. ar Easy _ 


Sic079M) tara weegwess!. sanz roceY sasradet 


CPAs G42 Ce Redes Garuda, @Lrosids «ids dan ieee Ae 


ons ci cif ae Te 
+e 86 6taev 58 ooh wi AeiQ » ts 
bode! iqarsca tien 24 tow fi '. 


calle 


Ces 


a) 


b) 


238 


OnUEClI Ve. OF THES TAGE: 


To enable the school board to develop and amprove the 
status of vocational education among students, parents, 
teachers, and business and BC Stes yas 


How important is this objective for the STAGE? 
= oe A ee) Sas) 2 me) a 


Very Quite Some Not very No 
Important Important Importance Important Importance 


How well was this objective accomplished by the STAGE? 


>| ae 4C_) ay ae PS eas 
Very Ouite Some Not very Not 


Well Well What Well Accomplished 


Additional Comments 


a a a 


ee 


OBJECTIVE OF THE "STAGE" 


a) 


b) 


To enable the school board to identify the needs £05 up- 
dating vocational teachers and Guidance Counsellors: 


How important is this objective for the STAGE? 
Syne) ee 3 ees) 2s (ee Ta 


Very Ouse Some Not very No 
important Important Importance Important Importence 


HOWVelliwasetous Cojecel ve accomplished by the STAGE? 


op eed 4C_J 3 (aes) ore) a! 
Very Ounce Some Not very Not 
Well Well What Well Accomplished 


Additional Comments © 
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OVERALL ASSESSMENT OF THE STAGE 


EO NSe 


Check 
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23. 


24. 
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20% 


Biles 


28. 


PASE. 


(V7) YES or NOew "You can use the spaces provided, 
u want to make additional comments. 


Is the student adequately prepared when he 
Starts his: Stage: 2 


Is the length of the "Stage" adequate? 


Ts"the “stage” hela in the best time of 
the year for business and industry? 


ee EUEE EEN In EInESEnREEESEEEEES EEE 


Is the “stage” held in the best period of 
the student's occupational training pro; 
Grame 


i ___———— 


$$$ 


Do you evaluate the students in business 
and Unousery : 


ee a 


Ce 


Are the students evaluated objectively in 
business and industry during their stage? 


2 ee 


ee 


Are the teachers' coordination Visits con=— 


tributing to the success of the "Staglaires —@ 


Ce 


a 


YES 


Yes 


Neo 


Vso 


YES 


YES 


Paes) 


NO 


NO 


NO 


NO 


NO 


NO 


Died iT? eT) oF ee)| ed “s ~ 4 
Ask yw denelgibhe s2 
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B0, sores the tasks assigned to: the “stagiaires YES NO 
Selevanc to -thelr occupational) training? 


ei DO you think that the: Polyvalente should Les NO 
set up an advisory committee grouping indi- 
viduals from education and business and in- 


dustry to provide input form the organiaza-= 
t2on, Of the “stage. 7 


ne Or ee ee ee 
eee eee ee ee 

32. Would you be interested to participate in YES NO 
Suchwal committee: 
ee ee ee 


um _—__——————e 


33. Do you consider that the vanious forms YES NO 
usedsianeconnection wlth the “Stage are 
ASD rOp mates 


a 


SS 


Thank you for your cooperation an completing this ques- 
tionnaire. 


POLYVALENTE ARTEUR PIGEON 


PERCEPTION DU STAGE PAR LES ENSEIGNANTS 


Questionnaire des Enseignants 


Ce guestionnaire a pour Sutece recueillir des informations 
aupres ces enseignants Ge la Polyvalente ALCAUL Piseon gui 
ene partsci ped l'organisation des stages ces inissants 
du secteur professionnel. Vos réponses nous aider ont 4 
évaluer ce programme. 


DISECTIVES: 


tL y a deux parties ace questionnaire: Lea 
premiére partie cresse la liste des 22 objecti=s 
du stace. La Polyvaiente vwOUCreaLt Gue VCus 
évaluiez chacun ce ces obj ectifzs en terme ce: 
(a) l*importance ce cet objectiz pour le stace, 
et (b) la réalisation ce cet obs ecctif au cours 
eumeragesl3cl—e2. 


La Geuxiame partie recueille ces 2 
tions pouvant aicer la Polyvalente a é¢ 
une évaluation générale cu stace. 
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OBJECTIF DU STAGE 


Garren cavaccro. cre Son ne 


Permettre au sta éré = 
fassionnelle dans un milieu réel de travail. 


formation pro 


a) Quelle est l'importance de cet objectif pour le Since 


5 ae Ai is ri es 


Tres Assez Plus ou Mcins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


57 ‘eo | Ale 7 (ESI Lal 
res Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


a ee er eee 
eee ie eS 


OBJECTIF DU STAGE 


cation 


Faciliter, par cette étape ce formaticn, la véric 
2 quases "alSon 


des connaissances accuises et ces Gualaesere 
exercice du métier. 


a) Quelle est l'importance de cet objecti=f pour le STAGE? 


=| ae 4s Sige 75 | Gee ae 
res Assez Plus ou Mcins Pas tzés Aucune 
piunie eh ayer balyas Important iImpercant Important Importance 


BiGetscbiec-1- @-t—i— été bien réalisé? 


=p ea =) | Ee 7} an te) 
Tres Assez Plus ou Moins Pas tres Pas 
Bien 7 Bien Bien Bien Réalise 


autres commentaires 
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OBJECTIF DU STAGE 


gration du stagiaire au monde du travail 


Favorises lL‘ inte 

ation & ses futures fonctions de travail par ie 
reco 
e 


et son acapt 
bénelice Ci 
Ges proftessionn 


it Ge l'experience et des connaissances 
ceuvrant dans le méme comaine. 


a) Quelle est l'importance de cet objectif pour le STAGE? 
=} eal a, ja 2) ‘Ema 


Tres Assez Plus ou Moins Pas Trés Aucune 
Sunsiahae ant Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


a 1 es ce et 
Tres Assez Plus ou Moins 
Bien Bien Bien 


21 
Pas 
Réalisé 


PS 
Pas trés 
Bien 
Autres commentaires 


nN  ——  ——— 
ee ee 


OBJECTIr DU STAGE 
Sensibiliser me stagial re & L'esprit d'initiative, ou sens 
Ges resronsabi iites, & L'esprit critique, au sens d'cbser- 
vyatien de méme qu’a l'esprit d'analyse et de synthése. 


a) Quelle est L‘importance de cet objectit pour le STAGE? 


b) 


> 2 ae | 20 al 
zés Assez Plus ou Mcins Pas tres Aucune 
Important Important Important Important Importance 


Cat objecti£ a-t-il été bien réalisé? 


S\fiee) 4c 2) Ze 
Tres Assez Plus ou Moins Pas tres 
Bien Bien Bien Bien 


3 eee 
Pas 
Realisé 


Autres commentaires — 
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OBJECTIF DU STAGE 


+i staction <u placement 
1 


RecteLtce Les sossisilites 
D éventuels partenaires 


par la mise en présence 
socio-économigques. 


a) Quelle est l'importance de cet objectit pour le STAGE? 


= 4 ee) 7 Eas, aia) ee) 
Tres Assez Plus ou Moins Pas Tres Aucune 
Important Important Important Important Importance 


6b) Cat objectif a-t-il été bien réalisé? 


=|) oe a ers <7 S| iy ee 1 eae 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Realisé 


Autres commentaires 


ns nnn 


ean a eae errr nee 


OBJECTIF DU STAGE 


Permettre aux institutions d'enseignement ¢e comparer leurs 
programmes de formation aux téali¢tss technologicgues ce 
iy eistve Ss ra © 


a) Quelle est l'importance de cet objecti£ pour le STAGE: 


hes < tamee 2 [ee 75 Ea a0 | Wao 


Tres Assez Plus ou Moins Pas trés Aucune 
Important Imnrortant Important Important iImroortence 


b) Cet objectif a-t-il été bien réalisé? 


5 aa ee Ea 7 EE a) Sea 


Tres Assez Plus ou Moins Fas tras Pas 
Bien 7 Bien Bien Bien Realisé 


Autres commentaires 
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a dea 4h ss 
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OBJECTIF DU STAGE 


Permettre A l'étudiant d'acquérir une certaine expérience 
en relations humaines, en relations de travail et en acti- 
vités de travail. 


a) Quelle est l'importance de cet eb jectif£ pour le STAGE? 


hyd 40) js Zon a 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 

Steen a cy ee, 2) i) eae 

Tres Assez Plus ou Moins Pas tres Pas 

Bien Bien Bien Bien Réalisé 
Autres commentaires 
ee 


cn a em 


OBJECTIF DU STAGE 


Permettre a l'étudiant de s'initier 4 des méthodes ce 
travail et 4 des équipements et Ourcillages ditcerents de 
ceux gu'il rencontre 4 IMTECOLe. 


a) Quelle est l'importance de cet objectif pour le STAGE? 


5) a ase] 3) ET 2s [emus a 
Trés Assez Plus ou Moins Pas tzés Aucune 
Important Important Important Impertant Importance 


b) Cet objectif a-t-il été bien réalisé? 


= Lal 41 er) 2) en) 2 frm oe [ee 
Tres Assez Plus ou Moins Pas tres Pas 
Bien i Bien Bien Bien Réalisé 


Autres commentaires 


aS eee 
ie a ee 
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OBJECTIF DU STAGE 


Permettre A l'étudiant de prendre conscience ce la réalité 
:-économique du milieu. 


a) Quelle est l'importance de cet cbjectif pour le STAGE? 
=) aaa 4 ees) 3ilaad! 22 ) ieee 
Tres Assez Plus ou Moins Pas Tres Aucune 
Important Important Important Important Importance 
b) Cet objectif a-t-il été bien réalisé? 


Sa ema! 4[oog) ce) at 7s) SE fe 
Trés Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réaliseée 


Autres commentz2ires 


eS 
ee eS 


OBJECTIF DU STAGE 


Permettre Aa L'enseignant d'ajouter un élement de motivation 
au succes scolaire de l'’éléve. 


a) Quelle est l'importance de cet objectit pour le STAGE? 


-) aren =| ara ) Ee 2 be 
Tres Assez Plus ou Moins Pas tres Aucune 
ibnjeleheys—bebs Important important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


55s 4C cp eee 2 [eee ake Eee 
Tres Assez Plus ou Moizs Pas tres Pes — 
Bien i Bien Bien Bien Realise 


Autres comment2ires 
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OBJECTIF DU STAGE 
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Permettre aux institutions d'enseignement de comparer leurs 
programmes de formation aux réalités technologiques de 


L ' incustrie. 


a) Quelle est l'imvortance de cet objectift pour le 


= ad 4 “fsa 2 eee 
Tres Assez Plus ou Moins Pas Trés 
Important Important Important important 


b) Cet objectif a-t-il été bien réalisé? 


=) aa 4] 2) eae 
Trés Assez Plus ou Moins 
Bien Bien Bien 


2 oes 
Pas trés 
Bien 


STAGE? 


i es 


Aucune 
Importance 


ts 
Pas 
Realisé 


Autres commentaires 


cn 


PE 


Q@BJcClis DU STAGE 


Permettre a l'enseignant 
aspects (connaissances, 5 a 
conditions différentes et au besoin, fa 
Ccormecti<£. 


a) Quelle est l‘importance Ge cet objecti= pour le 


(seam oa s(e=a 2 aaa 

Tres Assez Plus ou Moins Pes tres 

Important Enportant Important Upon cat =. 
b) Cet objecti= a-t-il éts bien réalisé? 

=) as eo 2) | EEE 2) ee 

Tres Assez Plus ou Moins Pas tres 

Bien Bien Bien Bien 


yes sous divers 
<é) dans Ges 
un enseignement 


STAGE? 


a ee 


aucune 
importence 


cy (eae 
Pas 
Réealisé 


Autres commentaires 
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OBJECTIF DU STAGE 


Permettre a l'enseignant d'évaluer son implication pécago- 


Pi 


Gique dans une collaboration industrie-école. 


a) Quelle est l'importance de cet cbjectit pour le STAGE? 


Sj feoere) alee] (ad Zo esses] 104 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objecti£ a-t-il été bien réalisé? 


4 aa 4C_)} 43) 7 1s leer) 
Tres Assez Plus ou Moins Pas trés Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 
Denn Ee ae 


ee ee 


OBJECTIF DU STAGE 


Permet=re A l'enseignant d'identi 


eter et ce Cchorst= es 
entreprises Gui recevront des stagial 


tres. 


a) Quelle est l'importance Ge cet objectit pour le STAGE? 


Syed ae ee 2a) =a 
Tres Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 


b) Cet objectié a-t-il été bien réalisé? 


Se eee Armas] 2) Eat 2 ie) a) 
Tres Assez Plus ou Moins Pas tres Pas 
Bien i Bien Bien Bien Réalisé 


Autres commentaires 
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OBJECTIF DU STAGE 


De motiver l'enseignant qui reprend contact avec l'indus- 
erie 


a) Quelle est l'importance de cet objectif pour le STAGE? 
Sj ae ey liana, cael 2a ck |S 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important lImportant Important Importance 
b) Cet objectif a-t-il été bien réalisé? 


Aen 47 a 2 ee | Ea 
Tres Assez Plus ou Moins Pas tres Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


a 


ee 


OBJECTIF DU STAGE 


Permettre A l'entreprise d'excrimer ses attentes aux insti- 
tutions é'enseicnement et de leur faire toute reccommenda- 
tion vpertinente. 


a) Quelle est l'importance de cet ebjecti fe pour le STAGE? 


ja, 4 =) aa 20) 1 
Trés Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important Importance 


b) Cet cbjectif a-t-il été bien réalisé? 


Sie 4 {eee) cf) oad 2 ane i 
Tres Assez Pius ou Moins Pas tres Pas — 
Bien 7" Bien Bien Bien Réalisé 


Autres commentaires 


ee 
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BJECTIF DU STAGE 


Permettze @ Lientr eprise de s'informer et de connaitre les 
diverses clientsles: scolaires, et ainsi choisizr un employé en 
fonction Ges besoins spécifiaques a un poste de travail 


donné. 
a) Quelle est l'importance de cet objectit pour le STAGE? 
= eos ae =} (a 2: (aaeeal aes! 
Tres Assez Plus ou Moins Pas Tres Aucune 
Important Important Important Important Importance 
b) Cet objectif a-t-il été bien réalisé? 
Soe a a =) (ea 20 ot 
Tres Assez Plus ou Moins Pas tres Pas 
Bien Bien Bien Bien Réalisé 


Autres commentaires 


Re 


Re ee 


OBJECTIF DU STAGE 


Permettre A&A l'entreprise de participer a4 la =O rma pet 
d'éventuels partenaizes socic-économicques en jJouant un role 
concret (au moment du stace) et en étudciant 1a poss: T5ii2 ee 
a'étendre sa collaboration avec les institutions a'enseigne- 


mens 


a) tee est 1' importance Ge cet objecti= pour le STAGE? 
Sila) Aoi aeaaen| 5, [mea 20) od 
Tres Assez Plus ou Moins Pas t=és Aucune 
Important Important Important Important Importance 

b) Cet objectif a-t-il été bien réalisé? 

5 aad 7 eel =} aes 2 ay fener 
Tres Assez Plus ou Moins Pas trés Pas ; 
Bien ~ Bien Bien Bien Réalise 


Autres commentaires 
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OBJECTIF DU STAGE 


Permettre A l'entzreprise d'évaluer les aptit 
cualités d'un futur employé et aussi s'habil 
son intégration au monce du travail 


a) Quelle est l'importance ce 


=| 4c) 3 ae 


Tres Assez Plus ou Moins 
Important Important Important 


2: (ee 


Pas Tres 
Important 


b) Cet objectif a-t-il été bien réalisé? 


= eo (ae See) 


Tres Assez Plus ou Moins 


Zou 


udes etles 
iter a ftacilites 


cet objectif pour le STAGE? 


es 


Aucune 
Importance 


os 
Pas 
Realise 


Bien Bien Bien 


Autres commentaires 


_. Se a SSS Se 


OBJneCTir DU STAGE 


erm Ge mainteniz 
et de dévelopver la collaboration et la comcertation avec 
le monde Gu travail. 


Permettre 2 la Commission Scolaizre @'établirz, 


a) Quelle est l'imeortance de cet cbjectit pour le STAGE? 


| aes as, 2 ee) Py ae 104 
Trés Assez Plus ou Moins Pas trés Aucune 
Important Important Important Important importance 


b) Cet objecti= a-t-il été bien réalisé? 


[| ie ch 3. eee 2) (eal nt Ge 
res Assez Plus ou Moins Pas tres Pas 
Bien Bien Bien Bien Realise 


Autres commentaires 
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OBJECTIF DU STAGE 


Permettre & la Commission Scolaire de développer la a Clara t= ba 
-¢ien professionnelle tant chez les éleves, les parents, 
les enseignants et le monde du travail. 


a) Quelle est l'importance de cet obje #1 fepeure lets TAGE? 


SE ee oe) 2) 2 7 as 
Tres Assez Plus ou Moins Pas Trés Aucune 
Important Important Important Important Importance 


b) Cet objectif a-t-il été bien réalisé? 


3a 4 2 a ia aoe 
Tres Assez Plus ou Moins Pas tres Pas 
Bien Bien Bien Bien Realisé 


Autres commentaires 
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OBJECTIF DU STAGE 


Permetzire 4 la Commission Scolaire aun =~ jiee,.besoins 
Ge mise 2 jour des enseignants ol S rofessionneile 
o 


et.de l'information scolaire et pro: Ss onnc lee 


@ 
Ph th 


a) Quelle est l'importence de cet objectif pour le STAGE? 


=) je fy RT, rf EZ a a 


T=es Assez Plus ou Moins Pas tres Aucune 
Important Important Important Important Importance 


b) Cet objectit a-t-il été bien réalisé? 


=| Enea | = Ea raed ir a 
Tres Assez Plus ou Moins Pas tres Pas -_ 
Bien - Bien Bien Bien Realise 


Autres comment2ires 
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SECTION 22 


EVALUATION GENERALE DU STAGE 


DIRECT EVES: 


S.V.P. répondez par OUI ou NON (v7). Pour tout autre com- 


mentaire, veuillez utiliser l'espace alloué aprés chacue 
question. 


25. 


24. 


Zor 


20% 


Zo 


L'étudiant(e) est-il (elle) suttisamment 
préparé(e) lorsqu'il (elle) commence son - 


Le stage a-t-il lieu pendant la période 
idéale Ge l'année pour les entreprises? 


be sscacge sucv2enc= 
Lasse ; 


Evaluez-vous vos é@tuciants en milieu de 
Sravallc 


L'évaluation des étudiants(es) Dar 
emploveurs vous semble-t-elle cbjective? 


Ses Visi-es Gu professeur en milieu ce 
stace contribuent-elles au succes at 
staciaire? 


GUL 
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NONL_] 


None_1 


NONL_] 
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Les taches ass 


ignées 4 l'étudiant(e) au 
cours de son stage avaient-elles rapport 
& sa formation? 
Pensez-vous que la Polyvalents devrait 
MEttre sur pilec un comitée consultatif re— 
Groupant les éducateurs et les représen- 
tants du commerce et de l'industrie pour 
aider a l'organisation et a la promotion 


ces stages? 


Serlez-vous intéressé(e) a faire partie 
d'un tel comité? 


Considérez-vous cue les formulaires em- 


ployés par la Polyvalente, concernant le 
stase, sont adéquats? 
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Table 66 


Distribution of Employers' and Teachers' Mean Discrepancy Scores 


for the 22 Program Opjectives 
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Table 74 


Distribution of the Students' Mean 
Discrepancy Scores for the 10 Student 
Oriented Objectives (N=72) 


(Size of Discrepancy: = Small; x Medium; * Large; = 0) 


Mean Degree Mean Degree Mean 
Objectives Of Importance Of Accomplishment Discrepency 
Scores 
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Table 75 


Decision Matrix Used to Determine the Relative Priority 
of Each Objective as Perceived by 
Vocational Education Students (N=72) 


St i (OT) ede aa A Ne Oe 


Importance 
Ob 
Objective 


N.B. The Numbers Designate the Objective No. (1 to 10) and the 
Numbers in Parentheses Represent the Order of Priority. 
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Table 76 
Decision Matrix Used to Determine the Relative Priority 


of Each Objective as Perceived by 
Cooperative Employers (N=57) 


Import ance Cup a Ost. Lo TCiun mPa A Ne Cay 
of, 


ae) JUS alley ne sits} 
to 20ers 


N.B. The Numbers Designate the Objectives No. (1 to 22) and the 
Numbers in Parentheses Represent the Order of Priority. 
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Table 77 


Decision Matrix Used to Determine the Relative Priority 
of Each Objective as Perceived by 
Vocational Teachers (N=6) 


Sl nee OC. fn Oe Ni, oy 


N.B. The Numbers Designate the Objectives No. (1 to 22) and the 
Numbers in Parentheses Represent the Order of Priority. 
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APPENDIX 6 


LEGEND FOR INTERPRETING HISTOGRAM 
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Legend for Interpreting Histograms 


Through an arbitrary decision, differences in opinion 


of 20 percent or more between the respondents were consid- 


ered as being noteworthy enough to be reported in the 

analysis. The following legend should be referred to in 
interpreting the histograms in Figures 4 to 24 regarding 
degree of importance and the degree of accomplishment of 


22 objectives of the “stage”: 


+ Group differences on importance 
# Group differences on accomplishment 


* Differences between the relative importance of the 
the objectives and their degree of accomplishment. 


Eon Objectives Noa.) te 10, mu0roup di trerence weters 


to differences in Opinion Of 20 percent Or more among the 


the 


the 


three populations (student, employers and teachers); between 


the long and short vocational students and employers, and 
between the students and employers involved in the six 


specialties. 


For Objectives NOewliletoe22,, Group ditterence refers 
to differences in opinion of 20 percentage points Or more 
between the total population of employers and teachers, 
between the population of employers involved in the long 
and short vocational program, and between the employers 


involved in the six specialties. 
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